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состоянием здоровья учеников, комбинировать материал из разных источников и объяснять его с помощью адекватных 

иллюстративных материалов/наглядности, чтобы в итоге процесс обучения был успешным, т.е. были прочно закреплены 

приобретенные знания, необходимые для дальнейшего личного и карьерного/профессионального роста каждого обучаемого. 
Отметим, что данная статья не является попыткой очернить современные учебники как непригодные, а стимулировать на 

основе разработок авторитетных педагогов и психологов разработку более эффективных учебников, в которых материал был бы 
более доступным, разнообразным, интересным, развивающим и не в последнюю очередь соответствующим физиологическому, 

психологическому и интеллектуальному уровню учащихся. 
В условиях, когда учебники издаются в большинстве случаев без финансовой поддержки государства и тяжесть всех расходов 

по их подготовке к печати возлагается на автора или группу авторов, когда учебное заведение не в силах обеспечить не только 
условия необходимые для успешного процесса обучения, но и техническую базу для проведения занятий, представляется трудным 

говорить о современном учебнике. Но время ставит свои акценты, и поэтому умение выбирать подходящий учебник, учебное 

пособие и сопроводительную наглядность к занятиям стало одним из важнейших качеств выпускника-педагога. 
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Abstract: The article focuses on the concept of critical thinking in teaching English as a foreign language. It shows how critical thinking affects the 

process of education, how it works in our native academic environment and stresses the role and importance of critical thinking skills in a twenty-first-century 
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Teaching critical thinking has always been part of education. However, now much more stress is put on it than ever before. Good 
thinking skills are the primary and underlying skills for making proper decisions – be it personal, professional or civic decisions. It is 
important to teach critical thinking as the personal advantages of the students and, consequently, of the society well, which is vital. Personal 
decisions, decisions within the professional activity and decisions made as members of a democratic society require critical thinking 
skills in order to succeed in the contemporary communications-oriented-business world. One may not need to apply critical thinking skills 
at every moment in life. Nevertheless, one should be endowed with these skills to be used when needed. 

Critical thinking skills are strong skills. As stated by Marlys Mayfield, critical thinking “helps people to openly share the workings of 
their minds: to recognize and direct inner processes for understanding issues, to express ideas and beliefs, to make decisions and analyze, and 
solve problems. Critical thinking allows us to welcome life’s problems as challenges to be solved. And it gives us the confidence that we can 
make sense and harmony out of a confusing world” [5, p. 7]. Moreover, in a democratic society values are viewed in new discoveries and 
these discoveries can be executed by people who are aware of their freedom of choice. Without well-informed, critically thinking members 
democracy cannot last. 

Thus, one of the major tasks of education is to help students to take a critical approach to various academic assignments and help them 

to build confidence in their capacities to analyze the material they are learning, interpret and evaluate the information they get and also state 

their own opinions and reflections. 

However, the greatest majority of our students are more passive thinkers who can usually recognize what a text says and are able to 

restate the contents of the reading material pointing only to the surface features. Moreover, among our students we may observe many 

advanced students who, having acquired a rather good command of the language, are relatively untrained as critical thinkers and are not apt 

to face the requirements of the new curricula of regular university courses. 

The present state of things can be partially assessed as a consequence of the former educational system which focused on rote learning 

more. Also, this can be assigned to the insufficient training of critical thinking skills. Therefore, our academic situation requires considerable 

improvement in this respect. Modern teaching must stress the need to support and stimulate students’ active participation in the constant

exchange of ideas and opinions they may face in an academic situation and beyond. In order to engage students in the critical thinking 

process they need to be provided with an understanding of critical thinking, first, as a concept and then, as a series of activities. In other 

words, students should be familiarized with the appropriate technique of the critical thinking process. 

To understand the essence of critical thinking, first we should realize what the term “thinking” means in the sense of “critical thinking”. 

