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Linguistics. Georgetown: Georgetown University Press, 1994. P. 26-45 [=Oxford, 1994].
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Prezentare

Marina Tunitchi ne propune o analizd a
specificului  predarii si invatdrii limbii
ucrainene in institutiile preuniversitare din
Republica Moldova.

Angela Cosciug abordeaza unele aspecte
psiho-pedagogice ale predarii si invatarii
limbii franceze in clasa a II-a, in Republica
Moldova.

Natalia Botezat supune analizei notiunile de
psihologie educationald si didacticd din
perspectiva aplicabilitdtii lor in procesul
didactic.

Irina Sitailo ne propune o serie de activitati
care au drept scop cultivarea valorilor
civilizatorii britanice si americane la elevii din
Republica Moldova care studiazda limba
englezd ca limba straina.

Stella Gorbani si Roxolana Galit prezintd o
serie de activitati care au drept scop predarea
temeinicd a verbelor iregulate din limba
engleza.

Ecaterina Niculcea propune un scenariu de
seminar la stiinta ,Literatura universala”, axat
pe interferentele dintre operele literare si

ecranizarile lor.

Presentation

Marina Tunitchi studies the features of
teaching and learning Ukrainian in the
schools of the Republic of Moldova.

Angela Cosciug analyzes several
psychological and pedagogical aspects of
teaching and learning French to the second-
form pupils in the Republic of Moldova.

Natalia  Botezat  studies  educational
psychology and didactics from the point of
view of their use in the didactic process.

Irina Sitailo proposes a set of activities for
Moldovan students aiming at studying British
and American Cultural Values during the
English lessons.

Stella Gorbani and Roxolana Galit suggest a
set of activities which deal with irregular
verbs in EFL classes.

Ecaterina Niculcea proposes a scenario of a
seminar on the interferences of the literary
works and their screen versions.






CIIEHUN®IKA 3MICTY
SIK CKIIATOBA METOAVIKM HABUAHHSI YKPATHCBKOI MOBU
B IIOYATKOBIV JIAHIII HIKIJI MOJIDOBU
(Ha ocHOBI aHaJTi3y KypUKyIyMy i migpydHMKa)

Mapuna TYHULIBKA,
KOH(epeHIiap, JOKTOp IIearoridayX HaykK,
benpupkmin Oep XKaBHMII yHiBepCMTeT, Mosmosa
Abstract
The article deals with several aspects of teaching and learning Ukrainian in the Republic of Moldova.

Rezumat
In articol, autoarea abordeazi problema didacticii limbii ucrainene in Republica Moldova, din diferite perspective.

YkpaiHcbka MOBa BMBYAE€ThCA B MICIIIX KOMIIAKTHOIO HPOXWMBaHH: YKpaiHIIB MavDKe J1Ba
AecATWIITTS. AIDKe yKpalHCbKa [iacriopa HayOuteimra B Mommosi. 11lo6 BuBuaTM MOBY Ha
HaJI©XXHOMY PiBHI, aBTOPCHKMM KOJIEKTMBOM HAyKOBIIiB Ta BUMTeIiB MorgoBu Oysto po3pobsieHO
KOMIUTEKCHY IPOrpaMy 3 YKPaiHChKOi MOBM i JliTepaTypu - KypuKysym. Voro Mera - BU3HaumTH
LIUTi, 3aBJIaHH:, 3MICT, TeXHOJIOTIT HaBYaHHs Ha OCHOBI CyJacHMX HayKOBVX ITiIXO/IB, BpaxOByIOUmn
crenndiky BUBUYEHHs IIpefiMeTa B yMoBax MoJIIoBI.

Meta HaBYaHHS PiHOT MOBY ITOJIATAE ¥ BUXOBaHHI TBOPYOI OCOOMCTOCTI.

Y Kypukysjiymi mepeBara HaJaeTbCsi KOMYHIKaTMBHO-IisUIbHICHOMY, (yHKIIiOHaJIBHO-
CTWIICTUYHOMY, KyJIBTYpOJIOTiYHOMY Ta OCOOWCTICHOMY IIi/IXOfIaM [0 HaBYaHHS PiIHOI MOBW.
Kypukyiym MicTUTB:

1) xonyenyito npedmema, B SKiI PO3ITIAHAIOTBCA IefarorivHa (QyHKIIS pimHOI MOBW,
XapaKTeplcTVKa Ipe[iMeTa, eTary MOBHOI OCBIiTH;

2) Oa30Bi 11iJ1i HABYaHHS MOBU;

3) cTprokHeBi i (1o K1acax);

4) BUAM HaBYAJIBHOI OisUTPHOCTI 11 3a0e3lleueHHs] MOBJIEHHEBOI i MOBHOI KOMITeTEHIIil (TI0
KJTacax);

5) 3mMicT mpenMeTa;

6) MeTOIOJIOTIUHI 3acaiyi BUBUEHHS MOBM 1 JIiTepatypus;

7) MeTOAVMYHI peKOMeHIaIlil 1110710 OIiHIOBAaHHS pe3yJIbTaTiB HaBUYaHHS;

8) CIIMCOK peKOMeHIOBAaHOI JiTepaTypul.

BinnosinHO 110 BMMOTr KypMKYJIyMy MOBJIEHHEBUII PO3BUTOK yYHIB BUCYBa€TbCS Ha II€pILINIA
IUIaH, JOCSTHEHHIO 11i€l MeTH HMiAIOPsIKOBYETbCA BCA CHICTeMa BUBYEHHS YKpalHChKOI MOBL.

Po3BuTOK MOBIJIEHHS a00 MOBJIEHHEBUI PO3BUTOK IIIKOJISPIB SIK IIVPIII ITIOPIBHSIHO 3 PO3BUTKOM
3B’I3HOTO MOBJIEHH:I IIOHATTS, CTAHOBJISTIN €/IVIHE IiJIe, BKITIOYAIOTh y cede:

a) PO3BUTOK MOBJIEHHEBOI KOMIIETEHIIil yUHiB, OBOJIOAIHHS MOHSTIVIHMM arapaToM poOoTH 3
MOBJIEHHEBOT'O PO3BUTKY IIKOJIAPIB;

0) 3acBOE€HHS Y4YHSIMM BJIACTMBOCTEV IIPaBIJIBHOTO, CTWIICTMYHO aJeKBaTHOro i OaraToro
MOBJICHHS;

B) 30araueHHs CJIOBHVIKA Ta TPaMaTUYHVIX KOHCTPYKIIIVT;

I') OBOJIOMiHHS MOBHVIMI HOpMaMM JliTepaTy pPHOI MOBYA;

) dopMyBaHHS B Y4YHIiB YMiHb i HAaBMYOK CHPWUIIMATH i IIPOAYKYBaTM TEKCT, TOOTO CIIyXaTw,
qpTaTy, TOBOPUTH 1 IIMCATH.

YBech 00CsT 3HAHB, ITOB SI3aHMX 3 PO3BUTKOM MOBJIEHHS, ITepei0aveHo B 3MiCTi HaBYaHHSL.

Ha 6as3i xypukyymy po3po0OsieHi migpydHmKn 3 yKpaiHCbKOI MOBM i jtiTeparypu mg 1-9 xiacis
KoslekTrBoM paxiBriiB Mosmosu. OcoOmBy yBary My OpMAUTWIN aHIi3y MiOpydyHMKA 4 KI. Y
3B SA3KY 3 TUIM, 110 HUM 3aKiHUy€TBbCS [T0YaTKOBa JIJaHKa HaBYaHHS.

Creoproroun nigpyuHuk IV xi1acy, aBTopu Hamarasmcs:

- JoOep>XKyBaTy KOHIIeNITyaJIbHVX HaCTaHOB Ky PUKYJIyMY;

- 3abesneunTyt popMyBaHHSI MOBHOI OCOOVICTOCTI yUHS;
- 30epertm Te IliHHe, IO HArpOMa/DKEHO MIOCBIIOM MiIPYYHMKOTBOPEHHS ¥ 3aJIy4IUTHU
IIOCSITHeHH Cy4acHOI AVIaKTUK;
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- Tleper0ayaTyl CHICTEMY JIyXOBHOTO 7 €CTeTMYHOIO PO3BUTKY OCOOMCTOCTI Ha OCHOBI 3MiCTy
Ta UTIOCTpaTMBHOIO MaTepiajly (HWM3KY YpPOKiB IOAaHO 3a HPUHIUIIOM TeMaTWU4YHOTO
00’eHaHHs, MIPO 1le CBiYaTh 3aroJIOBKU: Bce — i3 000p020 4u 34020 — NOUUHAEMBCA 3 MAAORO;
X1ib - ycvomy eono6a; Tubnuil eosoc npupodu smarky cayxaio f. MaJIOHKM Ta 3acTaBKU 10
TeKCTiB TaKOXX MAlOTh eCTEeTUYHe IIpr3HaYeHHs. MaFoHKI SICKpaBi, 371e01TbIII0ro CIOXKeTHI,
B HIMX BiIOMTO HalliOHaJIbHY cIIelMdiKy yKpalHChKOI Badi 3 BifTIOBiIHOIO aTpMOyTHKOIO.

BaxxjiByM IpUHIIUIIOM, KUV peasli3oBaHO B aHaIi30BaHOMY IIIAPYYHMUKY aBTOpiB Koxyxap K.
C., JTrommiscekoi A. O. IV kiacy, € ycBifomJIeHHsI poJii MOBM, MOBJIEHHSI I MOBJIEHHEBOI
IisUTBHOCTL y BUMXOBaHHI 1 CaMOBMXOBaHHI MOBHOI OCOOMCTOCTi. YdeHb 4YeTBepTOro Kiacy,
BUBYAIOUM PiIHY yKpalHCbKYy MOBY, #Ky BiH, Ha JXaJIb, He MaB 3MOIV BMBYaTM, XOua POJVHHe
CIIJIKYBaHHS 3[iVICHIOETbCSA PITHOI0 MOBOIO, sika (PYHKIIIOHYE K HdiaJIeKT B KOMITAaKTHMX MICIISIX
IpOXXMBaHHS YKpaiHIliB Ta TepeHax Mososn. Busuaroun pigHy MOBY, 4eTBepOKJIACHUK 3aCBOIOE
He TUIBKV CHICTeMY MOBHUX 3HaKiB, CTPYKTYPHi 0COOIMBOCTI MOBY, KOPVICTYBaHHS BUPaskaJIbHVIMU
3acobamyt MOBWM, BiH ycBimomiroe ceOe HOCiEM IIi€l MOBU, 3a IOIIOMOTOIO SIKOI 3POCTa€ VIOTO
IHTEeJIeKT i yXOBHUV PO3BUTOK.

Y nmigpy4YHMKY BTUTEHO ifero KOrHiTMBHO-KOMYHIKaTVMBHOIO HaBYaHHS MOBVI, TOOTO IO€IHAHO
KOMYHIKaTMBHY i KOTHITMBHY MeTOAuKYy. Lle rmosHadae, 1110 B HiIPYyYHMKY MiCTAThCA TaKi TeKCTH i
3aBJaHHA O HUX, $Ki CHPUAIOTH ONaHyBaHHIO MOBHVX OAVHWIIb $SK OCHOBM Mi3HaHHS i
dopMyBaHHSI KOHIIENITyaJIbHOI Ta MOBHOI KapTMHM CBiTy. BoHM i HOCTaroTh OCHOBOIO mJIf
CTBOPeHHS 00pasy CBiTy B ysiBi KOXXHOTO y4HS. TaKuv Iinxin mocimoBaTiIMe IPaKTUIHUL aCIIeKT
dopMyBaHHSI MOBJIEHHEBMX YMiHb 1 HaBMuok IKosApis. lle Hacammepen opraHisarlis
Mi3HaBaJIbHOI poOOTM 3 MIIPYIHMKOM Ha OCHOBI TEKCTiB, Jle (DYHKIIIOHYIOTh OAMHMII BCiX piBHIB
MOBHOI CUCTeMWM 1 3aKIaJlafoThCS MiJBaJIMHM MOBHOI, MOBJIEHHEBOI, COIIIOKYJIBTYpPHOI  Ta
HisuIbHICHOT KoMmeTeHIlii. HaBememo npuxiiaam 3 Iigpy4dHuKa, MigTBep/Kyoun Hamii tesu. Lle
TEKCT IIpo JIiTepy, Brpasa Ne 5 ctop. 9, Brrpasa Ne 7 ctop. 10, Ne 8 (m1po KisIbKicTh MOB y CBiTi) cTOP.
11, Ne 21 ctop. 17. TekcT nipo nlepexyiagaHHs KHUT, BIIpaBa Ne 23 ctop. 18, Ne 24, crop. 20, Haperri
cam TekcT Ne 1, Tu Hatte guBo KasmmHOBe” CTOP. 24.

Mwu mpoanastisyBaiu TeKcTH, siki o0’egHaHO Temoio ,Tu Haimre nWBO KaJIMHOBe, KOXaHa
MaTepuHCbKa MoBO” . ITpoTe 3BepTaeMoO yBary, 1110 TEKCTH BCiX JIEKCMYHMX TeM 0e3 BUHSTKY MaloThb
Mi3HABJILHWI ~XapakKTep 3arajlbHOIHTeJIeKTyaJIbHOTO IUIaHy, Ha iX IIjICTaBli MOXJIVBe
YAOCKOHAJIEHHSI SIK COLIIOKYJIBTY PHOI KOMITeTEeHIIiT IIKOJIAPIB, TaK i AisUIbHICHOT.

Metonyka KOMYHIKaTMBHOIO HaBYaHHS B IAPYyYHUKY IIpeficTaBieHa CHCTeMOIO BIIpaB i
3aB/laHb, CITIPSMOBAHNMX Ha PO3BUTOK KOMYHiKaTMBHOI'O MOBJIEHHS], 1110 Tlepefi0adae II0eTaIHicThb y
3aCBO€HHI 3HaHb, POPMyBaHHI YaCTKOBO MOBJIEHHEBVIX, MOBJIEHHEBMX Ta KOMYHIKaTVBHUX YMiHb i
HaBWYOK.

3BepTaeMocsl 110 MimpydHMKA. YPOKM IIpO YaCTMHM MOBM, 30KpeMa ,ImeHHUK”, 00’'emHaHi
TeMolo , YkpaiHo, 3emsie mwia!” KoxeH maparpad po3noumMHaEeTbCs i3 3B'SI3HOTO TEKCTy, IO
Bi/ITIOBiTa€ 3MiCTOM 3arajIbHiv TeMi, KMV IIOTPiOHO BMpPa3HO MPOYMTATY, BiAIIOBICTV Ha NMUTAHHS
CTOCOBHO VIOTO 3MIiCTY, TOJIOBHOI YMKW, TeM, 3 sICyBaTV CJIOBHVIK, SIKIIIO IOTPiOHO, a masti 3HamTH
B TEeKCTi iIMEHHVKM, BCTAHOBUTY, Ha SKi IUTaHH: BOHM BiIIIOBiNAl0Th, HABeCTV IIPUKIIAJIN 3 TEKCTY
BXXVBaHHS IMEHHVKIB y IPsSMOMY i IIepeHOCHOMY 3Ha4yeHHi; B SKOMY BiIMiHKY BXWTO BWJIUIeHi
IMEHHUMKM; KOPWUCTYYNMCh IIaM SITKOIO,  [IONMcaTy 3aKiHueHHs TOIIO. 3a3HaueHi 3aBHaHHSA
dopMyBaTMMyTh MOBJIEHHEBI Ta YacTKOBO MOBJIEHHE€Bi yMiHHA 7 HaBudky. KomyHikaTuBHI
BMiHH 1 HAaBMYKM PO3BMBATVMYThCs Ha ITiZICTaBl TaKMX 3aBaHb: PO3MIAHb MaroHKN. [Tpuraman
Kas3Ky i poskaxm ii MorommmM OpaTnkoBi um cectpuurni abo mpusitersim (ctop. 84). Ha ocHosi
BJIaCHUX CIIOCTepeXXeHb Hammim Teip-ommc ,Pimna semts”. Y TBopi BMKOpPMCTOBYV IOfdaHi
crtoBocrioityueHHs: (crop. 87). Cxiamm posmnosiny Ha Temy ,PymmHukm y HapomHoMy moOyTi”.
BukopucToByi citoBa i cjioBocronydeHHs Y popmi MHOXMHM (cTOp. 106). Crytagm ommic JIITHBOTO
Bevopa 3a MTIOHKOM (cTop. 90) Ta iHIi.

Y migpydHuky pomep)kaHO KOMYHIKaTMBHO-IiSUIBHICHUM Ta (PYHKITIOHaJIbHO-CTVUIICTVYHWIA
IZIXOMV 1O HaB4aHHS MOBU. Po0OoTa 3 TeKCcTOM, pi3HOMaHITHI BIAM TBOPYMX 3aBIaHb CIIPSMOBaHi
Ha dopMyBaHHSI KOMYHIKaTMBHMX yMiHb i HaBMYOK y Ipolleci MOBJIEHHEBOI OisuibHOCTI. TekcTm
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pi3sHUX (PYHKIIOHAIBHO-CMVCJIOBMX TWUIIB MOBJIEHHS, Pi3HMX JXaHPiB Ta CTWIIB 3a0e3MeuyroTh
PO3yMiHHS i 3aCBO€HHS (PYHKIIiVT MOBHMX OIVIHUIIB V 3B’ I3HOMY MOBJIEHHI.

ABTOPM aHa/JIi30BaHOIO IIJpPyYHMKA BKIIOYWIV B 3aBJaHHS Ta BOpaBM  IIOPiBHAHHS,
3icTaBJIeHHs, IPOTVCTaB/IeHHs, aHaJIi3, CMHTe3, CTaBJIeHHs], SIKi CIPUATUMYTh PO3BUTKY JIOTIYHOTO
MVICJIEHHSI YeTBepOKJIaCHVIKIB.

