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Abstract: English language teaching and studying plays an important role in forming profes-
sional qualities of future economists. Developing students’ speaking skills requires the use of various
effective methods and techniques in teaching English as a foreign language to students of economic
departments. The article describes the advantages of role-play, drama and brainstorming, the most
popular interactive teaching methods, as the ones that are aimed at the interaction between not only
students and the teacher but also with each other, it requires an active role of students in the learning
process.
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Rezumat: Predarea si studierea limbii engleze joacd un rol important in formarea calitatilor
profesionale ale viitorilor economisti. Dezvoltarea abilitatilor de exprimare orala ale studentilor nece-
sita utilizarea diferitelor metode si tehnici eficiente in predarea limbii engleze ca limba striina. In
special, cand e vorba de abilititile studentilor de la Departamentul de stiinte economice. Articolul
descrie avantajele jocurilor de rol, ale brainstorming-ului. Acestea, fiind cunoscute ca cele mai popu-
lare metode interactive de predare, vizeaza interactiunea nu numai intre studenti si profesor, ci si nu-
mai intre ei (studenti); si totodatd necesitd implicarea activa a studentilor in procesul de invatare a
unei limbi straine.

Cuvinte-cheie: ESP (Limba engleza pentru scopuri specifice), TEFL (predarea limbii engleze
ca limba straind), metoda brainstorming, drama educationald, procesul de predare-invatare, metode,
procedee, tehnici, jocuri de rol, abilitati de vorbire.

Introduction

The social and economic changes that have taken place in our country and in the world
over recent years have led to the new requirements for the specialists in different fields,
including economists. Almost ten years we have the course of Business English communi-
cation and correspondence with MA students from Economy Department. Nowadays the
graduates in economics have to work under crisis conditions, analyse the current economic
processes and find the most effective ways to solve different problems, possess leadership
skills, be good at creative work and decision-making.

English for Specific purposes in TEFL

English for Specific purposes (ESP) stands out as an important and distinctive branch
of English Language Teaching (ELT) that focuses on some practical aspects derived from
needs analysis, genre and successful communication. It is commonplace in courses devised
for professionals of informatics, engineering or business contexts. Several authors have
carried out search on this topic in the international arena: Bojovic, M. (2017), Dudley-
Evans, T. & St. John, M. J. (1998), Johns, A. M. & Price-Machado, D. (2001), Minodora
Otilia, S. (2015). Their theoretical and methodological contributions deal with the features
and essential issues of TESP, the definition of its categories, competence models and metho-
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dologies for models of teaching, practical exercises, tasks, techniques, methods and proce-
dures. To our mind, all these tools are useful for the ESP teaching-learning process. To
achieve these goals, foreign language teaching should include various methods and techni-
ques for developing students’ communicative skills that are of a prior necessity for future.

Role-playing in the EFL classroom

To promote oral interaction in English classes we consider role-play as one of the most
effective teaching communicative strategies nowadays.

According to Ladousse (1997) using role-plays enhances oral production. The author
states that it minimizes stress levels, since students can interpret different roles from his/her
own, without pressures of correction, both verbally and grammatically. On contrary, Davis
(2014) points out that role-play enhances learning idiomatic expression and chunks, which
may help students, develop the linguistic competence necessary to convey meaning.

According to Scarcely and Crookal (1990) cited in Benabadji (2007) “students’ fluency can
be improved by using role-playing, since role-playing as a learning strategy, allows students to
internalize, live and feel language in a dramatization context” (1, p. 48). These authors discussed
about three learning theories in which learners acquire language, using role-plays as a com-
municative tool. Besides, participating at role-play, students can participate in conversational
situations. They can cover a wide range of social real-life situations, in which they develop
speaking skills, which can generate interest and, possibly, activate students’ participation.

As David Farmer mentioned in “Educational Drama in English Classes” (2015), drama
can be used to support other teaching techniques, or to present a complete session. Dramatic
activity helps to make learning more enjoyable and to develop such skills as participation
and cooperation. The author added that using role-play or drama helps students develop
such skills as creativity, enquiry, communication, empathy, self-confidence, cooperation,
leadership and negotiation that are rather important taking into account TESP.

According to Taulean (2015, 2016), from educational point of view, drama fosters the
social, intellectual and the linguistic development of the child (Dougili, 1997; Early and
Tarlington, 1992) and it centres on language development, personal awareness, group co-
operation, sensory awareness, and imaginative growth. In her opinion, the change in attitude
towards the use of drama and drama techniques in language teaching came about due to a
greater emphasis on meaningful communicative activities instead of mechanical drills.