The word “thinking” practically means any kind of intellectual activity, from simple wondering of the mind to thorough examination using 

the power of reason and judgement. When the term “critical” is used together with the term “thinking”, it means looking for inferences, 

noticing and revealing various thoughts, ideas and, also, concluding what is most important. Lynn Quitman Troyka defines critical thinking 

as “a process that progresses from becoming fully aware of something, to reflecting on it, to reacting to it” [8, p. 111]. People are 

constantly involved in this process in their everyday activity even if they are not conscious of it, for example, when they read or watch 

something and try to create an opinion on the information they have got; when they learn something new and try to evaluate it; when they 

find themselves in difficult or awkward situations and try to find a way out; etc. Sylvan Barnet and Hugo Bedau in “Current Issues and 

Enduring Questions” remind about the comedian Jack Benny: “The comedian Jack Benny cultivated the stage personality of a penny-

pincher. In one of his skits a stickup man thrusts a gun into Benny’s ribs and says, “Your money or your life.” Utter silence. The robber, 

getting no response, and completely baffled, repeats: “Your money or your life.” Short pause, followed by Benny’s exasperated reply: 

“I’m thinking, I’m thinking!" As Barnet and Bedau write, “Benny is using the word thinking in the sense that we use it in critical thinking" 

[2, p. 3]. 
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The word “critical” comes from the Greek word “krinein”, which means “to separate”, “to choose”. It emphasizes the intellectual ability 

of the critical thinker. It means purposeful, deliberate inquiry. The essence of critical thinking is delving deeper into the core of things – 

beyond the pictures we see on the television screen, or the charming promises of the bright ads, or the manipulations of the slanted language 

and double speak, etc. In an academic situation the basic source of acquiring information is reading. When reading critically one has to take 

turns between trying to comprehend what the text is about and questioning the ideas expressed in the text. Authors often only give hints 

about what they really intend to convey. Much more is hidden beneath. A critical reader/thinker has to go beyond the literal meaning of a 

text, to be open to new ideas and different interpretation. 

Besides, a critical thinker should approach every idea or thought sceptically. But this doesn’t mean to take a negative attitude towards 

the facts and ideas exposed. In critical thinking we analyze an issue or a problem from all aspects before we come to a conclusion. In this 

process we constantly raise doubts about various ideas. 

Critical thinking can be regarded both as an attitude and as an activity. Lynn Q. Troyka points to concrete situations in which one can 

prove a critical thinker: “If you face life with curiosity and desire to dig beneath the surface, you are a critical thinker. If you do not believe 

everything you read or hear, you are a critical thinker. If you find pleasure in contemplating the puzzle of conflicting ideologies, theories, 

personalities, and facts - you are a critical thinker” [8, p. 110]. 

Non-critical thinkers have a more simplistic vision. They regularly perceive the surface side of things. For example, when analyzing a 

story or a film about love and relationship between the main characters, on the simplest level one might say it is a story about a girl (or a young 

man) marrying the ideal partner in the end. Taking a critical attitude one will state it is about kindness winning over deceit and triviality. 

In the teaching practice we can easily recognize among our students both critical and uncritical thinkers. Critically thinking students are 

active thinkers. They don’t simply accept facts, they ask questions and analyze. Such students attempt to discover the hidden meaning and 

evaluate the reasons. Thus, they can refuse to accept poor reasoning and admit strong rationality. Critically thinking students are well-

informed and open to new ideas and points of view. They can use appropriate evidence and objective data to support their arguments, make 

differentiations and clarifications, are able to defend a sensible position concerning an opinion or an action, and also to judge and accept 

different interpretations of the same facts. On the contrary, the uncritically thinking students (unfavourably these present the majority) are 

passive thinkers. As a rule, such students don’t recognize the variety of possible understanding of the material; they cannot identify reasons 

and assumptions. They simply agree or disagree with interpretations which are often not understood by them. They fail to see the complex 

and subtle sides, they are not able to separate ideas and confuse different concepts being inclined to contradictions. These students usually 

take their own viewpoints as the only well-founded and applicable ones. 

This state of things is to a great extent a consequence of the fact that our students don’t possess good skills and techniques to analyze 

and evaluate the material. For that reason, one of our primary teaching aims is to develop our students’ capacities of thinking for themselves, 

to help them discover the principles of critical thinking and arm them with the necessary technique in this respect, so that they could perfect 

themselves as good critical thinkers. 

Further, the article gives a description of the main strategies and tactics used in teaching critical thinking, including some concrete steps 

and activities for developing students’ critical thinking skills, which come from my personal teaching experience, observation, investigation 

and various recommendations. These may be regarded as main points and may be adapted to different academic situations.  