Hanpuxoian, mpounTait 1Ba Tekcru. [lopisHsi ix. 3sepHM yBary, 1o IIpo ofiHe VI Te caMe MOXKHa
CKasaTu 1o-pisHoMy (ctop. 20); cKjIamy BJIacHY pO3IIOBiAb Ha IIf0 caMy TeMy. JlobGepu 3arooBok.
ITopiBHs cBim TekcT 3 3amaHmM. Illo y HMX CHUIPHOTO i UMM BOHM Bifgpi3HsIOTBCS? (C. 23).
IToBepHuca o TonepedHBOI BIIpaBU. I3 CKIJIBKOX YacTMH CKJIaJA€TbCs TeKCT? Y 4dKim yacTuHi
TeKCTy MicTuTbcs TBepmkeHHs? [lokasm? BucHoBok? (c. 37). Ilinkpecsm miecriosa. ITocTtas 1x y
novyaTkoBinn dopmi. 3ammmmm. Bumimm 3akinuenns (c. 123). IlopiBHsn, skumm 3acobamMu
KOPUCTYEThCS MMCbMeHHUIIS i XymoxXHmK? (c. 90). [JoGepn cBol mpuKkiiagy Ha BUBUYeHe IIpaBio. 3
2-3 cj10BaMM CKJIaAy PO3IIOBiIHI i CIOHyKaJIbHI peueHHs (c. 88) Torro.

LlinaMM B aHaJIi30BaHOMY HiIPYYHVKY € OpraHidHe MO€JHaHH iHAyKTUMBHOIO 1 AeAyKTVBHOIO
IJIXOMIB 10 PO3TalllyBaHHsS 1 XapaKTepy 3acBOE€HHS $K TEOPeTMYHOIOo, TaK 1 IPaKTUYHOIO
MaTepiaty. Tak, TeopeTnuHMII MaTepial ITOIAHO IHAYKTMBHO-AEIyKTUBHIM CIIOCOOOM - a caMe,
BiJ] aHaJIi3y MOBHMX OIVHMIIb y TEKCTi 0 3B’43HOT0 BUKIIa[ly TeMU B KiHIIi maparpada. [Tpraomy
BUKOHAHHS OKpeMUX BIIpaB IIOTpedye omopm Ha 3[00yTi paHillle 3HaHHS a00 BMBUEHHS JIESIKMX
TEOPETUYHVX IIOJIOKEeHb Harleper. [lemyKTvBHMIT MeToq 3a0e3reduye 3aCBOEHHS MOBVI B €QHOCTI
dopmmt i 3micry. BaraTo TeopeTmMuHMX BiZOMOCTEVI CKOMIIpecoBaHO B TaOimisax. Lle crpmsie
BIXOBAaHHIO yBaru IO CJIOBa, Ii3HAHHIO CJIOBA, 30aradyeHHIO MOBHOIO 3amacy, (POpMyBaHHIO
aKTMBHOI MOBHOI OCOOVCTOCTI.

Lle nae 3Mory y4HeBi, HpPaKTMYHO ONaHOBYIOUM JIIHIBICTUYHE ABUIIE, IOCTIIHO aKTyasli3yBaTu
3HaHHs, 37100yTi B TONepemHiX Kiacax, UM 3a3faJlerilb O3HAVOMJIIOBATHUCH 3 HOBOIO YacCTKOIO
JIHTBICTMYHOI iHOpMallil 3a IIPUHIIUIIOM HepPCHeKTUBHOCTI.

Baxxwmmeum y nigpyunuky IV xi1acy € menyKTMBHO-iHAYKTMBHO-IEIYKTUBHUI CIIOCiO 3aCBOEHHS
MOBJIEHHEBOTO MaTepiaily i popMyBaHHS y TaKMi CIIOCiO KOMYHIKaTUBHMX yMiHb i HaBUUYOK. byp-
KW Taparpad MOUYMHAETHCS i3 3B SI3HOTO TEKCTY SK IIUTICHOI OAVHMWIII MOBJIEHHS. /10 TeKcTy
JAIOThCs 3aBJaHHs IIOJIO VIOro CTPYKTypM (3auMH, TOJIOBHa YacTMHa, 3aK/II0YHa YacTuHa abo
TBepIKeHHs, JTI0Ka3W, BUCHOBOK), 3MiCTy, CTWIIO, (PYHKIIIOHaJIbHO-CMVCJIOBOTO THUITy Ta >KaHpY.
OOGoB’s13K0Bi 3aBllaHHS Ha BU3HadeHHs (PYHKIIM TMX MOBHUMX OAMHMWIIb, SIKi 3a3Ha4eHO B Has3Bi
naparpadua. 3aBepuyeTscs naparpad saBgaHHSAMY KOMYHIKaTMBHOIO XapaKTepy, a B KiHIIi TeMu
IIpefiCTaB/IeHO TeCT, BUKOHYIOUM 3aBIaHHs $KOTO Y4YHi KOHTPOJIIOIOTH cebe, CUCTeMaTU3YIOTh
3000y Ti 3HaHHS, y3araJIbHIOIOTH ITIeBHI KOMYHIKaTHBHI yMiHHS i Hapyuku. Taka ¢popma KOHTPOITIO
Mae 3abe3neunTn AndepeHIIioBaHNII TiIXiT 10 KOXKHOTO YUHS K KpeaTVBHOI 0COOMCTOCTI.

Y xoxxHOMY maparpadi nigpyunmka IV xi1acy € omopHoO-y3araIpHIOBaIbHI TaOmmIIi i cxemu, 1o
TIOJIETTITYIOTh CIIPUVHSATTS. MOBHOTO SIBUINA, PO3YMIiHHS TIOrO OCOOIVBOCTEN i MicIg y cucTeMi
MOB.

Ho nes’sit i3 pecsatm TeM miOpaHoO ermirpad, SKWI BifIIOBima€ 3MIiCTOBI AVMIAKTUYIHOTO
MaTepiairy. OTXe, HMiApPyYHMK IOOYIOBAaHO Ha CUTYaTMBHO-TEMATWYHOMY mpumHOMIL. Taxwit
NPVHIIAII [03BOJISIE OpraHi3yBaTV IUIAHOMipHE 3aCBOEHHSI TeMaTWYIHO 00 €IHaHOI JIEKCHKM, a
TaKOX, III0 € OCHOBHVIM, JI0BECTV KOMYHIKaTVBHI YMiHH VI HAaBUYKM [I0 BUIIIOTO PiBHS PO3BUTKY B
MeXKax KOXKHOI TeMy abo cuTyaril.

HapemTi, B aHali3oBaHOMY Migpy4YHVKY LIKaBO IPEACTABIIEHO ITi3HABaJIbHO-PO3BaKaIbHUN
acrieKT: 3aranku, pyopukm ,lle 1ikaBo 3HaTi”, unTaHHS B ocobax, abo ponposi irpn. Hammexso
odopmitenmyt migpyuHuk IV xiacy i 3 XyHQo)XHbOTO HOIVIAMY: BCi MaJIFOHKM KOJIBOPOBi, JOCUTB
eKCIIpeCcBHi, BOHW BiIOMBAIOTh yKPAIHCBKY Ta MOJIAOBCHKY crenmdiky pisHOIUIAHOBO. Y KiHII
nogaHo opdorpadiuHo-opdoeniunmil Ta TIyMa4yHUM CJIOBHUKM, IO € TaKOX BUIIpaBIaHVM B
yMoBax Mooy, ne Opakye Oymp-sKol jiekcmKorpadpiuHoi mponykiiili. Hemortikom e sme
ITOOVHOKI ITOMWIKYM TUIOrpadpCbKOro XapakTepy.

Cki1a10BOIO MOBJIEHHEBOTO PO3BUTKY MIKOJISPiB € 30aradyeHHsl CJIOBHMKa. BigmosimHo 10
KYPUKYJIYMy Y4Hi MarOTb cpopMyBaTV TaKi YMiHHS VI HAaBUUKM: BXXMBATH CJIOBA Y BJIACTMBOMY 1M

13



3HaueHHi, KOPUCTYBaTHUCs JIEKCMYHUMY CMHOHIMaMM, 11100 TOYHiIlle BUCIIOBUTH AYMKY, IIO0J1aTu
HeBUIIpaBaHe TIOBTOPEHHS, 3p00OUTI MOBJIEHHS OUIbIII eMOIiTHMM Ta BupasHuM. CHMHOHIMI, 3a
BucoBieHHsM 1Tpod. C. I'. DibeHKa, Ha3BaHO OJHIEIO 13 OIIOPHMX TeM IIKUILHOIO KYPCy MOBI.

JIki 3HaHHS TPO CMHOHIMM MOTPiOHI y4YHSM, IIOO IX BUIIPAaBIAHO BXWMBATK B 3B SI3HOMY
MOBJIEHHI?

[Tepimit eTar BUBUEHHS CMHOHIMIB - Ile IIpaKTUYHe O3HAaMIOMJIEHHS 3i cJIoBaMM, OJIVM3BKMMM 3a
3HaueHHAM. 14 o3Haka € rojI0BHOIO. Y MifpyyHMKax IIOYaTKOBMX KJIaciB HeMa€ Hi BU3Ha4YeHHs
CUHOHIMIiB, Hi TeopeTMYHOro OOIPYHTyBaHHs IXHiIX O3HaK, ¥ pa3oM 3 TWUM aHasli30BaHU
HIAPYyYHVK MICTUTB IiKaBUV MaTepiasl IS ceprio3HOI poOOTM Hajl CMHOHIMI€IO i1 Yac BUBUEHHS
OyIb-sIKOI TEM.

3aBaHHS ITOYaTKOBOI IITKOJIM — 3aCBOITV OCHOBHY O3HaKy CMHOHIMIB - OJIM3BKICTb 3HaAUEHHS.
Ha ypoxkax 3 ykpalHCbKOI MOBM Ma€ JIyHaTV ITUTaHHs: , Ik ckasamu no-inuwomy?” abo , Ak ckasamu
kpawe?”.

Y 1V xiaci yuyHi yCBIJOMJIIOIOTH, UMM Bipi3HSIOTbCA CUMHOHIMM OAWH Bif iHIIoOro. Tak
dopMyeTbcs BMiHHS BXMBaATHU CJI0OBa B MOBJIEHHI, BpaXOBYIOUM CMMCIIOBI, @ iHKOJIV VI CTVUTICTUYHI
0COOJIMBOCTI, a TAKOXX 3aKOHM CITOJTy9yBaHOCTI.

Tak, mig dvac BuBuYeHHs Temu ,IMeHHUK” yuHi OHNpaILOBYIOTH TEKCTW, AKi MICTATBCH B
nigpyuHuky. Koxen 3 Hux - 11e jpkepesio 306araueHHs1 ciioBHMKa. Bripasa Ne 130 , 3amxu Ykpaian”.
Jo 3asHaueHMX Ha cTOp. 70 MiCJIATEKCTOBMX 3aBAaHb AOIUIBPHO AONATV 3aBIaHHS LIOAO0 J000py
CMHOHIMIB:

3amox — Miyna 6y0ibas, gpopmens;

HaAnaoHux — 6opoe, CynpomubHui;

saxuujamu — 0oporHumu, 00opoHAMU;

cnopydkyBamu — 6yoybamu, cmabumu, mypybamu (npo yHoamenm);
piona seman — pionuil kpai, bamvxiuuna, Bimuusna.

Brpasa Ne 133, crop. 71-72:

Baa - nacun, waneyy,

oumap - 0060yp; komuH, bubio;

Aabxa - ocain;

NOAOHUHA — 00AUHA, Pi6HUHA, nacobulye;
noaemams (cnibanouxu) — NOM4AMs, NOAUHYHID.

Brpasa Ne 137 crop. 73 mikaBa TvM, IO BMMarae Bifl YYHIB MaKCHMMaJIbHO 30CEepeIuTICA Ha
BiragyBaHHI iMeHi, a JayTi IPOBOAUTECA poOOTa Mi3HABAJIBHOTO XapakKTepy IIpo AnTsdi pokm J1.
Yxpaiuku.

Mo>xHa fibpaTvi cHOHIMM 1O CJIiB ITHOTO TEKCTY:

cniai (Bunienvku-uepeulenvku) — cmuedi, docmueni, 003piai;
HeBmupyua — bescmepmna, Giuna;
nucaaa (Gipwi) — ckaadara, cmbopiobasa.

Brpasa Ne 139 Ha cTop. 74 moTpebye poboTi Haj JOOOPOM CMHOHIMIB 1O TaKMX CJIiB IIOJAHOTO
TeKCTY.

mpyo — poboma, npays, sauammes, 0i10;
npexpacue (ca1060) - npeeape, uyoobe.

Ho BrrpaBu Ne 144 Ha cTop. 76 mobupaeMo Taki cHOHIMIL:

0045 — WACMA-0045;

B804 — c60600a, He3aneXKHICTD;

Yyecmv — Wana, NOULAHA, WAHOOd.

caaba - nobaea, npocaabaenus, beAUUanHa.

I3 BripaBu Ne 149 Ha cTop. 78 mobopy cMHOHIMIB TOTPeOyIOTH CiI0Ba:

OXAUHICMb — YUCOMA, YeNYPHICTND;
npayvoBumicmos - npayestobxicme, 3anaciuicme;

14



npunoBioka - npumibxa, npukaska
KPUHUYA — K010053b, KONAHKA;
eocnodap - xasAi, 1a30a.

I3 BrrpaBu Ne 155 Ha cTop. 81 moOVparoThCs CMHOHIMM 10 CIIiB:

npuxuavHa — 000po3uuIUba, NPUAIHG;

KopoBaii - kpyeautl BeciavHutl x4i0;

yacmka — nai, YacmuHa, nauka;

A100AHICIb — 000p03UUAUBICIL, YYUHICTNG, 2YMAHHICHIL, WUPICTb, 000pocepOetHicb.

Brpasa Ne 176 Ha cTop. 90 Jae MOXIMBICTD HiOpaTH CMHOHIMM 0 CJIiB TEKCTY:

cHizonads — xypmobuna, 3abipioxa, 3amemiav, 6ixora, Memesuys;
3aeys - bisax (3umoro, npo cipoeo — pycak (Baimxy).

Bripasa Ne 198 cTop. 99 MicTUTB jTeKceMm, 10 SIKVMX JOOMPAIOTHCS TaKi CMHOHIMIAL:

cino (comneuxo) — cxobarocs, 3aiiiuio;

AYHAE (KpuK — 36yuums, OpuHUmMs, 0a1eK0 NOUUPIOEMBCA, PO3KOUYEMBCA;

mabyn (1e6edib) — mabyneys (eyceil), xocax (pubu), uepeda (xopi6), omapa (0beys), 3epas (nmaxib), sepas (6obxib,

mabyH (koHetr), epyna (nidaimxi6);

3aepaBa - 6iocbiuybanns, Gi00AuUCK, NPOMIHHA.

ITpamroroun Hapg TekcroM BhpaBu Ne 228 Ha crop. 113, HONOBHIOEMO CIIOBHMK YYHIB
CUMHOHIMaMM 0 CJIiB:

xXawji - uaeapHuK, eyuabuna, eycmuil, HenpoxXioHul Aic, eAYuUHA, Hempi;

ckeasn — cmpimuark, beckud, kam'axHa opuia;

bapaie - aiebo, riebunje (Bobxa), Hopa (rucuyi).

Mu posmisiHyIM TeKCcTM firodoro migpyunwuka mig IV xiacy 3 temn ,Imennuk”. 2KomnHoro
3aBHaHHS 3 HMMW He Ilepef0adeHO Ha IOIOBHEHHS CJIOBHMKa cvHOHiIMaMmm. [Ipore cami Tekctn
MiCTSTh OaraTi MOXIMBOCTI 1S 30arayeHHs] MOBJIEHHS CMHOHIMaMV, aBTOPY JAlOTh MOXJIVIBICTH
BUNTeJIeB] /I KpeaTMBHOTO MiIXO/1y 1O IIPOBeIeHHs YPOKiB.

CnocrepexxeHHd 3a TMM, YMM BiIpi3HAIOTBCS CJIOBA, 110 HaJleXXaTh A0 OAHOIO CMHOHIMIYHOIO
pAly, COPUAIOTH YIOCKOHAJIEHHIO MOBHOTI'O Uy TT#, @ TAKOXX MOBJICHHEBOMY PO3BUTKY Y4YHIB.

[yXe BaXJIMBUM € Te, 00 O3HAVIOMJIEHHS 3 OCHOBHVIMM O3HAKaMM TEKCTy — TeMAaTUYIHOIO
€IHICTIO - TIOB S3yBaJIOCs 3 aHaJTi30M JIEKCUIHMX 3aco0iB, BUKOPUMCTaHMX B TeKCTi. Bummicasmm 3
TEKCTY CJIOBa, 1110 IOBTOPIOIOTHCS, CMHOHIMM (Y TOMY 4YMCIi VI KOHTeKCTyasIbHi), aHTOHIMM, CJIOBa
OIHi€l TeMaTWM4HOI TpPyHK, y4Hi HICTAlOTh YSBJICHHS IIPO TeMy TeKCTy, a IHKOJIVM W IIPO VIOro
OCHOBHY JIyMKY.

ITponnonyemo 3a BHpaBoro Ne 228 crop. 113 3aBmaHHs: BUIIMCATM CHMHOHIMU 3 TeKCTY,
BCTaHOBWTU X POJIb:

Haiteayxiwi kymouxu — xawyi — eycmuil MOAOOHAK; 6aawmobye (bapaie), bucmense, 3axkpubac, Haxuiae, 001amye

(Bepxibxu depeb).

I1i0 Bubeprymum depebom — nobasenum cmoboypom, cmapum nHem, nio ckesero.