At our university course “Business communication and correspondence” we try to ex-
pand students' theoretical knowledge related to business communication and develop practi-
cal skills in using a foreign (English) language for professional communication in the
economic sphere as well as develop socio-cultural competence in participating in communi-
cations in accordance with internationally accepted norms. At the EFL lessons we try to use
a number of role plays developing the professional qualities of the future economists.

For instance, teaching the topic “Applying for a job” we suggest the students the follo-
wing activities:

1) Think of the possible answers to the interviewer’s questions.

- If you want to be a secretary, are you interested in working in an office? Can you

type and file quickly?

- Are you good at working with numbers?

- Are you reliable person? Prove it giving one example.

2) Looking through the advertisements of jobs, you have found one, which seems to be
convenient for you. You make a call to the staff office. After answering some questions
of your education and job experiences, you get to know about the salary and are asked
to send your resume per email.
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3) Recently you’ve sent your resume to the well-known company. At last, you are called by
the staff-office. Your background will be clarified, and then the data of applying will
be set.

For the topic “Telephoning” we suggest the following situation:

You are the caller and you work for a company called White Inc. You are going to
phone a company called Alpha Group. You want to talk to Brian Williams and tell him that
the meeting will be held at 5 p.m. on Tuesday. Brian Williams isn’t available. Follow the
prompts below. One of your group-mates will begin the phone call.

- Say who you are and why you are calling.

- Give your email address and phone number.

- End the conversation correctly.

The topic “Business meetings” provides studying the new vocabulary on “Running a
business meeting” and studying some phrases for conducting a meeting on opening,
welcoming the participants, starting the principal objectives of the meeting, giving apologies
for someone who is absent, dealing with recent developments, introducing the agenda,
allocating roles (secretary, participants), agreeing on the ground rules for the meeting
(contributions, timing, decision-making, etc.), closing the items, summarizing, etc.

Group work activity: You all work for a British company which wants to launch a new
product in our country (choose any you like). Make up an agenda and hold a marketing plan-
ning meeting. Discuss the points on the agenda (e.g. target customer, dimensions, wrappings,
product name, price, launch date, advertising, etc.) and make a decision for each one.

Brainstorming for communication

The role of brainstorming in obtaining educational objectives in different fields was
under research, recently. We can apply to many empirical studies that have been performed
considering the effectiveness of this approach in group idea generation. Dr. Alex Osborn
proposed this term and it was defined as: “An organized way to allow the mind to produce
ideas without getting bogged down in trying to judge the value of those ideas at the same
time” (12, p. 85).

It has been found that brainstorming can be an effective tool in teaching English as a
foreign language and the researchers Mongeau and Morr's (1999) described this term as a
"method of ideation™ (8, p. 14), through which a group of language learners are motivated to
generate a large number of ideas.

The need for using brainstorming in the EFL classroom was described at Parnes, S. J.,
& Meadow, A., Labiod, A., etc. and is considered of high importance in the field of teaching
English because when ample opportunities of discussion are provided to learners in lan-
guage learning contexts, learners' critical abilities concerning learners' lives, their social
intelligence, novelty, problem-solving, etc. are going to be enhanced.

We use brainstorming at the EFL lessons as it is effective of achieving student inte-
raction in developing the cognitive skills for the purpose of generating ideas (Richards J.C.
and Nunan D., 1990); it is an effective tool in creative problem solving (Fernald & Nicko-
lenko, 1993; Leclef, 1994).

Summing up the ideas regarding “brainstorming” as an interactive method of teaching
English as a foreign language, we can state that brainstorming represents joint search of the
ideas necessary for the solution of any problem and the main advantages of this method are
that students seem to be "liberated" - the language barrier disappears, there is no fear to say
something wrong, they are free to speak and every restraint goes away, etc. This method not
only develops creative and associative thinking but also develops the ability to produce a
maximum of ideas in a tight time, the ability to express personal opinion at the EFL
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classroom. Moreover, brainstorming is a popular method of group interaction in both the
educational and business environment because a person's argument is very useful in edu-
cational and business development.

We suggest our students the following questions as starting points for group work on
the topic “Up-to-date brands”:

- What is the secret of IKEA/ JYSK/ METRO/ KAUFLAND?

- What business/ company would you open?

- What are the best ways of advertising of a new model of an IPAD/ a cell phone/ a
router/ a smart board/ a tablet/a PC?

- Would you like to live in a traditional economy? Why yes/no?

- What new marketing technologies do you know?