As it was mentioned, critical thinking is used quite often in life in a variety of circumstances. In an academic setting the process of criti-

cal thinking stands not only for thinking critically, but also for reading and writing critically. Here critical thinking will be mostly regarded 

through the critical reading process, as one of the most effective ways of building critical thinking skills.  

There are two basic strategies for reading critically: reading for the literal meaning and reading to make inferences and evaluate a text. 

When we read a text for its literal meaning we search for information, try to understand what is said in the text. Sometimes this type of 

reading is called reading on the line. We use our general knowledge and experience to get the meaning. We also imply our specific 

knowledge of the subject described in the text, our personal opinions and cultural values. In this way we discover various alternatives to 

reveal the meaning. A critical reader is not a passive reader. Students should be encouraged to see not only the surface features as they read a 

text. They should actively build the meaning of a text trying to understand the information properly.  

The next basic strategy to read critically is reading to make inferences and evaluate. This reading is often called reading between lines. 

While reading for inferences the reader tries to see what is implied in the text. In other words, the focus of reading here shifts from grasping 

the meaning to the rhetoric, i.e., from what is said to why and how the meaning is presented. At this level the students are stimulated to ana-

lyze the ways the writers make their ideas clear and try to persuade the reader. It must be noted that some students who are more experienced 

readers may integrate these reading strategies, that is, they can read simultaneously for meaning and for inferences. However, for the 

majority of students it may appear more effective to separate these reading ways.  

 Besides, in order to reinforce students’ abilities to use the above mentioned strategies, a series of concrete steps and activities are 

suggested which are meant to improve their critical thinking skills.  

 One of the most useful techniques of reading a text, both for meaning and for inference, is annotating. It is a rather helpful practice a 

reader can apply to prove that he/she has something definite to say about the text. It also helps to focus on the text, making records of diffe-

rent opinions and reactions that occur in the process of reading. In other words, the reader makes notes of what is most important and what 

questions the text puts forward. Annotating is a very functional and, at the same time, simple techniques. Everything that one needs is the 

text for reading and a pen or a pencil. “That pencil in your hand is crucial”, says Richard L. Epstein. [3: Preface to the student] This activity 

suggests marking the pages while reading, or, if preferred, making notes on a sheet of paper. Here are some most common mechanisms to 

make annotations: ask questions and write comments and predictions in the margins; make a record of the main ideas and facts; note 

clarifications and conclusions; evidentiate important passages, sentences and key words; mark the words to find their denotations and 

connotations. Some readers use annotations widely, others concentrate on most important things/facts. What it really counts is the fact that 

annotating makes one read closely and thoughtfully.  

While making annotations readers are also advised to use predictions. In the process of reading the reader’s mind is involved in guess-

work, trying to find out what follows. Once the mind uncovers what follows, it either affirms or reconsiders the previous prediction and the 

action of guessing starts again. Usually the readers are not aware of the predictions their minds may produce during reading, as this is a very 

quick process. Still, predictions help us to narrow our expectations.  

A rather productive and largely used technique in developing students’ critical thinking skills is the question-asking activity on the con-

tent of the reading material. Most often to facilitate the interpretation of a text the teacher asks the question “Why?” whether when he/she 

agrees or disagrees with the students, as well as when he/she tries to find out what the students mean: “Why do you think so?”, “Why does it 

happen?”, “Why do you consider this is … ?”, etc. “Why” questions are the shortest and clearest way to help students build hypotheses and 

try to find suitable ideas to explain the facts. “Why” may sound aggressive sometimes. So, the teacher may try to ask questions in a milder 

note: “What is the reason?”, “How do you know?”, “Would you expand a bit on that?” Other questions that may be operated with in this acti-

vity can be: “What do you believe are the major problems?”, “How can you explain the word … ?”, “Do you agree with this?”, “What would 



 145 

cause …?”, “What is important about the way the main character … ?”, “How would you teach a child responsibility?”, “What will happen 

if… ?”, “What is the effect of … ?”, “What can you conclude about…?”, etc. (This list can be continued). Like the “Why” questions other 

types of questions stimulate students’ good reasoning for their opinions and contribute greatly to the formation of their critical thinking skills.  