Orxe, B IbOMY TEKCTi CMHOHIMM MOXXHa Ha3BaTy KIOUoBMMM cy1oBamy. CxapaKTepusyBaBIIV
CMHOHIMM ITIOJIAHOIO TEKCTY, MOXKHa CKas3aTW, KO € OCHOBHA VIOrO TeMa. YUHi IepeKOHYIOThC,
aHAII3YIOUM Y TaKWUI CIIOCIO TEKCT, K 3aJIeXUTh BUKOPVICTAHHS JIEKCMYHMX 3aco0iB Bif, 3MicTy,
TeMV Ta OCHOBHOI TyMKWV TEKCTY.

3OiVICHMBIIV [OOKJIAOHMV aHali3 KypuKyiaymy i migpyunmka mit IV kimacy, moxHa
CTBEPIKyBaTH, IO ix 3MicT crpuse edeKTMBHOMY (POPMyBaHHIO MOBHOI ocoOmcTocTi. B HuX
reper0aveHo CYCTEMY Iy XOBHOTO i eCTeTMYHOrO PO3BUTKY KOXKHOTO IIKOJISIpa.

YPpuBKM XyI0XKHIX TEKCTIB IiIpyYHMKa B CWUTy CBOET 0OPa3sHOCTI i eMOIiIHOCTI MalOTh 3HAYHWUT
BUXOBHWII BIUIMB Ha y4HiB. PoboTa 3 HMMM crpusTVMe YCIIITHOMY ITO€JHAHHIO HaBYaHHS i
BUXOBaHH4. MoBHa dpopMa TeKCTiB CIyTye HaBUa/IbHIV MeTi, a 3MiCTOBe iX HallOBHEHHs BIUIVBAE
Ha MOpaJIbHI i eCTeTYHi OISV IIIKOJISAPIB.
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Beaxaemo, mio migpyuyHMK copuse He TUIBKM BMIiHHSAM KOPWUCTYBaTUCS BUPaKaJbHVIMM
3acobamMy MOBWM, ajie V1 JoIloMarae 4eTBepOKJIaCHMKaM yCBiJOMJIIOBaTH cebe HOCisMU ITi€i MOBW,
inenTndikysaT cebe ykpaiaisgMy Momosu.

Braso ctBopenui mipyyHmK cripsMOBaHWMI He Ha 3aydyBaHHsI TeOPeTUYHIX BiloMOCTeV, a Ha
BUKOPWCTaHHS 1X [IJIs1 TBOPEHHsI BJIACHOTO MOBJIEHHS.
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ASPECTE PSTHO-PEDAGOGICE ALE PREDARII SI INVATARII
LIMBII FRANCEZE IN CLASA A II-A, IN REPUBLICA MOLDOVA

Angela COSCIUG,
conferentiar universitar, doctor in filologie,
Universitatea de Stat ,, Alecu Russo”, Balti, Republica Moldova

Abstract
The article focuses on several psychological and pedagogical aspects of teaching and learning French to second-form
pupils.

Rezumat

Autoarea propune citeva reflectii asupra aspectului psiho-pedagogic al predirii si invditdrii limbii franceze in clasa
all-a.

De peste doudzeci de ani, procesul didactic, in institutiile de invdtdmant preuniversitar din
Republica Moldova, prevede predarea si invdtarea unei limbi strdine, incepand cu clasa a Il-a,
deoare, de peste doudzeci de ani, Republica Moldova a capatat independentd si a inceput sa faca
pasi importanti pentru a-si racorda sistemul de invatamant la standardele educationale europene
si mondiale.

Cu referire la limbile strdine! (diferite de limba a doua, a treia etc.), aceste standarde prevad
predarea si invdtarea lor precoce, chiar de la varsta de 3-5 ani, fapt care se anuntd posibil in Europa
si in lumea intreagd datorita informarii in masd a populatiei, ,mobilitatii” civilizatorii si culturale a
elevului, dinamismului lui cognitiv? etc.

La ora actuala, predarea si invdtarea unei limbi strdine de la o varstd precoce, in Republica
Moldova, nu au caracter de masd. Caracter de masd au insa predarea si invatarea limbilor straine
de la varsta de sapte ani, adici din clasda a II-a. In Republica Moldova, decizia cu privire la
predarea si invdtarea in masd a unei limbi strdine, anume de la varsta de sapte ani si nu de la o
varstd precoce si chiar foarte precoce, vine in acord cu rezultatele cercetdrilor neuro-psihologice si
neuro-psihice3, care au demonstrat cd, la majoritatea copiilor, conceptualizarea deplind a unor
categorii - loc, spatiu, calitate, timp, modalitate, cantitate etc. - se produce la diferite varste si in
ritm diferit. Astfel, s-a demonstrat cd, abia la varsta de sapte ani, se produce conceptualizarea
deplind a categoriei de cantitate, fara de care, dupa cum s-a dovedit mai apoi, nu este posibila
asimilarea eficientd a unei limbi strdine, care se face, intotdeauna, prin dualitatea semnului (iar
dualitatea inseamnd deja cantitate!), in sensul cd conceptul (iar cunoasterea realitatii se face prin
concepte si numai prin ele) se formeaza cu concursul , expresiv” al unei limbi (conceptul nu poate
exista in sine, adica fard mijloace de exprimare verbald sau non-verbald!), de reguld, , verbald” si
materna (in acest sens, cercetatorii sustin cd cunoasterea realitdtii se face, mai intai de toate, prin
limba materna?), iar invdtarea unei limbi strdine la o varsta oarecare (care este o noud forma de
exprimare verbala a conceptelor) impune intotdeauna o dualitate expresivd a semnului. Astfel, in
cazul conceptului de “frumos’ la un copil roman, adica de "ceva ce produce o emotie estetica, ori,
pur si simplu, place ochiului’®, exprimarea primara este in romana si se face prin complexul de

sunete [fsu'mos] si grafeme ,frumos” (in cazul in care copilul stie sa scrie), iar cea secundard, intr-

o limb4 straind, de exemplu, in franceza - prin complexul de sunete ['bo] si grafeme ,beau” (daca,
iardsi, copilul poate scrie in limba francezd). In acest caz, se observa usor dualitatea expresiva orald

([fsu'mos]/['bo]) si scrisa (,frumos”/,beau”) a conceptului de frumos la un copil roman care

vorbeste si scrie in romana si franceza:

Limbile in cauza sunt straine fatd de individul luat aparte si nu fatd de societatea in ansamblu.
2Cugq, 2002.
3Costermans, 1980.
4ibidem.
SDEX, p. 230.
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Semmnificant, (in franceza)

Semmnificant: (in romana)

[feu'mos] , frumos”
{oral) (scris)

ﬁ\‘\—\_\% Concep

‘ceva ce

t, semmnificat
produce o emotie esthetica,

adica place ochiului’

[bo] . beau” il
(oral) (scris) | I
* >
expresie

confinut

Sch.1: Exprimarea conceptului de frumos tn romind i francezi

Pentru ca dualitatea expresiva in cauza sa fie insa pe deplin conceptualizata de copilul roman
care vrea sd invete franceza, el trebuie, mai intai de toate, sa conceptualizeze pe deplin cantitatea,
ca sd poatd efectua, la nivelul gandirii, urmatoarele operatiuni:

Conceptualizarea frumosului sub forma
de ‘ceva ce produce o emotie estetica say

—» semnificat

place ochiului’

Exprimarea conceptului de frumos
prin unitatea ([feu'mos] sau . frumos

—* semnificant;

Inlaturarea temporala a
semnificantului; in favoarea

semmnificantului;

Exprimarea conceptului de frumos

—* semnificant;

prin semnificantul; ["bo]) sau ., beau”™

Sch.2: Operatiunile care stau la baza
exprimadrii conceptului de frumos in romind si francezi

In cazul cand se opteaza pentru o asimilare a mai multor limbi strdine, operatiunile de mai sus

sunt completate prin urmadtoarele:

Inlaturarea semnificantului; [fuu'mos]
sau , frumos” in favoarea semnificantuluis

v

Exprimarea conceptului de frumos
prin semnificantuls [nais] sau , nice”

v

Inlaturarea semnificantului; [fuu'mos]
sau ,frumos” in favoarea semmnificantuluiy

v

Exprimarea conceptului de frumos
prin semnificantul; [exmoso]
sau ,, hermoso”

Etc.

Sch. 3: Operatiunile care stau la baza exprimirii
conceptului de frumos prin unitatile altor limbi

Aceste operatiuni presupun stockarea semnificantilor in memorie. Stockarea in cauza este de
naturd corelativd sau asociativa® si se prezintd in felul urmator:

6In cercetdrile stiintifice, termenii in cauza sunt introdusi de J. Costermans si psiholingvisti.
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[fsu’'mos]-['bo], ,frumos”- ,,beau”;
[fsu’mos]-[nais], ,,frumos”- ,nice”;
[

fsu'mos]-[es'moso], ,frumos”- ,, hermoso”;
etc.

Cu cat mai multe limbi isi propune sd cunoascd individul, cu atat sirul corelativ al
semnificantilor este mai lung, ceea ce impune, din partea individului, un efort de memorare mai
mare si o capacitate de distingere a semnificantilor mai bine formata.

E cunoscut insd faptul cd capacitatea de memorare si distingere a semnificantilor este diferita la
diferite varste, cu atat mai mult cu cat si memorarile sunt de diferit tip. Astfel, la varsta de sapte
ani, memorarea de scurtd duratd este, in bund parte, mai rapidd, in timp ce cea de lunga durata
este mai lentd. La adolescenti, tineri si persoanele in varsta insa, situatia se prezintd, in buna parte,
invers. Prin urmare, asimilarea mai multor limbi strdine ar fi o strategie didacticd ce ia in vizor atat
memorarea rapidd si de lunga durata, cat si distingerea temeinicd a semnificantilor. Aceste
fenomene si stau la baza unui mecanism sau chiar automatism, pe care se bazeaza orice activitate
de limbaj, promovatd cu succes.

Reiese cd asimilarea mai multor limbi strdine a ar fi posibild la o varstd mai mare decat cea de
sapte ani.

Asimilarea unei limbi strdine este, in buna parte, un proces indelungat, care, dupd cum ne-o
demonstreazd schema 1 din acest articol, are drept scop formarea, apoi automatizarea
mecanismului de corelare a unui concept cu doi semnificanti: unul primar si altul - secundar. Cum
se desfdsoard acest proces de asimilare? Dat fiind dualitatea semnului despre care am vorbit deja,
acest proces are la bazd, mai intdi de toate, discriminarea, termen definit de Cuq drept facultate de a
deosebi ceva de ceva’. Dacd se mizeaza pe o invatare cu succes a unei limbi strdine, deosebirea in
cauzi se cere a fi usor de efectuat.

Daca analizdm manualul de limba franceza pentru clasa a II-a, pe care se bazeazad, la ora actuala,
procesul didactic in Republica Moldova (e vorba de manualul intocmit de Zinaida Varla, Eugenia
Onufrei si Maria Scobioald), observam cu usurintd cd discriminarea informativa ocupad, in el, un loc
important. Ea se realizeaza atat verbal, cat si iconic, prin unitati:

(1) wverbale unicodale, de tipul ,Regarde, écoute et répéte” (ex. 1, p. 14), ,Regarde l'image et
choisis” (ex. 4, p. 15), ,,Choisis la bonne case” (ex. 5, p. 15), ,,Dis” (ex. 2, p. 16), , Dis ce que
tu vois” (ex. 3, p. 17), , Retiens” (ex. 2, p. 18) etc.;

(2) iconice de tipul culorilor (astfel, in conditia exercitiului 1 de la pagina 22 ,Ecoute, répete et
lis”, literele nesonorizate sunt marcate in rosu), dimensiunilor (astfel, in exercitiul 1 de la
pagina 18 cu conditia , Ecoute, observe et répéete”, persoanele si obiectele reprezentate sunt
de diferite dimensiuni), pozitiei si amplasdrii (vezi, in acest sens, ex. 4 de la pagina 21).

S-ar impune si discriminarea verbala bicodald, in baza limbii materne si limbii franceze (ex.: mare

- grand), care, In manualul in cauza, nu este deloc prezentd, ceea ce, in viziunea noastrd, este un
neajuns al lui, deoarece nu este exploatatd direct dualitatea verbald unitate in romand - unitate in
francezd. Acest fapt creaza o piedicd serioasd in asimilarea cu succes a limbii franceze la aceasta
varstd. Din punct de vedere didactic, asimilarea in cauza are loc prin reproducerea artificiald, intr-
un nou cod lingual, a mecanismului natural de asimilare a limbii materne. Doar in acest caz,
asimilarea se va produce cu succes.

Discriminarea, adicd observarea si distingerea unor fenomene de limbd, este strans legata de
competentele si aptitudinile elevului.

O alta etapa, in asimilarea limbii straine, este cea de intrebuintare sau utilizare a unitatilor noului
cod lingual. In acest sens, manualul supus analizei ofera activitdti interesante de tipul: ,Regarde et
répete” (ex.1, p. 8), ,Réponds” (ex.2, p. 8) etc. La aceastd etapa, utilizarea trebuie sa se faca in baza
catorva principii clare:

7Cugq, 2002.
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(1)

alegerea unitdtilor care vor fi intrebuintate, mai apoi, de elev se face in acord cu principiul
tezaurului lui (intelectului si capacitatilor lui), accesibilititii realiilor, dozirii informatiei,
fidelitdtii (culturale, linguale etc.; in acest sens, ex.1 de la p. 8 a manualului analizat nu
raspunde deloc acestui principiu, deoarece face o deplasare in mediul socio-cultural
romanesc, prin antrenarea in jocul propus a persoanei cu prenumele ,Nicu”), necesititii
(astfel, pentru a incepe sa vorbeasca franceza, elevul are nevoie, in primul rand, de cele trei
verbe ,étre”, ,avoir” si ,aller”, care sunt cele mai intrebuintate in limba data) etc.;
intrebuintarea primara, repetatd, sumativa, rezumativa, prin imbricare totald, apoi partiald a
acestor unitati etc. pentru formarea graduatd a unui mecanism, apoi a unui automatism
operational verbal;

atunci cand mecanismul, dar, mai cu seamd, automatismul este format, utilizarea unitatilor
noului cod lingual si a realiilor noii civilizatii isi schimba esenta. Ea urmareste deja scopuri
mai complexe: formarea performantelor care, la un copil de sapte ani, sunt incd in numar
redus (vezi ultimele lectii ale manualului supus analizei).
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EDUCATIONAL PSYCHOLOGY VS DIDACTICS

Natalia BOTEZAT,
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Abstract

Didactics, meaning the systematic study of the instructional process, has a long tradition in many European
countries. In Anglo-American literature, however, didactics is largely absent. Instead, it is often dealt with under the
heading of educational psychology, curriculum theory or some other heading. In this article the authors clarifies
distinction between educational psychology and didactics, and arques that didactics is a valuable concept whose absence
in the Anglo-American tradition of educational studies is a disadvantage.

Rezumat
Ca stiintd a procesului instructiv, didactica are o istorie lungd tn majoritatea firilor europene. In Marea Britanie si
S.U.A. insd, termenul , didacticd” lipseste cu desdvdrsire din cercetdrile stiintifice, fiind inlocuit, de cele mai dese ori,

cu cel de ,,psihologie educationald” sau , teorie curriculard”. In articol, autoarea analizeazd diferenta dintre psihologia
educationald si didacticd, si Tncearcd si demonstreze faptul cd ultima este, cu adevdrat, o stiintd care ar trebui si-i

preocupe serios si pe savantii britanici si americani.

1.1. Different interpretations of the term “didactics” in the scientific works

During the past fifteen to twenty years we have witnessed a shift of research in psychology to
the cognitive approach. This development has brought with it some interesting but unexpected
consequences which can be seen particularly in the area of research on teaching that we in Europe
call didactics. We have always found it difficult to communicate with Anglo-American colleagues,
because writing on the subject of didactics involves difficult problems of translation. The subject of
didactics research is the instructional process. The ideal approach to such research would be to
look at that process as a totality, taking all possible factors into consideration. It is certainly not
possible to include all empirical viewpoints in the same design in the same study. But the research
framework is totally different when the process is looked at as a whole, as against the alternative
approach where the focus rests on some particular component and the totality is not even
discussed. The instructional process as a totality has usually been examined in such a way that the
various parts of the process were constantly considered in relation to each other and in terms of
heir interaction. This kind of approach required empirical methods, and the most convenient
method was direct observation. Research initiatives tried to discover how the participants
(teachers and students) interact in various ways. In the long run, however, the results of this
approach turned out to be too one-sided and external. Nonetheless we can ask whether the
withdrawal from this approach has perhaps been excessively hasty and exaggerated. It is quite
easy to see how the instructional process has two different parts: the teacher on the one side and
the students on the other. The researcher is interested in their cognitive processes, that is how they
report and interpret their experiences. Because these cognitive processes are of great importance, it
is understandable that what actually takes place concretely between the teacher and the students
tends to be neglected. What is of interest is what the participants have to say about what has taken
place. The common arena of the teacher and the students, namely, the instructional process, has
gradually been set aside, and the two parts have drifted further and further apart. Thus the sphere
of action of the teacher is examined in terms of his or her planning, decision-making, reflection and
the like - in short, all of the activities that may be characterized as teaching. The students, on the
other hand, are studied as learners who take increasing responsibility for their own actions and
decisions. It is also of interest that the concept of “learning” is distinguished from the concept of
“studying” (defined as the activity leading to learning), although in textbooks of psychology,
learning is still the end result of something that has been done in some way. Towards the end of
the instructional® process it is possible to move away from the role of the student to the end state of
a learner, but the activity leading to this learning is studying. If we really mean to consider
studying to be synonymous with learning we should say so clearly. Summarizing this

8cf. Uljens, 1997.
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development, it can be said that research on teaching has changed so much that it is difficult to
find reports which treat the process of instruction as a totality. On the other hand, it is easy to find
research reports dealing only with learning and others dealing only with teaching. The earlier
research program called process-product research has been almost totally rejected for various
reasons. The program was criticized as being too behaviorist and non-theoretical®. Apparently the
program has gradually lost its attractiveness and credibility. But another possibility would have
been to transform and adapt it to new challenges, such as increasing its content-relevance,
clarifying its intentional aspects, and broadening its conception of evaluation. In any case, it has
waned or been fragmented into projects with narrower problems, or into interview studies. Yet the
criticisms presented in the literature do not entirely explain its weakening. That may have been
due in large part to the decrease in financial support of educational research in the U.S,; that
decrease greatly affected process-product research, which requires relatively generous resources in
personnel and technical expertise.