The brainstorming technique employed tried to get every student from the group
involved in the generation of opinions and ideas by making them aware of what was going
on. The strategies tried to activate students' background knowledge and experiences relevant
to the topic of discussion without being judged or criticized that is of high importance.

Conclusions

Brainstorming, role-playing and drama activities can improve students’ ability in spea-
king by giving more practice, more explanation about the way to use these methods and
techniques in teaching speaking and ask the students to perform their ideas. The students
were able to express their ideas more fluently and natural. These activities make the students
be actively involved in teaching-learning process. By grouping them, giving them the roles,
hints and real-life situations, the students can share their idea with their peers and the tea-
chers. Thus, the students’ fluency, accuracy covering grammar, vocabulary, pronunciation
and comprehension can be improved.

References:

1. BENABADIJL S. (2007). Improving Students’ Fluency Through Role-Playing. (Thesis). Faculty
of Letters, Languages, and Arts, University of Oran Es-Senia, Oran.

2. BOJOVIC, M. (2017). Teaching Foreign Language for Specific Purposes: Teacher Deve-
lopment. Faculty of Agronomy, Cacak, Serbia.

3. DUDLEY-EVANS, T. & St. John, M. J. (1998). Developments in English for Specific Pur-
poses: A Multi-Disciplinary Approach. UK: Cambridge University Press.

4. FARMER, D. (2015). The use of drama as a creative teaching tool across the curriculum, Edu-
cational drama in english classes, Edited by Siileyman Basaran & David Farmer, Dicle Uni-
versity Press, Diyarbakir, Turkey. ISBN: 978-975-7635-59-8.

5. FERNALD, L. W. & Nickolenko, P. (1993). The creative process: Its use and extent of formali-
zation by corporations. Journal of Creative Behaviour , 27(3), 214-220.

6. JOHNS, A. M. & PRICE-MACHADO, D. (2001). English for Specific Purposes: Tailoring
Courses to Student Needs — and to the Outside World in Teaching English as a Second or Fo-
reign Language. Third Edition. Marianne Celce — Murcia, Editor. Thomson Learning

7. MINODORA O. S. (2015). English for Specific Purposes: Past and Present. Annals of the
Constantin Brancusi University of Targu Jiu. Economy Series, 1(1).

8. MONGEAU, P.A., & MORR, M.C. (1999). Reconsidering brainstorming. Group Facilitation. A
Research and Application Journal, 1 (1), 14-21.

9. LADOUSSE, G. (1997). Resource Books for Teachers: Role play. NewYork. Oxford University Press.

10. LABIOD, A. (2007). Prior Knowledge Activation through Brainstorming to Enhance EFL
Learners' Reading Comprehension. The Case of Second Year Learners at the ENS, Constantine.
Dissertation submitted in partial fulfilment of the requirements for the magister degree in
Teaching English as a Foreign Language (Reading and Writing Convergences).

11. LECLEF, F. (1994). 132 managers talk about creativity consultancy. In H. Geschka, S. Moger,
& T. Rickards (Eds.), Creativity and Innovation: The power of synergy (pp. 45-49). Darmstadt,
Germany: Geschka & Partner Unternhmensberatung.

107



12.
13.

14.

15.

16.

KIRK, S. and SPRECKELMEYER, Kent F. (1993). Enhancing Value in Design Decisions.
PARNES, S. J., & MEADOW, A. (1999). Effects of “brainstorming” instructions on creative
problem solving by trained and untrained subjects. Journal of Educational Psychology, 50 (4),
171-176. DOI: https://psycnet.apa.org/doiLanding?doi=10.1037%2Fh0047223

RICHARDS, J.C. and NUNAN, D. (1990). Second language teacher education. Cambridge
University Press, Cambridge.

TAULEAN, M. (2015). Developing intercultural competence by dramatizing real-life situation.
in:_Educational drama in English classes. Edited by Siileyman Basaran & David Farmer, Dicle
University Press Dicle Universitesi Basimevi Miidiirliigii, Dishekimligi Binast Alti, 21280,
Diyarbakir, Turkey, 2015, p. 40-75.

TAULEAN, M. (2016) On some drama techniques for intercultural education in EFL classroom.
in: Speech and context. International Journal of Linguistics, Semiotics and Literary Science,
Volume 1-2 (VIII), 2016, p. 91-105. DOI: https://zenodo.org/record/4482324#.ZL ptqlhBy70

108


https://psycnet.apa.org/doiLanding?doi=10.1037%2Fh0047223
https://zenodo.org/record/448232#.ZLptqIhBy70
https://orcid.org/0000-0002-7779-0587