Sometimes the teacher may ask students to formulate and address questions, especially when the topic is controversial. The questions should 

be interesting and significant. Such questions, as well as the above indicated ones, are often called thought-provoking. Also, students may be 

advised to ask themselves a series of questions to check how they make inferences while reading: “What is there beyond the literal meaning?”, 

“What is implied?”, “What information (knowledge) is expected from me before reading?”, “What information do I possess about the author’s back-

ground and ideology?”, “What words are used for their denotations and for their connotations, as well?”, etc. In addition, students may be sug-

gested to create personal folders where they could keep such checklists of questions and other practical schemes, principles and tips intended to 

help them in refining their critical reading skills. At the same time, it must be mentioned that the teacher should encourage and support students 

in providing their answers, no matter whether he/she agrees with the students’ opinions or not. A positive attitude is rather beneficial in deve-

loping students’ thinking skills. Many students may feel frustrated if they are stopped, told to take another point of view or even when critici-

zed for their incorrect answers in front of their colleagues. Every idea stated by our students is valuable in increasing their capacity of reaso-

ning. Or, when necessary, the teacher should hint or give his/her opinion on the students’ unfit course of judgement in a more gentle way.  

Another helpful technique used for a better understanding of the material is rereading. An active reader should reread the text. Nove-

lists, short-story writers, dramatists, journalists, reporters write in a variety of styles and some of them may not be perceived at first reading. 

Academic reading often requires rereading. According to Vladimir Nabokov, novelist and teacher, “one cannot read a book: one can only 

reread it. A good reader, a major reader, an active reader and creative reader is a re-reader” [8, p. 113].  

Equally important for developing critical thinking skills is the students’ readiness for alternative points of view, conclusions and expla-

nations. The teacher should focus students’ attention on the importance of being open-minded, trying to see others’ points of view. Students 

should be ready to reconsider ideas if other reasons and evidence exist. 

It is also essential for students to practise critical thinking skills in various context and realistic situations (e.g. their personal and their 

friend’s lives, films, literature, etc.). The teacher should lay stress on making parallels and connections; more specifically, the students should 

learn and practise to transfer the critical thinking principles to everyday life situations and to other subjects within which they could provide 

vivid examples. Moreover, students should be encouraged to practise transfer applications, especially when it comes to making parallels 

with other literary sources.  

Another aspect that should be given consideration when developing our students’ critical thinking skills is wait time. The function of the 

mind is a process of deep thought and thorough examination. It requires time. This process comes in contradiction with today’s pace of life. 

Some teachers require their students to answer swiftly, without much delay. They don’t allow the necessary time for students to think about 

questions and facts. As teachers, we should realize that a rapid pace is not always a standard or a test of intelligence, especially when it 

concerns critical thinking. There is a true anecdote about Albert Einstein in this respect: “The first time that Banesh Hoffman, a scientist, was 

expected to talk about his work to Albert Einstein, Hoffman was speechless and overawed. Einstein instantly put Hoffman at ease when he 

said: “Please, go slowly. I don’t understand things quickly” [8, p. 111]. The same thing happens with students when they are involved in the cri-

tical thinking process. In most cases they cannot respond immediately. Hence, if offered sufficient time students will come up with answers.  

At the same time, some students have the habit to give hasty answers. Usually such students are ready to present the first idea that 

comes to their minds. Sometimes students automatically agree with what is presented in the material. In such cases it is also the task of the 

teacher to advice students to stop and reflect upon the information received.  

In the process of exchanging views implying critical thinking, for example, in question-asking activities, discussions, debates, etc. the 

teacher may write the students’ thoughts or points of view, their statements and conclusions on the blackboard. In no case the teacher wastes 

time making use of such a method. On the contrary, this offers students the opportunity to think about the ideas and opinions discussed, as it 

provides them with time to order their thoughts. The teacher may also ask students to help him/her formulate what he/she writes. Generally, 

all students should be encouraged to express their own opinions on their colleagues’ positions, providing reasons. Also, students may be 

asked to write down the stated ideas and observe the strengths and weaknesses of their own and opposing positions.  