Nonetheless there is still a need for the kind of results that this program could produce. Gage
and Needels (1989) presented a thorough response to the various criticisms. But that response
seems not to have achieved any strengthening of such research. The same can be said of an
elaboration in the form of a cognitive-meditational paradigm by Winne (1987). Chambers (1992)
thoroughly discussed the criticism of non-theoretical aspects of the process product design. He
distinguished between empirical and empiricist research and claimed that “what has normally
been called ‘empirical research’” on teaching is, in my view, empiricist. Both empiricist research and
scientific research are empirical, [...] nevertheless they deal with that empirical world in radically
different ways”10. This criticism could have been taken into consideration in subsequent research,
but so far it has not had that kind of effect. Attention to theory has increased but in totally different
contexts.

Gage!! criticized Chambers’ way of distinguishing between empiricism and science, a
distinction which would result in the exclusion from scientific status of the biological and
behavioral sciences.

It is apparently unrealistic to think of returning to old practices; this introduction is mainly
necessary in order to define the place of didactics in the field of education. The area of didactics

The term “didactics” is a direct translation from the German die Didaktik. My purpose is not to
explain its etymology or conceptual history!?; contemporary usage creates difficulties enough; e.g.,
presents 30 different conceptions of didactics’®>. When we speak of didactics in the languages of
European countries, its meaning comes from the German tradition.

But that one word (opetus, undervisning, Unterricht) has a lot more to do with teaching than
with learning. The definitions of these terms are not, of course, unambiguous, but their content
and meaning indicate, in any case, the direction of thinking and possible restrictions in the
conclusions based on them.

From non-English-speaking perspectives, because we translate our texts into English so that
they will become more widely known, this is not an unimportant problem. Research on didactics
in its broadest definition refers to all kinds of research on teaching, according to the European
terminology, or research on the teaching-studying-learning process in Anglo-American terms. It
must be added that didactics also means pedagogy in this area. In English they must use such a
clumsy expression as “pedagogy in the area of the teaching-studying-learning process” or perhaps
“the art of teaching”.

In addition, didactics always is connected with some context in the society, with some
institution, and it is here that curriculum comes into the picture. A curriculum restricts the degree
of freedom to act in this context, and the teacher-student interaction consequently becomes

9Kansanen, 1995.
10Kron, 1993.
NGage, 1994a; Gage, 1994b.
12Kansanen, 1995.
13 Kron, 1993.
22



normative in nature. It is pedagogy as a totality that guides the instructional process according to
the aims and goals stated in the curriculum. Thus, research on didactics has two faces: descriptive
and normative.

Although it would be easy to keep them apart, doing so would not meet the requirements of the
classroom. Only the researcher who conducts a descriptive inquiry and looks at the teaching-
studying-learning process from the outside is able to leave the normative side out. Because the
teacher and the practitioner-researcher are involved in this process, they must take both sides
(descriptive and normative) into consideration.

Students, on the other hand, come to this process with their own intentions and usually must be
persuaded to accept the curriculum. On this basis it may be understood that the well-known
European didactic models are both pedagogical and research models. Values play a certain role in
their building. In principle, the concept of didactics does not determine the angle from which we
should approach the teaching-studying-learning process. It is often seen as starting with goal
definitions, then coming to the actual process later. Approaching the instructional process in that
way makes it easily too teacher centered and too inattentive to the activities of students and their
learning. For example Anderson and Burns (1989) concentrate on teachers, teaching, and
instruction, and their book may be characterized as a good and typical treatment of research on
teaching. On the other hand, starting from the student side may lead to the overemphasis on
learning, not leaving enough room for the idea of teacher-student interaction and the context
provided by the curriculum. Somehow or other, a balance must be attained, and that is the task of
general didactics. Anglo-American literature rarely uses the concept “didactics”. It appears only in
texts translated from another language. Its use in the writing of North-American researchers seems
to be out of the question. If they use it, they do so with a contemptuous nuance. Europeans can
notice this subtlety not only in novels but also in professional literature!* write “didaktics” with a
small “d” and they do not try to translate it. In any case, it is vital that we have the means to
discuss the problems of didactics. It is unrealistic to proceed as if the concept of didactics does not
exist. Didactics is, in a certain sense, also in use in southern European countries and also in many
eastern European countries, as it was in Soviet pedagogy and still is in Russian pedagogy.
Although we can understand how the European and Anglo- American research traditions long
ago separated?’5, the problem of mutual communication still remains. The most promising area of
education in which to look for the solution to that problem is educational psychology.

1.2. The area of educational psychology

Educational psychology is most commonly defined as the intersection of education and
psychology. In that intersection we can find an area where the aspects common to didactics and
educational psychology are found. In countries where both educational psychology and didactics
are subdisciplines of education (European countries), educational psychology considers mainly the
areas of learning, development, intelligence, and motivation. If the viewpoint of social psychology
is added, the area is often called the social psychology of education. In the U. S., the viewpoint of
teaching is usually not central, if it is considered at all, but we can find examples where it is'6. We
can quickly conclude that educational psychology deals with problems that are mainly without
any specific context, such as an institution or a school or a subject matter. The more we specify the
problems with the help of a context, the more the questions that we consider in didactics come to
the fore. This context-free to- context-dependent dimension is important to our efforts to
differentiate between educational psychology and didactics. It is characteristic of those who come
to educational psychology from the direction of education to say that educational psychology is a
sub discipline of education, and of those who come from the direction of psychology to say that it
is a sub discipline of psychology. This state of affairs only emphasizes the common area of both
disciplines, that is, the place where they intersect. In the European literature, educational

4Joyce et alii, 1992, p. 13; Jackson, 1992, p. 66; Shuell, 1996, p. 735; Hopmann et alii, 1995.
15Kansanen, 1995.
16Gage et alii, 1998, Chapters 9-12; Slavin, 1994, p. 2-11.
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psychology has its place as a sub discipline of education, but it is hard to say whether most of the
researchers have their roots in education or psychology. It depends a good deal on the actual
themes they are working on. If we look at the intersection from the perspective of each of two large
American organizations, the American Psychological Association (APA) and the American
Educational Research Association (AERA), we can see some interesting differences. The APA has a
Journal of Educational Psychology, and its division of Educational Psychology has its own journal,
Educational Psychologist. The AERA has no such division, nor is there any special interest group
(SIG) called educational psychology. On the other hand, AERA has some divisions on topics
closely related to educational psychology, particularly Division B on “Curriculum Studies”,
Division C on “Learning and Instruction”, and Division K on “Teaching and Teacher Education”.
Although it is not possible to draw far-reaching conclusions on the basis of this classification, some
interesting interpretations may give food for thought. APA’s Division of Educational Psychology
is intended to enable “psychologists with interest in research, teaching, or practice in educational
settings at all levels to present and publish papers about their work. Division members” work is
concerned with theory, methodology and applications to a broad spectrum of teaching, training
and learning issues”. First of all, the members are identified as psychologists, and the journal of the
division is also directed to educational psychologists. According to APA information, “the main
purpose of the Journal of Educational Psychology is to publish original, primary psychological
research pertaining to education at every educational level”, and the program of the journal may
be characterized as basically research-centered. In AERA, on the other hand, the questions related
to the teaching-studying- learning process are embraced in several divisions, and the themes of the
divisions are more content-related. Some inferences can be drawn from this structure. AERA seems
to lack a division devoted to the totality of the teaching-studying-learning process. If we interpret
this situation from the viewpoint of continental didactics, questions of curriculum, teaching, and
learning are separated from each other. Characteristic of the discussion in American educational
psychology in the late 1980s was the claim that the content - the subject matter - in the research
problems published in the area of educational psychology was missing!’, and the leading principle
in research was “the empirical imperative”18. From the viewpoint of didactics, on the other hand,
content has always been an essential part of the discussion, and there is a special branch, die
Fachdidaktik (subject-matter didactics), for concern with content. When Shulman discusses the
problem of substance as a “missing paradigm”, he refers to the remark of Hugh Sockett that it was
not knowledge or content that was missing but “the centrality of character”1?. This is quite near to
what we traditionally have understood as belonging to didactics, and this point of view is of
fundamental importance in the research on the teaching-studying-learning process. One more
point is also exposed: where is philosophy of education or - to be logical in our use of terminology
- educational philosophy? Even in the articles in the journals specializing in educational
psychology, we can see that any philosophical background or any philosophizing is scarce or
almost lacking. Traditionally, educational philosophy has always been included in German
didactics. We can say that philosophical contemplation is an essential part of didactics2.

In normative didactics, it belongs at the very heart of any critical conception of better education,
and in descriptive didactics it forms the justification and the basis for the arguments to be
investigated. In the divisions of AERA we can see a connection to a broader context and a link to
the society in which education takes place. That means awareness of value questions and the
purposes of education, of its institutions, and of the professionals working in them. Interestingly
enough, the role of educational philosophy has emerged in the Swedish discussion, where
didactics was revived in the early 1980s. Kroksmark and Bengtsson?! have started to use the
subarea of philosophical didactics in the same way as educational philosophy is used. This

17Shulman, 1992.
18Shulman, 1995.
Shulman, 1992, p. 24.
20Glockel, 1990; Jank et alii, 199; Klafki, 1985.
21Kroksmark, 1995.
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approach seems logical, and it can be explained as a positive contribution to any discussion where
educational philosophy is a separate subarea and can be linked to any main area of education. This
feature may enable philosophical didactics to be distinguished from educational psychology. What
is worth considering here is that, in German Padagogik, educational philosophy does not exist at
all, although, as was noted earlier, it is an essential part of every area or sub discipline of
education. We can see that transferring concepts from a different culture brings along local
interpretations. From this discussion it is possible to revise further the context-dependent to-
context-free dimension as a means of distinguishing between didactics and educational
psychology. Context-dependency means that the teaching studying- learning process is
intentional, that actions are based on values and purposes, and that the process is located in some
institution in the society.

Context-dependency also involves professional teachers with institutional teacher education,
and it assumes that the outcomes of studying, with learning as the most important part of them,
are achieved within the framework of a systematic curriculum. The more the teaching is
considered context-dependent, the closer its problems are to didactics. Some reflections After these
characterizations of didactics and educational psychology, we pose the question: Where can we
find didactics in Anglo-American research on the teaching-studying-learning process? It is clear
that there is no corresponding Anglo-American field of study; instead the array of questions
considered in didactics is dealt with in several problem areas. Although this Brian Simon’s
question: “Why no pedagogy in England?”22. Even though Woods has no definitive answer he at
least indicates an awareness of the problem. Anglo-American studies related to curriculum,
teaching, and policy questions probably provide the most common links to didactics. It is also clear
that learning and the problems belonging to its scope are included, but left in the background,
although it is self-evident that the outcomes of education are always central to its purposes. To
some extent it can also be said that learning is left in the background in the European didactics,
although there the totality of the teaching-studying-learning process is more frequently sought.
Similarly, some components of the teaching-studying-learning process are left out if we approach
the process from the learning point of view. This kind of approach is clearly seen in the APA
Handbook of Educational Psychology?}, which leaves the area of curriculum and teaching more in
the background. This fact has lead to some new trends in the area of educational psychology. The
pressure to expand the role and the meaning of learning can be seen in the broader use of the term
“learning”.

Learning is being used more and more in the sense of studying, and in educational programs
the old idea of child-centered education is being pursued with new zeal with the aid of
constructivist conceptions of learning. This trend has also, perhaps, opened our eyes to broader
perspectives on research questions and brought educational researchers and educational
psychologists closer to each other in designing studies. Didactics in Europe and educational
psychology in the U. S., have both been used as part of the basis of teacher education. Educational
psychology has been characterized as a “master science” in education, even though gradually that
quality seems to be receding?*. Grinder identifies withdrawal, fractionation, and irrelevance as
some explanations of this recession?. Withdrawal refers here to moving from the general problems
of education into more limited fields of experimental psychology. This movement is obviously
related to the increasing lack of subjectmatter content and character. Fractionation refers to the
many areas where the problems of the educational process are examined. Irrelevance is related to
the disposition of laboratory research as against research in real-life settings. Grinder? suggests a
two-step reform: educational psychology should be presented as “the integrative discipline”, and
historical, theoretical, and social issues should be given more attention in its publications. These

2Woods, 1996, p. 16-17.
2Berliner et alii, 1996.
2Grinder, 1989, p. 14-15.
Sibidem.
26Grinder, 1989, p. 16.
25



two points remind us very much of what we understand by the term “didactics.” The integration
of teaching and learning has also been suggested by Shuell (1993). The logical question is: Can we
find a more integrative conception on the part of AERA research? If we look into the third
“Handbook of Research on Teaching”?’, we see that teaching is considered with much attention to
context. The social and institutional contexts of teaching and the teaching of specific subject
matters have their own chapters, and the mental processes of students also have a chapter of their
own. In the Handbook of Research on Curriculum?, the societal context of curriculum and
teaching is emphasized even more. On the other hand little space in these handbooks is devoted to
learning, and this fact corresponds for the most part to the conception of European didactics as
well. It must be remarked that the next generation of handbooks will probably deal more
extensively with learning than before. One good example is the book “Models of Teaching” by
Joyce?, where the instructional process is looked at through various models, which “[...] are really
models of learning”. The older model of Dunkin and Biddle (1974), based on Mitzel’s research, is
also a representation of the totality and contains all of the formal factors (presage, context, process,
and product) needed in the teaching-studyinglearning process. The latest well-known model of
Shulman® contains all possible factors in some way, and it contains a new element compared to
the older models: the societal/organizational transactions are seen as central in the process of
teaching. Maybe this feature is implicit in all models, but this has not been said aloud so clearly
until now. With these additions the approach comes quite close to the European didactics, but only
to the descriptive conception of didactics. The models presented by Dunkin and Biddle and
Shulman may be interpreted as research models. The models of German didactics, based on
human sciences, are moreover ideological constructions about how the teaching-studying-learning
process should be organized in the society and in the school. According to Shulman, however, the
focus on totality seems to be receding again.

The European didactics uses the term more in the sense of descriptive didactics that may be
characterized as curriculum theory and educational psychology. Empirical research is not carried
out in the traditional didactics; it is practically impossible to find any empirical research reports in
the European didactics. On the other hand, in descriptive didactics or in educational psychology
empirical didactic research reports are self-evident.

The models of didactics are based on curricular context; that is why the models are context-
bound. Although they may look quite universal, the models have a certain value background and
usually the contents are determined by some curriculum. Therefore, the content usually relates to
some subject matter. Theoretically at least, the reflections and conclusions concerning the teaching-
studying-learning process are limited to the predetermined curricular context, in spite of the fact
that the curricular context may be fairly general. It may be said that the models of didactics are in a
certain way ideological and they are planned for carrying out “good teaching” and for achieving
the aims and goals defined in the curriculum. Naturally, new knowledge and empirical results are
taken into consideration when the models are improved. The models, however, are not research
models and not tested or examined like these. Hopmann and Riquarts (1995) give a historical
explanation by referring to the centralized school system in Germany and the Nordic countries
that made the State curriculum-making possible and a generally accepted rule. In countries where
the educational system has been more decentralized, the need for general models has not been of
much current interest.

The research approach to the problems of the teaching-studying-learning process takes its
starting-point from practical circumstances, but it is not restricted to some educational system or
curriculum. In this sense it is more field-independent or context-free. The research models are
made for some research program or to test some idea. Implicitly at least, these models are also
normative because they try to find out e.g. the teaching or teacher effectiveness, good textbooks or

27Wittrock, 1986.
2Jackson, 1992.
PJoyce et alii, 1992, p. 1.
30Shulman, 1986; see also Burns, 1995.
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harmonious interaction. This kind of normative value background, however, is characteristic of
education in general. Without aims and goals there is no education.

Conclusions

In spite of different terminology there are many common elements in the didactics and
educational psychology. Instead of emphasizing differences the joint components in a common
conceptual system may indicate their distinct characteristics and also indicate where the
differences may be found. In both Anglo-American and European education an area of educational
psychology can be identified. In addition to this, the area of didactics is generally employed in the
European education. It deals with the totality of the teaching-studying-learning process, mainly
with the questions of educational policy, curriculum theory and instructional process. It may be
seen as a parallel of education in general, concentrating on the institutional part of schooling.

Didactics in its traditional meaning is thus a sub-area of education which concentrates on all
questions related to the teaching-studying-learning process. It has emphasized the basic problems
of curriculum planning and selecting content valuable enough to be transmitted to the rising
generation. The other side of this totality is naturally evaluation and the criteria of learning and
other outcomes. The teaching-studying-learning process, where the curriculum is realized, has
become more and more the main concern of didactics, with learning as its central focus. This is
especially the case in all European countries, but for different reasons. Didactics was brought into
the middle of an empirically oriented research approach that has been dominant in various forms
since the Second World War.

