
132 

часто в форуме или почему он не активен в течение нескольких недель. В данном случае можно предположить, что участник только 

читает полученную информацию и сам неохотно высказывается по определенным темам. Техническая платформа может устранять 

эти проблемы, обучающий видит, как часто регистрируемый посещает платформу, какие тексты и комментарии он читает. Обучаю-

щий должен регулярно проверять файлы лога [3, c. 186]. 

У каждого участника разные способности в обращении с инструментами платформы, и каждый пытается самостоятельно 
решать проблемы, возникшие в процессе обучения. Привычки участников курса в использовании инструментов Веб 2.0 также 

должны учитываться. Организаторы должны знать, как и как часто участвующие используют технически средства, чтобы своевре-
менно отправить новую информацию для успешного процесса обсуждения и кооперации между участниками. Организаторы могут 

с помощью опросов учитывать интересы и новые предложения участвующих. Участники должны быть предварительно подго-
товлены, прежде чем они могут принимать участие в чатах, обсуждениях и заседаниях видеоконференций. 

Обучающий должен обратить внимание на индивидуальные особенности учащегося, на его способность при освоении 
материала. На практике выявлен ряд классификаций, которые разрабатывались на основе эмпирических исследований [1, c. 61-81]: 

1. Восприятие, основанное на каналах чувств: 

Аудитивные учащиеся Визуальные учащиеся Сенсорные учащиеся 

предпочитают обучение с помо-

щью аудирования.  
  

нуждаются в наглядной поддержке, как 

например, графическое изображение, 
показ примеров или текстов. 

предпочитают действовать самостоятельно, 

применять и испытывать, например, прово-
дить даже эксперименты в лаборатории. 

Они могут обучаться на основе 
докладов и аудиофайлов. 

    

2. по Паку: 

Серийные учащиеся Новаторы Гибкие учащиеся 

пытаются линейно, на основе гипотез 

прийти постепенно к освоению учебно-
го материала. 

формулируют глобальные гипотезы, 

опираются на общее содержание и одно-
временно могут работать над несколь-

кими содержаниями. 

"маневренные" переходят от одной 

стратегии к другой и могут приспо-
сабливаться к любой учебной ситуации. 

3. по Кольбу: 

Учебный стиль Учебная стратегия 

Практик Активное экспериментирование (ищет сходство) 

Следопыт Конкретный опыт (ищет разногласия) 

Приспособленец Соглашение, на основе наблюдений 

Мыслитель Абстрактное формирование понятия 

Учебные стили по Кольбу стремятся в виртуальной учебной среде к разным сценариям и методам обучения. В то время когда 
запланированы проведения практических упражнений или экспериментов, на платформе могут преобладать абстрактные выводы 

одного или нескольких учащихся и механизм выработки теоретических отношений между участниками курса. Данный процесс 
обмена информации способствует беспрепятственному обучению в коллективе, требующий толерантности и уважения, хотя образ 

действий членов группы существенно отличаются друг от друга. 
4. по Шрадеру: 

Теоретики Экспериментаторы Школьники Безразличные Неуверенные 

рады обучению, они сво-
бодны, на них можно по-

ложиться, и имеют точ-
ные представления о том, 

чему они хотят научиться. 

ждут от обучающего 
руководства по обу-

чению и охотно 
экспериментируют. 

честолюбивы и при-
лежны. 

учат только то, в чем 
они действительно 

нуждаются. 
 

чувствуют страх и не-
уверенность при обу-

чении. 

Значение этих учебных типов в виртуальной среде зависит от мотивации, уровня активности и готовности студента к обучению. 
В заключении хотелось бы отметить, что использование учебной платформы при проведении лекций и семинаров формирует 

информационно-коммуникативную компетентность студента, даёт толчок к самореализации и проявлению способностей, к 
развитию самодисциплины и ответственности. С помощью информационного поля происходит ориентация личности в 

социокультурной среде [1, c. 74-75]. 
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Developing communication skills is undoubtetdy the main aim of teaching a foreign language. The graduates of the faculty of Foreign 

Languages and Literatures are employed in various spheres, all of them requiring good communication skills. According to a survey made in 
2008 by Archer and Davison, employers expect their employees to have good communication skills. These, together with team-working 
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skills, are the most important capabilities sought among new graduates. The results of the research mentioned above show that 86%, and 
respectively, 85% of employers regard these two skills as important.  