Next, students may be asked to develop their personal positions on various issues in written form as part of their home task. This may 

be given as a final assignment after a text discussion or as a post-reading activity. Reading and writing are indispensible. When assigned with 

a written task students reinforce their abilities of reasoning. They will have to present adequate support using good argumentation and, also, 

will have to show awareness of different opinions on the topic. The length of such an assignment may vary from a paragraph to one or two 

pages, depending on the students’ level and the available time. From time to time the teacher may assign students with peer-editing. The stu-

dents must read each other’s works and give their opinions both on the strong and weak points of their group-mates. They may, as well, write 

suggestions in the margins. In performing this type of activity students should take a critical attitude and provide objective commentaries. 

After peer-editing students will have to revise their own papers again, taking into consideration these comments.  

Students can also increase their understanding of a text and improve their critical thinking skills by discussing the reading material with 

other students who have read the same text. The teacher should offer this opportunity to students. They may work in groups, sharing ideas 

during in-class activities, or, they may talk about the given text after classes Students work more productively and feel more confident and 

constructive when they debate and exchange views.  

However, no matter how well the students can master the critical thinking skills, if a previous material is not assimilated, the teacher 

should postpone a new task. After all, the primary goal of teaching is comprehension.  

Finally, to help students organize their ideas better and become more efficient in acquiring critical thinking skills it would be reasonable 

for the teacher to provide students with a series of criteria and principles for critical analysis in various academic tasks, such as, analysis of 

literary texts, essays, newspaper articles, reports, presentations, etc., which can also be included in the students personal folders and which 

can serve as support for further use.  

Concluding, we may remark that developing students’ critical thinking skills is essential in the process of formation of modern 

specialists. The primary focus of contemporary education must lie in promoting the developing of students’ intellectual skills in the frame of 

higher critical thinking values. If young people can think critically they will be able to succeed in their careers. Whatever place a young 

specialist begins to work at, when he or she proves that he/she is not only reliable, but is able to judge well, and can anticipate consequences, 

that person is sure to move forward. While perfecting their critical thinking skills students learn to reason well. But this is not merely 

essential. If a young person is used to reason well, this will prove much more beneficial in the end. According to Richard L. Epstein, critical 

thinking is “the part of the study of philosophy: the love of wisdom” [3, p. 2]. If the young generation possesses this wisdom it will also 

possess a positive and creative attitude in building a new society. 
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Rezumat: Predarea şi învăţarea cu ajutorul TIC-urilor reprezintă o totalitate de conţinuturi, tehnologii didactico-metodologice, sisteme de control a 
procesului educaţional şi resurse umane. În acest caz, se identifică un management al cunoaşterii, competenţelor şi abilităţilor. Conturul educaţional prin 
TIC-uri poate promova nu doar individualizarea, adaptarea la abilităţile, posibilităţile şi interesele persoanelor supuse învăţării, dar şi dezvoltarea 
independenţei şi creativităţii acestor persoane, accesului lor la noi surse de informare, întrebuinţarea calculatorului în învăţare. 
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Abstract: The system of electronic training represents set of hardware-software means of content, didactic and methodical technologies, control systems 
of educational process and human resources (training and trained). In system of electronic training there is a management of knowledge, abilities, and skills. 

The electronic educational environment is capable to provide not only a training individualization, adaptation to abilities, possibilities and interests of 
trainees, but also and development of their independence and creativity, access to new sources of the educational information, use of computer modeling of 
studied processes and objects etc. The Greatest interest for the higher education represents interactive content – computer models of certain processes or 
systems with which or to management with which it is necessary for interaction to train the listener. Trained in an interactive mode can interfere with process, 
operate it, and the model in all cases of intervention can adequately react according to real object of modeling. In that case electronic training will allow to 
create the competitive expert claimed by a modern labor market. 
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В настоящее время в области знаний, а, точнее, в области приобретения знаний, произошли принципиальные изменения. 