Didactics is part of a greater system, which refers to a conception of being human and living in
a constructed human culture. It refers to a world of pedagogy with its curriculum, defined aims
and goals, schools, classrooms, teachers, and students. The whole is clearly a bounded system; it is
context-dependent. The activities, the values, and the knowledge are, in principle, restricted to the
context of the curriculum. Educational psychology, on the other hand, has always been understood
to be more descriptive and more context-free. The criticism directed against too generally
formulated problems has led to a revised conception of ecological validity and to an effort to study
more context-dependent problems. The context, however, is still understood as situational; thus
situated learning reflects the trend in this area. Values and knowledge are in principle free, and the
society at large is the locus of control corresponding to the curriculum. In the literature of
educational psychology, there is a clear pressure to extend its scope in the direction of increased
attention to context3l. Teaching as a topic is not a sufficient solution to these efforts. Without being
placed inside the boundaries of the curriculum, teaching is as context-free as learning. Combining
teaching with learning into a common teaching-studying-learning process brings in, almost
necessarily, the content, i.e. the subject-matter. This process belongs to a greater system in the
society and is guided by the societal educational policy. Didactics is a means to guide it in practice,
and the concrete means for it is the curriculum. Research carried out within this system may be
called didactic research. Research on teaching may also be done outside the curriculum, as
descriptive basic research. In that case it is difficult to call it didactic research; it is more general by
nature and has more qualities typical of educational psychology.
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DEVELOPING CULTURAL VALUES
THROUGH EXTRA-CURRICULAR ACTIVITIES AT ALL LEVELS

Irina SITAILO,
teacher,
N. Gogol Lyceum, Balti, Republic of Moldova

Abstract

Culture consists not only of behaviors and practices, but also of deeply held beliefs about what is right, appropriate,
and acceptable and what is wrong, inappropriate and unacceptable. It is important to recognize that culture is learned -
it is neither something we are born with nor something that we create on our own. Culture is passed from generation to
generation, in the words and actions of parents, teachers, and fellow community members. It is so deeply rooted inside
our minds and hearts that we often cannot imagine a world in which our values, the way we define right and wrong,
could possibly be thought of any other way. Conflict arises when two cultures with very different, or sometimes just
mildly different, worldviews interact.

Rezumat

Cultura nu se compune doar din comportament si practici ale acestuia. Ea inglobeazd anumite
stereotipuri ale binelui, acceptabilului si, invers, ale raului si non-acceptabilului. Cultura este ceva ce se
tnvatd de la persoanele mai in varstd: parinti, dascali, dar si de la societatea in ansamblu. Conflictul cultural
apare atunci cand, cel putin, doud culturi opuse vin in contact.

The connection between culture and language has been noted as far back as the classical period
and probably long before. The ancient Greeks, for example, distinguished between civilized people
and barbaros "those who babble", i.e. those who speak unintelligible languages. [1] The fact that
different groups speak different, unintelligible languages is often considered more tangible
evidence for cultural differences than other less obvious cultural traits. The German romanticists of
the 19th century such as Herder, Wundt and Humbolt often saw language not just as one cultural
trait among many but rather as the direct expression of a people's national character, and as such
as culture in a kind of condensed form. Herder for example suggests, “Denn jedes Volk ist Volk; es
hat seine National Bildung wie seine Sprache” (Since every people is a People, it has its own
national culture expressed through its own language)32.

As a rule, a lot of definitions of culture refer to particular values and beliefs. It is worth
mentioning that all aspects of culture influence our worldviews and the ways in which we view
our relationships with the Earth and each other. It's not a secret that language, communication and
culture are in close relationships. From my point of view, teaching and learning language is
impossible without knowing its culture3® Culture and communication are inseparable because
language is a part of the culture and culture is a part of the language. As Samuel Taylor Coleridge
mentioned, “Language is the armory of the human mind and at once contains the trophies of its
past and the weapons of its future conquests”. So, it means that teaching language and
communication are really important and certainly are connected with the culture of the language
we are studying.

Culture is not only an integrated pattern of human knowledge, belief, and behavior that
depends upon the capacity for symbolic thought and social learning. It is also an important
concept in education for a sustainable future. That is why, teaching culture is based on the
assertion that language and culture study are best brought together when the teacher is effective in
the affective, cognitive and skills domains.3* At the same time teaching strategies and activities are
presented that combine specific teaching techniques and ideas with other human and cultural
resources in and out of the classroom.

Teaching culture provides some practical strategies for integrating language and culture study.
Different activities, cultural mini-dramas and student performance objectives help teachers
illustrate how the cultural context of communication is vital to understanding the message. There

32apud Anderson, 1983.
33Bonvillain, 2007.
34Blum, 2008.
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many ways of teaching culture, but first of all we should remember that our students need to
recognize and understand how people in a given culture typically behave in common, everyday
situations. In such a way organizing diverse extracurricular activities involving students of
different ages is the best way to teach them language, communication and culture as well.

Finally, I would like to present you the scenario of one of the extra-curricular activities that I
have already organized with my pupils. During such extra-curricular activities I always try to
involve not only high level students, but also beginners those who have already begun to study
English. To my mind, it is a good possibility to show them traditions and customs of the country
whose language they are learning;:

“Thanksgiving Day”

The melody sounds.
Throughout the party Power Point presentations are used.
A group of pupils comes to the scene with letters in their hands. They recite the poem:

T is for the trust the pilgrims had so many years ago
H is for the harvest the settlers learnt to grow

A is for America, the land in which we live

N is for nature and beauty which she gives

K is for kindness, gentle words, thoughtful deeds
S is for smiles, the sunshine everyone needs

G is for gratitude... our blessings big and small

I is for ideas, letting wisdom grow tall

V is for voices, singing, laughing, always caring

I is for Indians, who taught them about sharing
N is for neighbours, across the street, over the sea
G is for giving of myself to make a better me.

The girls sing the song "Waving Flag”.
Two leading pupils, a girl and a boy begin to tell about Thanksgiving Day:

The girl says: There is one day a year when all Americans stay home with their families and eat
a big dinner. This is Thanksgiving Day.

The girl recites the poem “Thanksgiving”:

The year has turned its circle

The seasons come and go.

The harvest all is gathered in

And chilly north winds blow.
Orchards have shared their treasures
The fields, their yellow grain,

So open wide the doorway —
Thanksgiving comes again!

The boy says:

The pilgrims celebrated the first Thanksgiving Day in the fall of 1621. The pilgrims sailed to
America from Plymouth, England, in September, 1620. They came to America for religious
freedom. They were among the first European settlers in America. The name of their ship was
the "Mayflower." They landed at Plymouth Rock, in what is now the state of Massachusetts, in
December, 1620. So, today is 390 years from the day when first English people came to America.

The pupils recite the poems “The Pilgrims” and “The Pilgrims Came”:
“The Pilgrims”

In the year of 1620

on a cold December day

a hundred and two pilgrims
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sailed into Plymouth Bay.

Still wary from their voyage -

still suffering winter's chill -

they kept their sights on freedom
with courage, work, and will.
Pilgrims did not stop to think

of riches, fame, or glory

while bravely playing starring roles
in our new nation’s story.

“The Pilgrims Came”

The Pilgrims came across the sea

And never thought of you and me;

And yet it's very strange the way

We think of them Thanksgiving Day.

We tell their story old and true

Of how they sailed across the blue

And found a new land to be free

And built their homes quite near the sea.
The people think that they were sad

And grave; I'm sure that they were glad -
They made Thanksgiving Day - that's fun -
We thank the Pilgrims everyone!

The girl says:

There were people living in America before the pilgrims arrived. These people were the Native
American Indians. The Indians began settling in America about 25,000 years ago. They hunted,
fished, and farmed to survive. There were many groups, or tribes, and each had its own
customs and beliefs.

The boy says:

The pilgrims' first winter in the New World was difficult. They had arrived too late to grow
many crops. Without fresh food, half of the pilgrims died. The following spring the Indians
taught the pilgrims how to hunt, fish, plant, and survive in America. The crops did well, and in
the fall of 1621 the pilgrims had a great harvest.

The girl says:

They were thankful and decided to celebrate with a Thanksgiving feast. They prepared a dinner
of turkey, corn, beans, and pumpkins. They invited their Indian friends to share this feast. The
Indians brought food to the feast, too (they even brought popcorn!). Americans still celebrate
Thanksgiving Day in the fall. It is celebrated on the fourth Thursday in November. Turkey is
still the main dish and pumpkin pie is the most popular dessert.

A short role-play:
Three boys come to the scene (There are necessary decorations on the stage).
The first boy says:

- Oh, thanks God, we have gathered a rich harvest. Nobody will be hungry this winter.
The second boy says:

- Our first winter was really very difficult here. We had arrived too late to grow many crops.
The third boy says:

- Without fresh food half of our friends died.
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The first boy says:

- There is plenty of food for our feast now: cucumbers, carrots, cabbage, turnips, onions and
beets.

The second boy says:
- We hunted wild turkeys, geese and ducks.
The third boy says:
- We went fishing and now we have a lot of fish.
The first boy says:
- Let’s organize a big holiday.
The second boy says:
- It's a wonderful idea. Let’s invite our Indian friends. They helped us a lot.
The third boy says:
- We'll really have a nice feast.
The first boy says:
- We will celebrate Thanksgiving Day!
The second boy says:

- Thanksgiving Day is a holiday to give thanks for the food collected at the end of the harvest
season.

The third boy says:

- Thanksgiving Day is an opportunity for us to express our sincerest gratitude to people who
love and care for us.

Pupils sing the song “Thanksgiving Medley”.
The leading boy says:

Thanksgiving Day is a communal celebration marked as a sense of gratitude people feel for all
the good things in life. This is done by offering prayers, gifting your near and dear ones. And
here are some Thanksgiving Day Traditions.

The leading girl says:

Family feast is an important tradition during Thanksgiving. The entire family sits at the table
during dinner. It is also a time for relatives living in different places to come together and
celebrate.

The pupils recite the poem “It’s Happy Thanksgiving”:
“It's Happy Thanksgiving”

It's happy Thanksgiving,
Thanksgiving! Horray!
We're going to dinner

at Grandma's today.
I'love it at Grandma's
It’s cosy and snug,

I'love giving Grandma

a Thanksgiving hug.

I help make the gravy.

I pour and stir,
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it smells so delicious

I'love helping her.

We laugh and we talk,

oh! She makes such a fuss

as she bustles about

cooking dinner for us.

When we sit at the table

and Daddy says grace,
there's a beautiful smile

on my grandmother's face.
Though the weather is windy
and chilly and gray,

our family is happy

this Thanksgiving day.

The girl sings the song “When I was young”.

The dance in the country-style.

The leading boy says:

The traditional stuffed turkey adorns every dinner table during the feast. Pumpkin pie,
Cranberry sauce, Corns are some of the dishes cooked everywhere to mark the day. Though
historians don't have an evidence to prove that turkey was eaten during the first Thanksgiving
dinner, but the thanksgiving celebration will be incomplete without it.

The pupil recites the poem “The Turkey Song”:

“The Turkey Song”

I'm a little turkey

Short and Fat

Thanksgiving Day is coming.

Now what do you think of that?

I had better run as fast as I can

Oh, your mommy will roast me in a pan!

Pupils sing the song “The Turkey Song”.
The leading girl says:

The traditional Thanksgiving parade probably started with President Lincoln proclaiming it an
official day. The full-dress parade is a way to display the country’s military strength and
discipline. The main aim of such parades is to lift the spirits of the spectators, provide them
with wholesome entertainment. In the present day, parades are accompanied with musical
shows and celebrities.

The pupil recites the poem “The Thanksgiving Day Parade”:
“The Thanksgiving Day Parade”

Thanksgiving Day is here today,
the great parade is under way,

and though it's drizzling quite a bit,
I'm sure that I'll see all of it.

Great ballons are floating by,
cartoon creatures stories high,
Mickey Mouse and Mother Goose,
Snoopy and mammoth moose.
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The band are marching, here they come,
pipers pipe and drummers drum,

hear the tubas and the flutes,

see the clowns in silly suits.

It's pouring now, but not on me,

I'm just as dry as I can be,

I watch and watch, but don’t get wet,
I'm watching on our TV set.

The leading boy says:

Watching football during Thanksgiving is a popular tradition. The traditional game between
the Detroit Lions and the Green Bay Packers continues. One of the most memorable games had
been played on this day.

The pupil recites the poem below:

Our turkey dinner’s hardly gone
when Daddy says,” The game is on.”
He tunes it in, takes off his shoes,
and turns to watch his heroes lose.
He sits and screams, we sit and grin,
he gets so mad when they don’t win.
Thanksgiving wouldn’t be the same
without my father’s football game.

The dance
The leadin girl says:

Thanksgiving Day in the United States is traditionally a holiday to give thanks for the food
collected at the end of the harvest season.

The pupils recite the poem below (They hold fruits and vegetables in their hands):

Thank You

For all my hands can hold
Apples red

And melons gold

Yellow corn

Both ripe and sweet

Peas and beans

So good to eat!

Thank You

For all my eyes can see
Lovely sunlight

Field and tree

White cloud-boats

In sea-deep sky
Soaring bird

And butterfly.

Thank You

For all my ears can hear -
Birds” song echoing

Far and near.

Songs of little

Stream, big sea
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Cricket, bullfrog
Duck and bee!

T for time to be together, turkey, talk, and tangy weather

H for harvest stored away, home, and hearth, and holiday

A for autumn’s frosty art, and abundance in the heart

N for neighbors, and November, nice things, new things to remember
K for kitchen, kettles’ croon, kith and kin expected soon

S for sizzles, sights, and sounds, and something special that abounds
That spells <THANKS» for joy in living and a jolly good Thanksgiving!

The leading boy says:

Thanksgiving Day is an opportunity for us to express our sincerest gratitude to people who
love and care for us. One of the most preferred and appreciated way of expressing gratitude is
to say it through a beautiful Thanksgiving Day Card. While there are lot of Thanksgiving cards
available in cards shop, you may also make the card yourself. The recipient will be touched to
receive a handmade card and will be thankful to you!

The leading girl says:

A Thanksgiving Card should be sent to everyone who has helped you in some way. Also
remember to thank all people who love you and care for you. You should go ahead and send a
Thanksgiving Greeting to your parents, grandparents and other members of the family. In your
workplace you may present Thanksgiving card to your business partners and colleagues.

The leadin boy says:

Besides, Thanksgiving Greetings could also be given to neighbours, teachers, doctors or any
other social acquaintance who helped you in improving the quality of your life. Remember
Thanksgiving Card is all about bringing a smile on each of these people face with a genuine
expression of your admiration for them.

The leading girl says:

Thanksgiving Greeting Cards are usually adorned with traditional Thanksgiving Day symbols
like wreath, turkey, pumpkin etc. Images of fruits and flowers are also used to symbolize
happiness and prosperity associated with harvest festival. Sometimes a simple “Thank You” is
printed to depict the feeling of gratitude felt by the sender.

The pupils come to the scene. They express their sincerest gratitude to people who are sitting in the assembly hall
.Then they give the guests special cards.

The leading girl says:

It's Thanksgiving Time...
It’s giving thanks time,

And here’s a hug to say...
I'm thankful to you for
Making me how I am today.
Happy Thanksgiving Day!!!

The boy says:

Rich with happiness...

Filled with warmth...

Is the season!

So my heart ...

Blessed with the precious gift of your friendship!
Happy Thanksgiving Day!!!

The girl says:
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Wishing this Thanksgiving
Finds you with

Plenty of reasons to give thanks!
Happy Thanksgiving Day!!!

The boy says:

The moments you held my hand...
You touched my heart

Thanks for loving me the way you do!
Happy Thanksgiving Day!!!

The girl says:
A special gift for our dear guests - a beautiful song.
The song.
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Abstract

The present article is devoted to the practical activities for the reinforcement of irreqular verbs at the lesson of
English. It contains various types of exercises for training the usage of problematic verbs for students at different levels
of language acquisition. Among the exercises we have included: odd-man-out, fill in the gaps, matching exercises,
multiple choice, puzzles and a special attention is given to ways of using songs and poems in teaching the irregular
verbs.

Rezumat

Articolul ia in vizor un sir de activitati de consolidare a cunostintelor despre verbele nerequlate din limba
englezd. Aceste activititi pot fi propuse elevilor cu un diferit nivel de cunoastere a limbii in cauzd. Ele
inglobeazi exercitii de completare, de sortare, de alegere multipld, pazluri etc. O atentie deosebitd e acordatd
utilizdrii cantecelor si poeziilor in predarea acestor verbe.

The acquisition of irregular verbs is a very difficult process for the English language learners. It
is connected with several problems which EFL learners are facing. They are: the number of
irregular verbs. There are 160 the most used irregular verbs in English. Each verb has two different
forms although in some cases they occur to be the same in the forms of Past Simple and Past
Participle. Spelling of irregular verbs can be frustrating - many verbs do not follow the general rule
of forming Past and Participle I. There are verbs which have the same vowels in the roots of the
infinitive form but they can undergo different changes in the forms of the Past and Past Participle
L:

to hear — heard - heard;

to tear — tore- torn;

to bring - brought - brought;

to cling - clung - clung;

to ring — rang - rung.

Another category of problematic verbs are the verbs pay and say. These verbs have the same
combination of vowels as in the verb to stay, which is a regular verb, while the second and third
form of these verbs are: Say-said-said; pay-paid-paid. But pay and say have other ways of
formation the Past forms and the Past Participles: to pay - paid - paid; to stay - stayed - stayed, or
the difficult Verb Pairs. There are groups of homophones among irregular verbs, such as: find -
found - found; found - founded - founded (to establish). Some verbs have two Past Participle forms
and there is usually no difference between them: learned/learnt, sawed/sawn. In some cases the two
forms are used for two different applications of the verb:

bear - bore - born (to give birth to)
borne (to carry; to endure)

We would like to present a number of exercises that might be helpful for the reinforcement of
the two forms of irregular verbs. We shall begin with the last category of difficulty, and namely
two different applications for the same form of the verb. The first type of exercise that we chose is
fill in the gap exercise:

Exercise 1: Chose the correct form of the verb to fill in the gaps:
Forms: fall - fell - fallen, fell - felled - felled (to cut down)

Prices for computers have since last year.
Old trees should be because they are dangerous.
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A small child heavily.
Forms: find - found - found, found - founded - founded (to establish)

My father his company in 1999.
While checking my notes, I this odd address.
The United Nations Organization was in 1945.