This fact highlights the importance of developing students’ communicative ability, which, in fact, has always been our main goal. Since we 
live in a highly competitive global market, the employees’ ability to talk effectively is of paramount importance. Knowing the language is only 

the first step. Effective intercultural communication requires much more than knowledge of language as a system. As Anna Wierzbicka points 
out, „what matters most from the point of view of intercultural communication is not the form of one’s utterances, but their meaning, including 

the hidden assumptions which reflect cultural values” [4, p. 51]. Many students find it difficult to communicate with native speakers of English 
although they have good knowledge of English grammar and vocabulary. What they lack is the necessary knowledge of English sociocultural 

norms, the ability to use language effectively in order to fulfill a certain goal and to understand language as it is used in context. For this reason 
in the process of learning a foreign language it is important for students to acquire, besides phonological and lexico-grammatical knowledge, 

pragmatic knowledge. Pragmatic knowledge represents a fundamental component of language ability. Without it communication between 
interlocutors may be completely blocked. Pragmatic errors are not always noticed in the surface structure of statements. They become clear 

when analyzing with the speaker what meaning he/she wanted to convey. Pragmatic mistakes affect both language production and language 
understanding. In a conversation with a foreigner, a native speaker of English will interpret what is being said following his/her own cultural 

norms and may think that his/her interlocutor is being rude if he/she does not act appropriately to the English linguistic community norms. 
Knowing the sociocultural norms seems to be as important as knowing the linguistic norms. In conversations between people belonging to 

different cultures every participant evaluates the behaviour of the others according to his/her cultural and communicative norms. 

An important aspect of the communicative competence is the ability to perform speech acts. Since speech acts are culture specific, perfor-
ming them appropriately requires knowledge of the norms specific to a particular cultural context. According to these norms, speakers use lan-

guage differently, depending on the situation and on the interlocutor. Without changing the language use according to the situation, the learner of 
a foreign language may fail to make himself/herself understood, although he/she may have very good knowledge of grammar and vocabulary. In 

fact, in cross-cultural communication speakers have to pay special attention to sociolinguistic rules of the target language in addition to structure 
rules. For that reason special attention should be paid to teaching the cultural norms of the target language. However, teaching students the rules 

of cultural appropriateness is much more difficult than teaching them how to use the correct linguistic form of the language. Thus, it is not so 
difficult for students to learn the structures the English people use when apologizing. It is more difficult to use these formulas appropriately. 

Apologies play a crucial role in interpersonal communication since they help maintain and restore harmony between interlocutors. 
When it comes to intercultural communication, knowing when and how to apologize becomes even more important. Failure to utter an apo-

logy when perceived as necessary may cause breakdowns in communication. Some studies suggest that apologies can be considered a 
pragmatic universal. A study conducted by Olshtain as part of the Cross-Cultural Speech Act Realization Project proved that given the same 

social factors, the same contextual factors and the same levels of offence, different languages will realize apologies in very similar ways. 
However, others affirm that although the speech act of apology is universal, it is, at the same time, culture-specific. First of all, cultures differ 

in what they perceive as an offence. Secondly, the severity of the same offence may be regarded as different in two cultures. Thirdly, certain 
semantic formulas, i.e. verbal realizations of an apology, are given preference to over others. All these things should be taken into account 

when teaching students to apologize in English. 
English culture differs greatly from Romanian culture in the use of reflex apology. In fact, the reflex-apology rule, as Kate Fox 

mentions, represents „a particularly striking example of English courtesy” [2, p. 148]. The word sorry is pronounced by both interlocutors 
automatically, no matter who is to blame. The reflex apology is, in English culture, an automatic response, not an admission of guilt. It is a 

„deeply ingrained rule” to say sorry whenever an undesired contact occurs [idem, 150]. In fact, any intrusion, no matter how slight it may be, 

requires an apology. In English any request or question is prefaced with an apology. Thus, sorry is a useful word, appropriate for any 
occasion or circumstance. As Kate Fox points out, „Englishness means always having to say you’re sorry” [ibidem].  

The reflex apology is not so often used in Romanian. Since students often transfer the norms and pragmatic behaviour from their culture 
into the target language, they are likely to make mistakes. Not using an apology in English when required may result in a negative interpreta-

tion. Thus, a native speaker of English may consider a Romanian student learning English impolite, and even rude sometimes, if an apology 
is not uttered as required in the English culture. The worst thing is that it may lead to forming ethnic stereotypes. 

English people apologize more often than Romanian people. To a native speaker of Romanian, the frequent use of disarming apologies 
in English may seem insincere. On the other hand, the less frequent use of apologies in Romanian may seem impolite, or even rude, to a 

native speaker of English. Thus, if a native speaker of Romanian, does not apologize in the situations required by the English culture, but 
follows the norms of his/her native culture, he/she will sound rude. 

Another thing that distinguishes English culture from Romanian culture is the use of mutual apologies. Mutual apologies are very 
frequent in English. Eva Ogiermann mentions that when two people bump into each other or get into each other’s way in a crowd, the matter 

is dismissed by means of a mutual apology, sometimes even with the harmed party uttering „sorry” first [3, p. 263]. 
Romanian further differs from English in using routine formulas in situations where disarming apologies are used in English. Thus, A 

Romanian person intending to get off a crowded bus asks „Coborîţi la următoarea staţie?”, in answer to which the other passengers either 
proceed towards the door or step aside. English people use „Excuse me” in such situations. 

From a cross-cultural perspective, it has been observed that speakers of English have a strong tendency to apologize in advance for a 
number of potential offences, such as a possible body contact in a crowded bus, etc. Speakers of Romanian would rather do so only after the 
unwanted offence has occurred (and only if they consider it an offence: in Romanian culture touching someone by accident may not be 
considered something worth apologizing for). 

Such intercultural differences highlight the importance of teaching culture alongside with teaching all the other aspects of the foreign language. 
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