Специалисты по методологии в образовании называют этот революционный процесс сменой парадигмы образования. В информа-
ционный век главным конкурентоспособным и востребованным ресурсом становится не информация, а способность творчески 

использовать эту информацию для решения конкретных задач общества.  
Приоритетной целью современного российского образования становится не репродуктивная передача знаний, умений и навыков, 

а полноценное формирование и развитие способностей студентов самостоятельно очерчивать учебную проблему, формулировать 
алгоритм ее решения, контролировать процесс и оценивать полученный результат. Перед образовательной системой страны стоит не-

простая задача: формирование и развитие мобильной самореализующейся личности, способной к обучению на протяжении всей жизни.  
Смена парадигмы образования сопровождается процессом переориентации оценки результата образования с понятий «подго-

товленность», «образованность», «общая культура», «воспитанность» на понятия «компетенция», «компетентность». Компетенции 
в качестве результата образования рассматриваются как главные целевые установки в реализации федеральных государственных 

стандартов высшего профессионального образования (ФГОС ВПО) третьего поколения, как интегрирующие начала «модели» вы-

пускника. По мнению В.И. Байденко, одного из главных идеологов внедрения компетентностного подхода в российскую высшую 
школу, именно компетенции адекватно отражают результаты образования, их формирование значительно повышает конку-

рентоспособность выпускника высшей школы на рынке труда. 
Одно из главных требований социального заказа постиндустриального информационного общества для вуза – подготовка выпуск-

ников, способных ориентироваться в огромном потоке информации, эффективно применять новые информационно-коммуникацион-
ные технологии (ИКТ), различные информационные источники в предстоящей профессиональной деятельности. Поэтому особое зна-

чение для системы высшего профессионального образования приобретает формирование информационно-коммуникационных ком-
петенций студентов. В их число, согласно новому ФГОС (направление «Лингвистика»), входят такие компетенции, как: обладать 

способностью работать с информацией в глобальных компьютерных сетях (ПК-27); уметь применять методы и средства познания, 
обучения и самоконтроля для своего интеллектуального развития, повышения культурного уровня, профессиональной компетен-

ции (ОК-8), обладать способностью работать с информацией в глобальных компьютерных сетях (ПК-27), уметь работать с электрон-
ными словарями и другими электронными ресурсами для решения лингвистических задач (ПК-28) и др. Именно они во многом опре-

деляют конкурентоспособность современного специалиста, возможности его адаптации к динамично меняющейся действительности. 
В этом смысле электронная образовательная среда (ЭОС), созданная на основе программного продукта Moodle (модульная 

объектно-ориентированная динамическая учебная среда), является прекрасным инструментом повышения компьютерной культуры, 
средством формирования необходимых для использования ИКТ умений и компетенций в процессе виртуального взаимодействия. 
Ее использование изменяет основное содержание работы педагога: становится главным не передача сведений по определенному 
вопросу, а организация направляемой самостоятельной исследовательской деятельности учащегося.  

Одним из важных свойств Moodle является ее универсальность. Система спроектирована с позиций «педагогики социального 
конструкционизма», ориентирована на организацию взаимодействия между преподавателем и студентом и может широко исполь-
зоваться при обучении иностранным языкам (ИЯ), как для дистанционного, так и для очного обучения. ЭОС не только позволяет 
наиболее полно учитывать личные индивидуальные запросы обучающегося (индивидуальные интересы, уровень развития и подго-
товленности, скорость мышления, способность запоминания и т.д.), но и предполагает разработку новых комплексных взаимопод-
держивающих видов деятельности обучающихся и преподавателей; создается особый процесс взаимодействия и сотрудничества, в 
основу которого должен быть положен профессиональный интерес и выполнение обучающимися практически значимой работы. 

ЭОС служит как теоретической подготовке, наглядной иллюстрации теоретического и практического материала, проведению 
контроля по заданным темам и итогового контроля, так и выполнению практико-ориентированных проектных заданий индиви-
дуального или группового (wiki) характера, решению профессиональных проблемных задач, созданию инновационного продукта 
своей деятельности. Данная электронная образовательная среда состоит из информационного, коммуникационного и контрольно-
административного блоков и становится эффективным средством развития межкультурной компетенции специалистов, обеспечи-
вая доступ к модульным информационным ресурсам, синхронную и асинхронную коммуникацию участников учебного процесса, 
возможности тестирования и администрирования. 

Рассмотрим некоторые модули-составляющие Moodle. Модули «Задание», «Рабочая тетрадь», «Лекция/Урок», «Тест» являются 
тренировочными программами для индивидуальной работы дома или в компьютерных классах, ориентированными на овладение 