Forms: bind - bound - bound (to tie up), bound - bounded - bounded (to jump; to border)

The USA is by Canada and Mexico.
The dog forward.
The young man was hand and foot by the thieves.

Forms: see — saw — seen, saw — sawed — sawed/sawn (to cut with a saw)

I suddenly a man at the window.
He an old tree in the yard.
Two prisoners through the bars of their cell window and escaped.

Forms: grind - ground - ground (to crush into powder), ground - grounded — grounded (to compel; to
remain on the ground)

The ship went too near the coast and was on rocks.
The beans are in this machine.
The airline has decided to one of its planes until all the luggage was checked.

Forms: wind - wound [waund] - wound (to twist), wound [wu:nd] — wounded - wounded (to injure)

The train its way up the hillside and stopped just below the top.
The police opened fire and six of the robbers.
Just a minute and I will a bandage round your leg.

Forms: lie - lay - lain (to be or put oneself in a horizontal position, intransitive), lay - laid - laid (to put,
transitive)

He the heavy box on the ground and waited for his friends.
In each school emphasis is on discipline and hard work.
I'm tired. I think I will down for a while.

Forms: bear - bore - born (to give birth to), borne (to carry; to endure)

He was in Tokyo in 1906.
The winner was through the streets on the shoulders of his supporters.
No one else could have the terrible accident she went through.

Forms: cost - cost - cost (to be of certain price), cost — costed — costed (calculate the cost of)

The headmaster has a new heating system for the school.
Apartments have never more than they do today.
The proposed new road system has been by experts at 3.000.000 lei.

Forms: hang - hung - hung (to suspend), hang — hanged — hanged (to kill by hanging)

Come and your coat up.
Before the abolition of the death penalty, convicted killers were sometimes
This picture has been badly

Forms: strike - struck - stricken (to attack, e g: with fear, doubt, disease), struck (hit)

Thousands of people have been by this terrible illness.
I have never anyone in my life.
Panic - and they rushed through the flames to the exits.

Exercise 2: Find the regular verb in each line and fill in the gaps.
Example: to see, to talk, to make, to do - to talk
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1) to take, to come, to wash, to have -
2) to run, to play, to buy, to begin -
3) to sit, to tell, to work, to hear -

4) to swim, to feed, to cook, to ride -

Multiple choice exercises provide pupils with opportunities to think again about the forms of the
verbs. The following activity, named Fist Names Only, is an appropriate exercise for senior pupils
for checking their knowledge of irregular verbs and not only. These exercises give opportunities to
revise some topics, such as: propositions, adjectives, and adverbs.

Exercise 3: Select one form of the two suggested out. If you do it correctly, write each letter you chose
and you will get 2 names of 2 famous men and 2 names of famous women. The consecutive correct
letters, chosen by you will spell out these four famous first names.

1. The operator had (P bequn, Q began) to place the call.

2. One of the bells (E rang F rung) last night at midnight.

3. Each of her children had (K swam L swum) in that meet.

4.1 had (D saw E seen) how they make glass containers at the museum.

5. Had you (M known N knew) that bit of information?

6. When did the shirt (A shrink B shrunk) so badly?

7. Some musicians had (C took D taken) their instruments back to the bus.
8. (O Mike and he N/Mike and him) were chosen to represent this county.
9. Neither of the players (M were N was) on the ballot.

10. (N We/O Us) drivers need to have better working conditions.

11. Yogi was (Z more short A shorter) than his older brother.

12. The program started off (E well F good).

13. My dad felt (K uncertainly L uncertain) about the decision they made.
14. The ministers speak (U clear V clearly) during their sermons.

15. Most of the wires were (H lain I laid) by those workers yesterday.

16. All of the pictures had (S fallen T fell) because of yesterday’s humidity.
17. When did the ship (B sank C sink)?

18. Every one of the rules (G were H was) followed well by the students.
19. “The Three Musketeers” (D were E was) written many years ago.

20. The comedy team of Burns and Allen (Q were R was) popular in the 1950s.
Answer: the four famous first names are PELE (the soccer player), MADONNA, ELVIS, and CHER (all singer-entertainers)3

The type of activity called “Suffix dilemmas” is based on the formation of Past Participles of the
irregular verbs. Pupils have to choose correct suffix for each verb:

Exercise 4: Match suffixes from Column B to form the Past Participles of the verbs from the
Column A? Write the answers in the Column A:

Column A Column B
towrite ......cooovvvnin... Suffixes:
toshake ..................... -en
tospell ...............o...... -ed
toeat ...
toride ..............o..oou

35Umstatter, 2002, p. 23.
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to give ......coooiiiiiii
tobite ........cooveiiiinii.

The usage of songs during the lessons of English has a special effect upon the pupils. Firstly
they help to develop various skills: listening, speaking, and reading. Secondly songs change the
atmosphere in the classroom, motivating students, building cultural awareness along with its
didactic functions. Songs are good for teaching the prosodic features of English, especially stress
and rhythm. Mark Hancock in his book “Singing Grammar”3 suggests a funny song, entitled
“What a crazy day!” which is abounding in action irregular verbs:

What a crazy day

I woke up this morning and I got into bed.

Then I ate a cup of tea and drank a slice of bread.

Oh, what a crazy day! Oh, what a crazy day!

I went to the bus stop, and caught the train to school.
Then I rode my bicycle in the swimming pool.

Oh, what a crazy day! Oh, what a crazy day!

Someone broke the telephone. So then I rang my friend.
We went to the football field, and swam from end to end.
Oh, what a crazy day! Oh, what a crazy day!

I came home this evening, and watched the radio.

Ilay down on the ceiling, and read a video.

Oh, what a crazy day! Oh, what a crazy day!

Instructions for working with this song:

1. Give pupils the title of the song. Play the song and ask them to listen and explain why it was a
crazy day.

2. Ask pupils to underline all verbs

3. Ask pupils to underline irregular verbs and give the three forms of the verbs.

4. Take the verbs out of the song, making a list of them at the end of the song. Ask the pupil to

replace the verbs.

Ask the pupils to chose one funny episode and draw a picture of it.

6. Ask pupils to focus on the vowel sound in bed. Ask them to find eight more words in the song
with this sound. (Answers: ate, bread, went, then, telephone, friend, end, read) Point out that ate
may be pronounced like the number eight or as /et/. The past tense of read is spelt the same
but pronounced like the colour red3’.

7. Mix up the pictures of the pupils and play the song again, asking the pupils to arrange the
pictures in the right sequence.

8. Arrange the lines of the song in the correct order. Then listen to the song again to check:

o

Then I rode my bicycle in the swimming pool

I came home this evening and watched the radio
Then I ate a cup of tea and drank a slice of bread
Someone broke the telephone so then I rang my friend
I woke up this morning and I got into bed

I'lay down on the ceiling and read a video

I went to the bus stop

And caught the train to school

We went to the football field and swam from end to end
Then I rode my bicycle in the swimming pool

I came home this evening and watched the radio

36Hancock, 1998, p. 34.
%’Hancock, 1998, p. 35.
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Then I ate a cup of tea and drank a slice of bread
Someone broke the telephone so then I rang my friend
I woke up this morning and I got into bed
I'lay down on the ceiling and read a video
I went to the bus stop
And caught the train to school
We went to the football field and swam from end to end.
9. Find the Past Tense of the following verbs in the chart that follows:
swim, go, ring, break, come, watch, lie, read, catch, ride, drink, wake, get, eat.

a t e d r a n x b C
g o t r ¢ a m e r a
S w 1 a r e a d o u

10. Complete these sentences with the verbs you found in the previous exercise:

1. You didn't into bed, you out of bed!

2. You didn't a slice of bread, you a cup of tea!

3. You didn't a cup of tea, you _____a slice of bread!

4. You didn't the train to school, you the bus to school!
5. You didn't your bike in the swimming pool, you park!

11. Write two more similar sentences to complete the song.

The use of poems during the lessons of English has approximately the same value as songs.
They have not only cultural linguistic value as well. The advantage of using the poems is the
opportunity it has in teaching the rhythm, rhyme, word stress and sentence stress. Short poems are
good as warming-up exercises. We would like to introduce you to the following poem, provided
by the teacher of English from Russia, Deviatkina Tatiana®. It is a nice combination of the three
forms of the verbs which are nicely rhyming with funny statements in Russian, containing the
same verb in the Russian part. It provides the students the opportunity to remember the meaning
of the English verbs and to make some associations for better acquisition of the forms of Irregular
verbs at the early stages of learning these forms. Here they go:

(1) To go - went - gone: Bce momwii Mbl Ha IPUEM.
To have - had - had: Crenmm BkycHBINI TaMm 00efI.
To get - got - got: YnoBosnbcTBILsL Ha rof.
To come - came - come: ITpuxoayTe B rocTi K HaM.
To do - did - done: OueHns pajpt OyzeM BaMm.

(2) 3abwskm - fight - fought - fought - VIx HUKTO He pa3BeméT.
Vxe 0ba - weep - wept - wept, - Boctiurarerns- sleep - slept - slept.
51 B Oydere - buy - bought - bought - IlepsoxstaccHsIit OyTepOpoz.
3a Hero £ - pay - paid - paid - B xitacce B mapry - lay - laid - laid,
W coscem He - think - thought - thought - Yo cocen ero ymmér.

(3) A xupmumK - throw - threw - thrown.

3http:/ /www.probelov.net/lesson/1926-v-pomoshh-v-zubrezhke-nepravilnykh-glagolov.html
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On B oxomiko fly - flew - flown.
Memns gans - catch - caught - caught.
K mame c mmamonz - bring - brought - brought.

(4) I've found a kitten: To - write - wrote - written.

I've seen a bird: To hear - heard - heard.
I've made my bed: To read - read - read.
I've eaten a bun: To run - ran - run.

Another good material for teaching irregular verbs for advanced students are the quotations
and proverbs. We have selected a number of quotations that contain irregular verbs and its forms
after which follow exercises for their use:

Quotations:
1. Houses are built to live in, and not to look on. (F. Bacon)
2. A successful marriage is an edifice that must be rebuilt every day. (A. Maurois)
3. Difficulties are meant to rouse, not to discourage. (W. Channing)
4. If many men knew what many men knew,
If many men went where many men go,
If many men did what many men do,
The world would be better - I think so, don’t you? (Unknown)
5. A distinctive feature of a good school is to make the student learn more than he is taught, even more
then the teacher himself knows. (M. Eminescu)
6. The world was made to be inhabited by beasts, but studied and contemplated by man. (Sir Thomas
Browne)
7. The creation was an act of mercy. (W. Blake)
8. No-one shall be held in slavery; slavery and the slave trade in all their forms shall be prohibited.
(Article 8. Vienna declaration)
9. All that we do is done with an eye to something else. (Aristotle)
10. Man has gone long enough, or even too long, without being man enough to face the simple truth that
the trouble with man is Man. (J. Thurber).
Proverbs:
1. To be born with a silver spoon in one's mouth. (Podumscs 6 pybauixe (copouxke).
2. A broken friendship may be soldered, but will never be sound. (3amupénnuiii opye Henadexen.)
3. The mountain has brought forth a mouse. (Myuuaacy eopa podamu, da podusra mwius. V3 nycmakob oa
MH020 WyMy.)
4.  Rome was not built in a day. (Mock6a ne cpasy cmpouiacs.)
5. Well begun is half done. (Xopouiee nauaso nosdesa omxanaio.)
6. What is done by night appears by day. (ILlu.1a 8 meuike e ymauuis.)
7. What is done cannot be undone. (Coesarnoeo te Bopomuuis.)
8. Do as you would be done by. (I[locmynaii ¢ dpyeumu maxk, xax mot 0bl X0meA, 4modbl OHU NOCMIYNAAU C
moboii.)
9.  Self done is soon done. (Cxopo deaaemcs mo, uno deaaemcs cBOUMU PYKAMU.)
10. If you want a thing well done, do it yourself. (Céoii eaa3 — aimas.)
11. Lost time is never found again. (ITomepanroeo pemenu Hukoz0a He bopomuiis.)
12. If God had meant us to fly he’d have given us wings. (Poxx0dénnuviii nossams semams He Mosxem.)
13. [1ll-gotten, ill-spent. (Yyxoe dobpo Bnpok He udem.)
14. A man is known by the company he keeps. (Ckaxu mHe, kmo mboii dpye, u s cxaxy mebe, kmo mal. C xem
xX4e0-c0b B00ULLb, HA 11020 U NOXOOUUD.)
15. A bird may be known by its song. (Buoxa nmuya no nosémy.)
16. A friend is never known till needed. (Heucnwvimannwiii Opye nenadexcer. bes b6edst Opyea He y3Haeuis.)
17. Soon learnt, soon forgotten. (Boryuennoe nacnex bvicmpo 3abvibaenics.)
18. A good deed is never lost. (Llobpoe deso be3 Haepads: He ocmaemcs. odpo Bceeda benomanemces. 3a dobpoe
0ea0 x0u noxasst cmeno. Jobpoe 00bpom nomuraiom.)
19. A good name is sooner lost than won. (Craba npuxodum 3040mHuKamu, a yxooum nyoamu.)
20. We know not what is good until we have lost it. (Lleny beuju ysnaeuv, koeda nomepsaeuis. Ymo umeem, He

Xpanum, nomepabuiu, niauem.)
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Exercise 1: Read the proverbs (quotations) and select the irregular verbs in the forms they are
presented in each statement.

Exercises 2: Comment on: What grammatical structure does it belong to? How is it formed?
Exercise 3: Make up similar sentences using the same structure.

The variety of techniques will promote interest and motivate the learners to revise again and
again the three forms of irregular verbs at the lesson of English.
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PROIECTE DIDACTICE / DIDACTIC PROJECTS

METOJIMYECKASI PASPABOTKA CEMVMHAPA
«XYIIO>KECTBEHHBIE ITPOVI3BEAEHVS VI X DKPAHU3AIIVIST»
(KYPC «3APYBEXKHASI JIUTEPATYPA»)

Exarepnnra HUKYJIUA,

ITpeniopasaresis,
Bammxwm l'ocynapersennsin Yausepcenuret M. Ajteky Pycco, PecriyOvika Morosa

Abstract
In the article, the author proposes a scenario of a seminar on the comparative and contrastive study of the literary
works and their screen versions.

Rezumat
In articol, autoarea propune un scenariu de seminar, axat pe studiul comparat si contrastiv al operelor literare si
ecranizdrilor acestora.

Bcerynienve

ITpu moATOTOBKE K JIEKIIMOHHBIM M CEMMHAPCKMM 3aHSATUAM II0 Kypcy «VlcTopus 3apybexHom
JIUTepaTyphbl», a TaK Xe PV M3y4eHVM HaMOHAILHBIX JIMTepaTyp CTYOEeHTHl HEeOIHOKpPaTHO
oOpamraroTcss He K TeKCTaM IIepBOMCTOYHMKOB, a BBIOMpaioT Ooslee JIETKMII IIyTh: OHU
MIpeAIIOYNTAIOT CMOTpPETh SKpaHM3alMy IPOM3BeNeHMN, YyKa3aHHbBIX/IPeJIOKeHHBIX WM
IIperiofaBaTesIeM B CIIVICKE ISl 00s3aTeJIbHOTO IIPOYTEHVIS.

ITogoOHast mopgMeHa OFHOTO BUIA WMCKYCCTBa — JIMTEpaTypbl, OPYrMM — KuHeMaTorpadowm,
JIVIIL OTHAJIAET CTYOEHTOB OT IIOHMMAaHMI ITPOVM3BEHEHWs, 3CTeTUYeCKMX WAeaJIoB aBTopa, OT
IIPOHVKHOBEHNS B €r0 IO3TUKY, B CJIEACTBUM Yero y OOyYaroIMXcs IPOsBIISeTcs aOCOIIOTHOe
HeITpvsITIe IPOVIIEHHOIO MaTepuala.

DopMUpOBaHMS HEBEPHOIO OTHOIIEHMS K JINTePaTypPHOMY TeKCTy MOXHO W30eXaTb IIpu
IIOArOTOBKE JINTEPaTypHOIO ceMMHapa Ha TeMmy «XyIOXeCTBeHHbIe IIPOV3BeAeHMs W UX
aKpaHM3ais». OTKpBITOe 3aHATHME II0 IIpeylaraeMo IIpodsieMe ITO3BOJISeT paccMaTpMBaTh U
JMTepaTypHOe TBOPEHMe M ero 3KpaHM3alMio, KakK [JBa OTJIMYHBIX IIPOM3BEIeHV MCKYCCTBa, CO
CXOIIHOVI WJIV VIIE€HTUYHOV CIOXXEeTHOVI KaHBOVI.

Marepman usydeHns: | n30OpaHHBIe Xy[OXXECTBEHHBIe IIPOM3BEAEHMS W VX SKpaHM3aLNL:
«bnbmsi» — «Crpact XpuctoBel» Mana ['mbcona, «Xoadopbr» Dexmia
— «Onekrpa» Muxamca Kakosnnca, «'amiter» Illexcnimpa — «['amteTr»
®panko H3eddupem, «opmocts n npenybexmenne» [Ix. OctnH —
«[opmocte m mnpenyOexpnenme» Carmona JIsHrrona, «Kammramckas
pouka» A.ClIlymkmna —  «Kammranckas pouka» — Bragmmuipa
Karurynoskoro, «besbmnn kiibik» /K. Jlongona — «besbii KiibIk» Panmpia
Kitamsepa, «be3pimsHHasg 3Besga» M. CebactesiHa — «bespMsHHas
3Be3fa» Muxamwia Kosakosa, «Homo Faber» M. ®puma — «Homo
Faber» ®@omnpkepa llInéupopdda.

