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En tant qu’acte linguistique, le discours juridique appartient à l’usage 

de la langue commune et relève de la grammaire commune, de la syntaxe 

et du style. Remarquons qu’un discours peut être juridique même s’il 

n’utilise aucun terme qui appartienne exclusivement au vocabulaire juridi-

que: Témoin, levez-vous! Il peut aussi être juridique, s’il n`emploie aucun 

terme juridique: Faites évacuer la salle. Quoi qu’il en soit, la langue est le 

principal instrument de travail des magistrats et des auxiliaires de justice. 

La fonction du juge ne se trouve pas tout entière dans le devoir 

d’”être juste”. Être juge, c’est être juste, c’est aussi “se justifier”. Com-

ment? Au moyen du droit et de la langue. Le droit légitime le pouvoir. La 

langue, instrument du droit, devient instrument de justification ou de 

légitimité. La langue ne sert pas seulement à communiquer ni à se justifier 

ou à se légitimer, elle est un instrument de pouvoir. Elle sert à convaincre, 

à influencer et à faire agir les autres. En droit, la langue sert plus qu’à

décrire des actions, elle est l`action, par exemple, dans les formules: Je 

promets, je le jure, oui. Les actes consistant à promettre, à jurer, à accepter 

n`existeraient pas sans ces verbes qui ont finalement chacun la valeur d`un 

geste. 

Bref, recourir à un langage spécialisé est une façon d’exercer son 

pouvoir parce que ce langage distingue celui qui l’utilise. Peu importe qu’il 

soit technique, informatique, jargonnant brutal ou précieux. L’important est 

qu’il distingue et donc qu’il sépare l’initié du non-initié, en l’occurrence le 

juge et le justiciable. 
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One of the indispensable elements of language teaching is cultural 

awareness or what is sometimes called “country study”. It should be taught 

together with the four basic skills to ensure a comprehensive mastery of 

the language. Cultural awareness is essential for learners as it enhances 

their adoptability to a new linguistic environment and facilitates communi-

cation with the native speakers. An integral part of the modern English 

speaking reality is undoubtedly political correctness. 

Political correctness is understood in this context as a linguistic 

policy which requires that language should reflect fair treatment of all 

members of society regardless of their ethnicity, sex, beliefs or lifestyle. 

The origin of the notion is unknown but is hypothetically considered to 

have appeared in the United States of America in the 60s-80s under the 

pressure of minority groups (especially African-Americans and women) 

fighting for their civil rights. Since then political correctness has spread to 

many countries of the world and has been assimilated into many langua-

ges. Besides it has considerably eased the process of establishing contact 

in today’s global village. Therefore it is advisable to get acquainted with 

this phenomenon if one studies the English language seriously. 

When teaching political correctness to the learners of EFL it is neces-

sary to meet two goals: 

1. Familiarize learners with the politically correct vocabulary 

2. Train them to construct politically correct discourse 

The first goal presupposes acquainting learners with the rudiments of 

political correctness. 

According to Maggio (1990) these include: 

 Calling people the way they want to be referred to and not the way 

“outsiders” choose to call them (Roma instead of Gypsy, African Ame-

rican instead of Negro, Hispanic instead of Mexican) 

 Judging people on the basis of their individuality, not stereotypes (not 

all the Arabs are rich terrorists; not all the African-Americans are poor 

ghetto-dwellers; not all the men are smarter than women, etc.) 

 Including everyone in the category of people (“Every person has a 

right to live” instead of “every man” 

 Avoiding unnecessary mention of belonging to a certain group or of 

possessing certain characteristic features (the fact that Condoleeza 

Rice is a single African-American woman does not influence her 

ability to fulfill her duty of Secretary of State of the USA) 

 Considering people’s feelings when talking about sensitive issues 
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The above mentioned rules instruct learners to avoid certain types of 

language. These types include: 

1. Racist (reflecting biased treatment of some races and nationalities) 

2. Sexist (discriminating people of a definite gender, especially women) 

3. Ageist (underestimating some age groups, especially the elderly or the 

young) 

4. Ableist (treating people with disabilities as second-rate or nonexistent) 

Crystal (1997) suggests the following examples: 

5. Heterosexist (offending people of a non-traditional sexual orientation) 

6. Lookist (being harsh on plain looking people) 

7. Heightist (discriminating against people of certain height, either very 

tall or very short) 

Proceeding from modern language practices it is possible to point out 

some other types, such as: 

8. Healthist (denigrating people with a disease considered contagious or 

“dirty”) 

9. Classist (belittling representatives of various social classes both higher 

and lower) 

10. Familist (slighting people who have no family or children) 

11. Theologist (classifying religions into true and pseudo religions) 

Unfortunately this list is not exhaustive: it is constantly replenished 

by numerous examples of offensive language as new groups provoke pu-

blic dissatisfaction and draw discrimination upon themselves. 

The second goal presupposes helping learners to acquire the techni-

ques of building politically correct discourse. This implies, first of all, 

instructing them what topics are considered taboo and should therefore be 

avoided. Such topics include sex, bodily functions, extremist political and 

religious views, money matters, etc. Secondly, it requires informing lear-

ners how to address sensitive issues. The main objective in this case is 

shifting the emphasis from the unpleasant to the neutral and keeping to the 

norms of politically correct vocabulary as much as possible. For example, 

instead of dwelling on the negative attitude of society to AIDS victims it is 

desirable to speak about the enhancement of a better attitude of society to 

people living with AIDS.  

 Teaching political correctness is vital for creating specialists with an 

all-round development and a thorough knowledge of the language. It will 

enable learners to sound proper and natural when speaking English. Besi-

des, it will facilitate the establishment of lasting and enduring relationships 

with diverse inhabitants of our global village. 
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