Ilenan cemunapa: [Ipakmuueckas — ¢OpMUpPOBaHIE YMEHMV ¥ HABBIKOB II0 OTOOpY
MH@OpMalY, ee cUcTeMaTH3allMy, OCHOBAaHHOV Ha aHasIM3e JaHHbIX, a
TaKke II0 IOATrOTOBKe OKJIajia, BKIIIOYAIOIerl yMeHMe IIPaBUIbHO
pasnenunThb ero Ha BCTYIUIeHVe, OCHOBHYIO YacTh U 3aKJII0UeHue.
Obpaszobamesvhas ~—  O3HaKOMJIEHME C HamOoslee  VM3BECTHBIMU
NPOM3BeAEeHVAMIM  BBIJAIOIINXCA — IpefcTaBUTesIeNl  HallVOHaJIbHBIX
mmrepatyp EBpornel 1 AMepuky, HauMHas OT MICTOKOB XyJOKeCTBEHHOT'O
TBOpUYECTBa M BKJIIOYas COBPEMEHHBIVI IIepuofl, M MX COBPEeMeHHBIMU
SKpaHV3aVISIMIAL.

PasBubaiowass — pa3BuTMie CHOCOOHOCTM TIOAMEYaThb pasIvuavs B
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OcHaireame
ceMMHapa:

OmnopHbIe A3BIKM:

CemuHap paccunTaH

TpaKTOBKe OHOW M TOU e (pabysibl 1 pasBuUTHMe YMEHWUN OlleHUBaTh
JOCTOMHCTBA M HeIOCTaTKM KakK JINTepaTypHOIro ITpOoM3BeleHNs], TaK U
K1HeMaTorpadmieckor IToCTaHOBKMN.

Bocnumameavnas — BOCHOUTaHMe YBaXKeHUs K B3IVIAaM, yOeXIeHUs M 1
MHEHMIO aBTOPOB U PEXNCCepOoB, AaXe ecsM OHM Oojlee He KaXyTcs
aKTyaJIbHBIMU M ITPOTMBOPeUaT COOCTBEHHOMY CY>KIeHUIO.

dparmenTsr  Bupeosanmcent KMHOoMWIbMOB  «CTpacTyi  XpUCTOBBI»,
«nekTpa», «l'amiter», «l'opmocTe u npenyOexnenne», «Kammuranckas
nouka», «benpin KIbIK», «bespiMarHad 3se3ma», «Homo Faber».

PyMBIHCKVM, PYCCKMV, aHIJIVIVICKVVI, HEMEIIKVIVAL.

Ha CTy1eHTOB 1-ro 1 2-ro Kypcos diionormdeckmnx ¢axkyJIbTeToB.

IIpomomkurenbHOCTE | 80 MUHYT

CceMMHapa:

Xox ceMmnHapa:

1. Hauaso cemunapa. (5 MUHYT)

1.1. ITpusercTBME.

1.2. Coo0rrieHnie TeMBI 1 OCHOBHOVI 11eJ1M CEMVHApa.

2. OcnoBroiul 3man cemunapa. (65 MVHYTBI)

21. OOmast xapakTepucTMKa  cCHermMduuecknx  ocoOeHHOCTeN
KnHeMartorpada. (5 MuHyT)

2.2. letaymsanus mpw onvicaHum crpaganmi Vucyca B skpaHmsanmm
Ombmnevickmx MudoOB. (8 MUHYT)

2.3. «Cnamocte» 1 OpeMs MecTv B Tparemuyu Dcxwia «Xo3dopsl» U
dwipme «DrekTpar. (7 MUHYT)

2.4. TlpormBOpeuMBOCTb TOIKOBaHMS oOOpasa [amirera B Tparemgum
[ITexcrompa 1 amepuKaHCKOM 3KpaHm3amy 1999 r. (8 MuHyT)

2.5. MOHOTOHHOCTb CYIIIECTBOBaHMS W IIPMU3eMJIEHHOCTb WHTEpPecoB
IpOBMHIIMAJIbHOTO obmiectBa B pomaHe [Ix. Octun «l'opmocts u
npenyOexaeHve» 1 ero sKpaHu3auni. (8 MIHYT)

2.6. BepHocTh A0y M COOJMIOfeHMe 3aKOHOB 4YeCcTM B poMaHe U
XynoxxecrBeHHOM (prtbMme «Kanmrasckas 1oukar». (7 MUHYT)

2.7. bimsocTh K Ipupore — JIEMTMOTUB moBecT M dwibMa «besbri
KITBIK». (7 MUHYT)

2.8. CKOpOTeYHOCTb CYacTbsi W 0Oe3paJjoOCTHOe CyIllecTBOBaHMe
reprdepuitHOro/3alITaTHOIO TOPOAMINIKM B Jpame «bespiMsaHHasA
3Be3fia» M. CebacTpsiHa 11 ee sKpaHM3aIVN. (7 MUHYT)

2.9. bBeccMBICIIEHHOCTb CYyIIIeCTBOBaHMs, ITOJIHOCTBIO ITOUMHEHHOTO
paccyaky, B pomaHe Makca Ppua «Homo Faber» m omHOMMeHHOM
SKpaHM3alun. (8 MUHYT)

3. 3axaouumenvhsitl sman cemunapa. (10 MuHYT)

3.1. IlpoBeneHvie BUKTOPVHBL.

3.2. ITonBenenme mToros. BeIBOObI.

1. Hagasio cemmnHapa.

IIpernomaBaresin:

Tema HAIIIero JINTEpPaTy PHOTO ceMUHapa Ha3bIBAETCS:
«XYOOXXECTBEHHDBIE IIPOM3BEOEHVI M WX DKPAHWU3AIMII».
Ilenp 3aHATMS 3aK/II0YAETCS B CPaBHUTEIBHOM aHAJIM3e XYHOXKeCTBEHHBIX
IIpOM3BeNeHnII ¥ WMX Haubosee W3BECTHBIX OSKpaHmsaimit. I[lpm 3TOM
ocobeHHOe BHMMaHMe oOpalaeTcs Ha Te MOAMMUKAIM, KOTOpHIe
IIPOVICXOSAT B XY[IOKECTBEHHOM IIPOM3BEHNEHNMN, TaK KakK KuHeMaTorpad
oOajjaeT 0COOEHHBIM HabOpPOM M300pasUTETPHBIX CPENCTB OTIMYHBIM OT
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CTWINCTUYECKIX IIPMEMOB JINTePaTyPHBIX TeKCTOB. [IJIsl 3TOro Mbl 0OpaTmMcs
He TOJIBPKO K IIpOM3BENEHMSM, B OCHOBY KOTOPBIX JIEDIM COOBITHS,
IPOVCXOOMBIIVE ThICAYesleTHss TOMY Hasal WM HeCMOTps Ha 3TO
IIpo0JDKarolyie BOJIHOBAaTh HAc, HO M K TeKCTaM COBpeMeHHBIX aBTOPOB, a TaK
Ke K MX SKpaHM3alUMsIM aMepUKaHCKUMM, TIpedyecKMMM, aHIJIUVICKUMMU,
PYCCKMMM M HeMeLKMMI pexXnccepaMi. VITak, B lleHTpe Halllero ceMyHapa:
«bubmsi», «Xoadoper» ODcxmita, «amster» Ilekcrmmpa, «[opmocts m
npenybexnenue» k. Octun, «Kanmranckas nouka» A.C.IlymkuHa, «berbm
KIbIK» K. JlonmoHa, «beswiMsiHas 3Be3ga» M. CebacresHa, «Homo Faber»
M. @purma.  Kaxpgoe w3 3TMx mpomsBedeHMI ObUIO  3KPpaHM3MPOBAHO,
HeKOTOPBIe 3 HX MHOTOKPaTHO.

2. OcHOBHOVI 3Tan ceMMHapa.

IIpernomaBaresin:

1-p171 CTyHeHT:

B ueMm e 3akimrouaeTcs CHeHVICpVIKa KVMHOMCKYCCTBa, €r0 BO3MOXXHOCTH V1 €ro
IIpenesibl B CpaBHEHNN C XYyIOXeCTBEHHBIMM HpOT/ISBEHEHVIﬂMT/I?

KuHoMCcKyccTBO, POI WCKyCCTBa, IIPOM3BENeHMS KOTOPOrO CO3HAIOTCS C
IIOMOIIBIO KMHOCBEMKM pPeasTbHBIX, CHEIMaIbHO WMHCIEHMPOBAHHBIX VUIN
BOCCO3[IaHHBIX CpeCTBAMM MYJIbTUIUIMKALII COOBITU AeVICTBUTEIIHHOCTA.

B KMHOWMCKyCCTBe CHUHTE3MPYIOTCS 3CTeTMUYecKye CBOVICTBA JIUTepaTyphl,
TeaTpaJIbHOTO ¥ M300pa3suTeIbHOTO VICKYCCTB, My3bIK/ Ha OCHOBE COOCTBEHHO
JINIIb €My MPWCYIIVX, BBIPA3UTEIIBHBIX CPEeACTB, M3 KOTOPBIX IJIAaBHBIMU
SaBIIAIOTCS  poTorpadpvdeckas mOpupora WM300pakeHMs, ITO3BOJISIONIAsl C
IIpeeTbHON JTOCTOBEPHOCTBIO BOCCO3/1aBaTh JTI00BIe KapTUHBI
IEVICTBUTEIIBHOCTY, ¥ MOHTaX. HarIsyTHOCTh BOIUIOIaeMBIX Ha SKpaHe
o0pa3oB ¥ [OCTYIIHOCTb (PWIBMOB IIVPOKMM MaccaM B COBOKYITHOCTM CO
BCEMM APYTMMM BO3MOXHOCTSIMM KMHOWVICKYCCTBA OIIPeNeIsIOT 3HadeHvie
KVHOVICKYCCTBa KaK BayKHEVIIIIETO V3 BCeX MCKYCCTB B COBpEMEHHOM o0IIecTBe.
OOpartreHHOe K OTPOMHOV MAacCOBOVI ayAWUTOPWN, CO3JaloIlee VUUTIO3VIO
PeayIbHOCTV BOIUIOIIAEMBIX B (PUIbMaX COOBITHIL, KVHOVICKYCCTBO SIBJISI€TCS
BXHBIM CpeICTBOM (POPMUPOBAHMS 3PUTEIBCKMX IIPEICTaBIeHUI O
JEVICTBUTEIIBHOCTY, STVYECKMX B3ITISI0OB, SCTETIUECKVIX BKYCOB.

ITomBrKHOCTE KMHOAIIIIApaTa ¥ pasHooOpasue NpUMeHSeMOVI MpU ChEMKe
OITVKM JAIOT BO3MOXKHOCTH IIPECTaBUTh B KaJpe OTPOMHBIE IIPOCTPaHCTBA 1
OospItiie Macchl Jrofent (oOmmit IUlaH), HeOOJIbIVie TPYIIIBL JIFOE B X
B3aMIMOOTHOIIIEHMSAX (CpeOHWMII IUIAH), YeJIOBeUeCKMUI TIOpTpeT Wi
OTHEIBPHYIO AeTaylb (KPYIHBI IUIaH). brraromapst 3ToMy B IpaHMIaX Kamapa
MOTYT OBITH BbIIIeJIeHbl HamOoslee CYIIleCTBEHHBbIe, 3CTeTUYeCKV 3HaudyMble
CTOpPOHBI M300pakaeMoro oobekTa. CoenmHeHMe KapoB B MOHTaXKe CIIYXKUT
BbIpa’kKeHVEM MBICTIV aBTOPa, CO3IAET HEIIPepPbIBHOCTb Pa3sBUTHS HEVICTBUS,
OpraHM3yeT 3pUTeIIbHOE II0BECTBOBaHNE, IO3BOJISIET ITyTEM COIIOCTaBJIEHMS
OTH. IUIAHOB MeTadpOpMYecKM VCTOJIKOBBIBATH AEVICTBUE, (POPMUPYET PUTM
dmbpMa.

Cospmanme TmpomsBelleHMsT KMHOWMCKYCCTBA, KaK IIpaBWIO,  CJIOXKHBIV
TBOPYECKWVI V1 IIPOV3BOICTBEHHBIVI ITPOLIeCC, B KOTOPOM O0BeInHseTcs paboTta
fesATesleVl MCKyCCTBa pasHBIX CIelMaJIbHOCTeN: KMHOApaMaTypra (aBTopa
CIleHapwsl);, PeXMCcépa, OIpedesIsiolero WCTOJIKOBaHME W peaIn3aliiio
3aMbICJIa M PYKOBOISIIErOo PabOTOV OCTAIBHBIX YYaCTHVMKOB ITOCTAHOBKII
aKTEPOB,  BOIUIOIAIOIIIMX o6pa351 OEVICTBYIOIIVIX  JIVIII;,  OIlepaTopa,
XapaKTePM3YIOIIEro IevICTBUEe cpencTBaMim KOMITIO3ULIMMOHHOW,
CBETOTOHA/ILHOV ¥ IIBETOBOVI TPAKTOBKM KaIpOB; XyIOXKHVKA, HAXOMASIIETO
M300pasuUTENIBHYI0  XapaKTepUCTUKy  Cpedbl [EVCTBUS M KOCTIOMOB
AeVICTBYIOIIMX JINIL (@ B MYJIBTUIUIMKALIMM ¥ BHEIIHIOK XapaKTepPUCTUKY
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HPBHOHaBaTEHB:

2-071 CTyJeHT:

IIepcoHaXker); KOMIIO3UTOpa M JIp.

3a BpeMsi pa3BUTHSL KMHOMCKYCCTBa cpOpMMUPOBaINCh 4 OCHOBHBIX €ro Bua:
Xymo>KecTBeHHas1 (MrpoBasi) KrHeMaTorpadus, BOIUIOMIAIOIIAs CpefaCcTBaMm
VICIIOJIHUTEJIBCKOI'O  TBOPYeCTBa IPOM3BeNeHUl KUHOApaMaTypIvu VIJIN
amanTpoBaHHbIe IpOM3BeIeH s IPO3E], OpaMaTypruv, T1023U1;
OOKyMeHTa/IbHasi KrHeMaTorpadusi, sBJIsroIascsi ocoObIM BUAOM OOpa3HOM
Iy OJIVILIVICTVKY, OCHOBBIBAIOIIIASICS TI0 IIPEVMYIIEeCTBY Ha HeIlOCpeICTBEHHO
duKcarm Ha IUIEHKY peasIbHOV [1eVICTBUTEIIbHOCTY; MYJIbTUILIMKAIIVOHHA
KMHeMartorpadus, «OOyILIeBJIsiolIasi» TIpadudeckye WIM  KYKOJIbHBIe
IIepCOHaX); HAy4YHO-TIONyJIIpHas  KMHeMarorpadus,  WCIOJIb3YIoIas
cpencTBa 3TVX 3 BUAOB I IIpolaraHabl HayYHbIX 3HAaHWIAL.

OrMeTnM, 4TO XyOOKeCTBEHHOW KyHeMaTorpaduy JOCTYIIHBI BO3MOXXHOCTU
5I0ca, JIMPUKM WM OpaMbl, HO B KMHOHOPOWM3BEOEHMAX, VIMEIOLINX
IIOBECTBOBATEJIbHBIVI XapaKTep, BCerza MPWUCYTCTBYIOT UePTHI, COVDKaroIye
VIX C ApaMoVi, B YaCTHOCTU ApaMaTUIeCKUI KOHq:)m/IKT.

HoBaTopckime ycTpemisieHUsI mesTesier KMHO OOYCIOBIVBAIOT COYeTaHWeE B
OOHOM IIPOM3BENEeHMN YepT, XapaKTepHBIX UI IIPO3bl, OpaMbl, JIVPUKIN.
[IpoGriema YMCTOTHI VIV CMeIIEHVS >KaHPOB CBs3aHa TaKXe C TBOPUYECKOV
VIHOVIBUOY &JIbHOCTBIO, 3CTETUYECKVIMM BO33pEeHVSIMU pexwiccépa,
KMHOApaMaTypra u Jp. cosgartesen pribMa.

PexwiccepoB ¥ NIOCTaHOBIIVIKOB, KOCTIOMEPOB ¥ He B IIOCJIENHIOI OYeperb
aKTepOB IIPUBJIEKAIOT He TOJIBKO (PMIIBMBI, OCHOBBIBAIOIINECS Ha PeasTbHBbIX
COOBITMSIX M3 COBPEMEHHOV [IeVICTBUTEIIBHOCTM, HO W CIOXeTHl, Oepyriye
HadyaJlo B DIYOOKOM IpeBHOCTM W IOIIyCKaloIllie BCJIECTBME 3TOTO
HeOJHO3HauYHOoe TOJIKOBaHMe. Takov KHMUrov ObUIa 1 ocTaeTcst «brbris».

Ni se propune spre vizionare una dintre ultimele ecranizari ale miturilor
biblice. Biblia este una dintre cele mai stravechi carti, ale cdrei radacini raman
incd o taind pentru toti.

Incercarea de a aduce pe ecran, in detalii, ultimele doudsprezece ore din viata
lui Hristos constitue tema filmului care ni se propune spre vizionare. Actiunea
incepe in gradina Ghetsimani, unde lisus a mers sa se roage dupa cina cea de
taina. lisus rezistd ispitelor, carora il expun fortele raului. Vandut de Iuda
Iscarioteanul fariseilor, lisus este arestat. El este adus inapoi in lerusalim si
acuzat de blasfemie. Judecata fariseici il condamna la moarte. lisus este adus
la Pilat, care ascultd acuzatiile fariseilor cu privire la Fiul lui Dumnezeu.
Intelegand bine ca motivul arestdrii lui lisus nu este decat unul politic, Pilat
transmite cazul spre examinare regelui Irod. Irod il trimite pe lisus inapoi la
Pilat si acesta propune multimii sa facd o alegere intre lisus si talharul Baraba.
Multimea il gratiaza pe Baraba si il condamna la moarte pe lisus. lisus este dat
pe ména soldatilor romani pentru a fi biciuit. Mutilat intr-un hal fard de hal,
Acesta este adus din nou la Pilat, care, ardtandu-1 multimii, o intreaba: , Oare
asta nu este de ajuns?” La care multimea raspunde ca nu. Pilat porunceste sa
se procedeze asa cum doreste multimea. Lui lisus i se pune in spate o cruce
grea si i se ordond sd o duca pe strdzile lerusalimului pana la Golgota. Acolo,
lisus este rastignit. Dar inainte de aceasta, trece prin ultima sa ispitd, strigand:
,Dumnezeul Meu, Dumnezeul Meu, de ce M-ai pdrdsit” (Marc, 15: 34). El
infrunta teama mortii, privind la mama sa Maria (vezi si la Ioan, 19: 25).

Unii teologi mentioneaza ca filmul ,Patimile lui lisus” se deosebeste esential
de textul evanghelic. Astfel, in filmul in cauza, lisus este ispitit de fortele
rdului in livada Hefsimanului. In Evanghelia dupéa Luca insa, ,,un inger din cer
s-a ardtat Lui si-L intirea” in aceastd livada (Luca, 22: 43). In film, imparatul
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3-u1 CTyJIeHT:

IIpernomaBaresin:

4-pIVI CTyIeHT:

Irod Antip este prezentat ca homosexual, pe cand in Evanghelii, nu se
mentioneaza nimic cu privire la acest fapt. In film, la intrebarea lui Pilat: ,Ce
voi face deci cu Cel despre Care ziceti ca este Regele Iudeilor?” (Marc, 15: 12),
raspunde Caiafa. In Biblie, la aceasti intrebare raspunde multimea. In film,
lisus este lovit de un ostas pe Golgota. In Evanghelii, acest episod lipseste.
Despre corbul care i scoate, in film, un ochi hotului care rade de lisus, in
textele evanghelice, nu se spune nimic. Reprezentantul fortelor raului care
merge, in film, impreund cu lisus pe drumul patimilor si sta aldturi de El la
locul de executie, nici nu este pomenit in textul Bibliei.

In continuare, v propunem spre vizionare un fragment din acest film. E vorba
de scena in care lisus se adreseaza ucenicilor sdi, invatandu-i sa-si pdstreze
sufletul curat si marinimos, deschis spre iertare si dragoste pentru apropiatii
lor.

Filmul ,Patimile lui lisus” este produs in S.U.A., in 2004, de cdtre actorul si
regizorul american Mel Gibson. El apartine genului dramatic.

Filmul inglobeazd scene impresionante, legate de trdadarea lui lisus, drumul
crucii si crucificarea Acestuia. Dialogul din film este purtat doar in limbile
originale: aramaicd, latina si ebraicd. Un aspect deosebit si, totodatd,
controversat al acestui film este violenta socanta care il face, probabil, unul
dintre cele mai violente filme din istoria cinematografiei mondiale. Astfel,
criticul de film Roger Ebert de la ,Chicago Sun-Times” sustine: ,Acesta este
cel mai violent film pe care l-am vadzut vreodatd”. Durerea capdtd dimensiuni
suprarealiste in acest film: carnea este sfasiata cu biciul de metal de pe corpul
omenesc, sangele curge suvoaie, omul suportd o durere infernald, care insa
produce o pldcere patologica soldatilor-cdldi romani. Crucificarea este ardtata
in detalii (desi cuiele, in film, se bat la incheietura bratului si nu in palme, cum
scriu evanghelistii).

La prima vedere, in film, totul pare hiperbolizat, chiar si violenta. In realitate
insd, chinurile Mantuitorului au fost mult mai groaznice, decat cele prezentate
in film.

Ho cux mop mopaxaroT TparnMsMoM CUTYallVll, MOHOJINTHOCTBIO, I1eJIbHOCTBIO
XapaKTepoB IIpou3BeieHNsl Dcxila, IPU3HAHHOIO ellle TPy XXU3HM OJHUM U3
BeJIMYalIINX ApaMaTyproB aHTMYHOCTYM, Ha3BaHHOTO «OTIIOM Tparenuu». He
arygartHo [vockopup mmcain o Hem: «O, momuctmHe Obul ThI// KeM-TO M3
I10JTyOOT0B, BCe IIPEeBO3MOTTIINIA ITeBel!»

«X03dope» — 3TO BTOpas Tpareams m3 Tpwiornm «Opectesi», HalVCaHHAs
DcxwioM B 459 rogy mo H.3. Ee BrOopoe Hassanme — «KeprtBa y rpoba».
[71aBHBIE  [IEVICTBYIOIIME Tepou Tpareguu —  OJIeKTpa, [04Yb Laps
AramemHOHa, ee Opar Opect, mx Marb, mHapura Kimremnectpa, u ee
TMIO00BHMK Drvcd. 3HaUMMYIO pOJIb B Tpareduyi MIPaeT XOp IUIAKaJIbIIINIIL,
KOTOPBIVI Be3Jie CJIeyeT 3a BHeKTpor?L

Croxer Tparemyy He3ambIcsioBaT: Kimmremnectpa m Drucd yOmBaroT maps
ArameMHOHa C IIeJIbIO 3axBaTa TpOHa ¥ BJIAaCTM B CJIe[l 3a 4YeM CjlefyeT
V3THaHVe DJIeKTPbl U3 IBOpIa.

(Dnu300, 8 komopom Daexmpa noxudaem co coum myxem 08opey;)

B Tparenvm aBTOp He OCTaHaBIMBAaeTCS Ha 3TUX COOBITMSAX, HO B (PwIbMe
IOKa3aHa BCS [IpaMaTMYHOCTb IIPOMCXOHsIIero. B skpanwmsaimm KopoTkue
BOJIOCBI CTAHOBATCS CMMBOJIOM II030pa, KOTOPOMY Ilapuila-MaTh IIOABepraer
CBOIO [IOYb, I B TO K€ BpeMs 3HaKOM Tpaypa II0 yOuToMmy OTIy. DIIeKTpy
BBIIAIOT 3aMY>K 3a IIPOCTOrO IIacTyXa, ¥ OHa, J04Yb Ljaps, YXOAUT XUTb B €ro
OemHy10 XVDKVMHY. JIMIITE OTHO YyBCTBO XMBET B €e Ceplle, JIVIIb OfHa MBIC/Ib
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HpenonaBaTenL:

He J1aeT eVl ITOKosi. MecTb.

Opecra, HacleHMKa TpOHa, IOCjIe yOMVcTBa OTIla IIPUIOTII CKPOMHBIN
IacTyx, cracas ero TeM caMmbIM OT cMepTu. Cryctd rombl OpecT HaxomwuT
D5ekTpy. MoMeHT mx BCTpeum B Tpareauu M B KMHOMIWIbMe MOKas3aH II0-
pasHoMy. B Tparenuu oHa mmpovcxonmT Ha Morwie oTiia, rae OpecT cpasy ke
Ipu3HaeTcs DJleKTpe, 4To OH ee OpaT. B dwibMe coOwITMS ITpeficTaBiIeHbI
MHaye.

(Onus00, 8 komopom Opecm becedyem c cecmpoil nocae 004201 pasiyKu).

V3 nuasora Opara c¢ cecrpont ciiemyet, uto OpecT HaMepeHO CKpbIBaeT CBOe
M. OH ucnbITeIBaeT DjiekTpy. OH XoueT y3HaTh ee WCTMHHBIE YyBCTBa,
MOTWBBI, XejlaHWsl, cTpemyieHMs. V1 TojbKO yOeAauBIINCh B MCKPEHHOCTU U
IpaBAVBOCT ee cjI0B, OpecT OTKpBIBaeT DJIeKTpe CBOe VMs, ¥ OHU BMecTe
o0yMBIBaOT IUIaH MecT — ybwurictBo Kimremnectpsr n Orucda. Ho u B
3TUX ClIeHaX MbI HaXOAVIM pacxOoXaeHUs MeXiay Tparedueint m ¢puibMoM. B
Tpareguy OpecT npubObIBaeT BO JBOpell, KaK IIyTHUK, 1 TOBOPUT O TOM, YTO
npuHec BecTb 00 OpecTe, cblHe AramMeMHOHa, M3THaHHOTO U3 ABopla. Bo
Bpemsi flokiIaga Drucdy OpecT ocCylInecTsiIsieT CBOVI UyAOBUIIIHBIV 3aMBICe]L.
ITocsie pacmpaBbl ¢ HOJIBIM U KeCTOKMM IlapeM, OpecT yOuBaeT 11 CBOIO MaTb.
Ho u B tuTepaTypHOM ITpou3BeleHNN, 1 B SKpaHU3allyy IepefaHbl COMHEHVS
Opecra: npaB 1M OH, OPMHSB 3TO CTpallHoe pemreHne. OpecT He XxodeT
yOVBaTh XEeHIIVHY, BCKOPMVBIIIYIO ero. JIIo00Bb K OTITy OKa3bIBaeTCs CIIbHee
Y MOJIOAOW IlapeBuUd IIPUXOOWUT K BBIBOAY, YTO IIpedaTesIbHUIIY-MaTb,
IIOBMHHYIO B CMepTM €ro OTla, JO/DKHa IIOCTMYb 3aKOHHas Kapa. B
KMHOMIIIbME 3TV CLIEHBI IIPOMCXOIAT He BO IBOPIIE, a HOJ, OTKPHITHIM HEOOM.
Opecr yOmBaer Drmcda Ha CeTbCKOM IIpasgHMKe, a DJIeKTpa 3aMaHUBaeT
HapmIly K cebe B XVDKVMHY, COOOIIMB €l 0 POXIeHNN CbIHAa. MaTh He MOIJIa He
TIO3[IPABUTh JOUb C TAKVM COOBITVIEM.

(Dnu3s00, 8 komopom yapuya npuesxaem k 00uepu,).

CoueraHme Tparmsma CUTyallUM C YyOOBJIETBOpeHMEM OT COHesHHOIO
HoYepKMBaeT 3HAYMMOCTb 3TOVI cleHbl. ID1aub Xxopa, Kpykalye BOPOHBL,
OIIyCTeBIllasi KOJIeCHMIIa MPUOAIOT ClieHe HalpsDKeHHOCTb. JKeHIIMHBI Xopa
COIIPOBOXIAIOT DJIEKTPY M BCAUecKy IonpepkmBaroT ee. OHM oOadeHHI B
uepHble OfeXIbl — 3HaK Tpaypa, HO BMeCTe C TeM 3TO ¥ TpaaulVOHHasd
ofleX[1a aKTepoB rpedeckort Tpareani. I iakaibIIuIIel XaleroT DIIeKTPy, OHM,
KakK 1 MOJIOofasi IlapeBHa Halel0TCsl Ha TOPKeCTBO CIIpaBeJIBOCTH.

VI B Tparemuu ¥ B 3KpaHWM3allM¥ HEOJHOKpATHO OOHapyXmuBaeTcs O00iIb
DJIeKTphl, ee IlepeXyBaHWsA, OyllIeBHOe HEeCIIOKOVICTBUE, CTpadaHMs W3-3a
IIoTepy OTIIa, IpeaTe/IbcTBa MaTepy U TocKa 1o O6pary. PassuTue nevicTeus B
dwibMe mocTpoeHoO TaKuM 00pa3oM, UTO COOBITHS, CMeHsIoIINe IPYT ApyTa,
CO3/1alOT He MeHee CVJIbHBIV HaKaJl, YeM B JIMTepaTypHOM IIPO3BeIeHI.

Ha 5Ty ocobeHHocTh Tparemmm ODcxwia yKasblBaeT aHTUYHBI TIO3T
Hvockopwi:

He 0vt1u momxotl py4roto pabomoil cmuxu eeo,
Ho «ax secrvie pyusu, OYypHO crpeMuiich oHu.

VIHTepec K JIMYHOCTYM, CTOSIIEV Ha IIOpOTe peIIaroIIyX COOBITUV He TOIBKO
JUISL JIAYHOW CyABOBI, HO ¥ VIS TOCy[apcTBa B IIEJIOM, XapaKTepeH W It
3peroro tBOpuectBa lllekcrmpa: «mpecer lllekcnmpa m3obpakaror mopent
JesITeJIbHBIX, MOTYYNX, HEIIOKOPHBIX, He OOSAIIMXCS HUKAKMX OIIACHOCTEVL.
Kaxmpm w3 HMX XO4YeT MOJIHOCTBIO IIPOSIBUTH ceD0s, WM3MepuTh BCe
BO3MOXKHOCTV XV3HM. B j1I00BY, B HayKe, Ha TOCyJapCTBEHHOM IIOIIPUIIE OHU
He 3HAIOT ITpeJIeIoB CBOMM cTpeMmteHnsiM» (A. AHukcT). Takos ['amteT, ipmHIy
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IJATCKMM, TJIaBHOE [IeVICTBYIOIIlee JINIIO Tpareany, BIlepBble IIOCTaBIIeHHON Ha
cuere B 1601 romy.

«ITepBas xe crpanuiia lllekcmpa, KOTOpyto s MpounTasl, IIOKOpWIa MeHs Ha
BCIO XXW3Hb, a OJI0JIeB IIepPBYIO €ro Belllb, s CTOsUI KaK CJIeNIOPOXXIeHHBIV,
KOTOpOMY 4ydOTBOpHas pyKa BApPYT JapoBaia 3peHwue! f 1mosHaBasl, g XUBO
UyBCTBOBa&JI, YTO MOe€ CYIIIeCTBOBaHNME YMHOXIWIOCH Ha OeCKOHEYHOCTB; BCe
OBUIO MHe HOBO, HEBEIOMO, ¥ HEIPMBBIYHON CBeT IIPUUMHSIT 0OJIb MOWM
r1azaM. Yac 3a 9acoMm s HaydasICsl BUAETh». 1aKMM BOCIPUHSIUI TBOPUYECTBO
aHITIMVICKOTO ApamaTypra 3moxu Bo3poxaeHus HeMeLKWi IO3T, Ipo3auk,
npamatypr Vloranx Bonedranr ['éte.

Camon TamHCTBeHHOV 13 Bcex Tpareaun Illekcriipa KpUTHKM ... HPU3HAIOT
Tparenuio «['amsieT», IOBECTBYIOIIYIO O 3JIOM CyabOe HacJIemHMKa JaTCKOrO
npecrora. [louemy oOpa3 I'amyera Tak IIpuBiIeKaTelleH I aKTepOB W
pexuccepon? Illekcimp — Koposb TeaTpa. «['amyier» — ero rjiaBHas ITbeca.
CeirpaTs 'amiteTa — mpmoOIINUTECS K BEJIIKOMY .

1990 ron. MTtanbsHCKMUI pexxmccep, HelIPeB30VIeHHBI MacTep KJIacCHYecKIX
sKkpaHm3armi meec Yiusibama lllekcrmpa («YkporreHne crpontison», «Pomeo
u [Ixymneerra», «Otewio»), obiamaTeslb OBYX HOMMHAIMI Ha IIPEMUIO
«Ockap» @Ppanko [3eddmperui mpeacTaBml CBOIO BEPCUIO OeCcCMEPTHOTO
«['amteTa».

MascTtpo oObIrpas MMeHHO HepBOOCHOBY «['amyiera». OH ymamwl HevicTBUe
npvMepHO B XI BeK M pemmuI TeM caMbIM psif, IIpo0sIeM, BCTAIOMIMX IIeper
pexuccepom. 3edpdupernm octasics gasiek oT creldddeKToB: Ipu3pak B
3amke XI Beka oueHb ecrecTBeHeH. OH MOMBIISIETCS C HEPUHYXIEHHOCTHIO
3BaHOIO TOCTSI.

Pexwiccep 4dyBcTByeT M 3HaeT CcTWiIb 3moxu. OH Boccosgal CpegHeBeKOBYIO
EBporty Beka c ee IpM3eMMUCTBIMM 3aMKaMM, XMYPBIMI apKafiaMy1, ToOesleHaMm
Ha CTeHax.

KommuectBo MHTepIipeTaumit Tparequu M 0COOEHHO XapaKTepa ee IJIaBHOTO
reposi OrpOMHO. VlcxooHOV TOUKOW IS HeITpeKpalaioIevicss 1 Mo Cevl JeHb
IOJIEMUKM, CTaJIO CyXXIeHue, BbicKazaHHOe reposimu VI.B.Tere B ... «['ombl
yueHus BuieresibMa MericTepa», Iie Ipo3Bydasia MbICTIb O ToM, uTo Illekcrvip
XOTeJI TI0Ka3aTh «BeJIMKOoe JlesiHVe, TSroTerollee Haj QyIIOoV, KOTOPOV IOpO
Takoe JesHMe He II0 CWIaM... 37lech OyO IocaXkeH B IparoleHHBIV COCyz,
KOTOpPOMY Ha3HaueHMe OBUIO JIeJIesiTh B CBOEM JIOHE TOJIBKO HEeXXKHBIE IIBETHI».
(248)

H3edduperrin npencrasiiger ['amyiera My>XXUMHOW, CKOpee XWUTpPeIIOM, YeM
pomHOM. OH IIOYTM aHTUMHTEUIEKTyall. B pasgpaxeHunm oOH BblAVpaer
IyyKaMy CTpaHWMIIbI M3 KHUT, TAe OOHW JIMIIb «CJIOBa, CJIoBa, cjioBa». Ilo
peXuccepckom 3agyMKe IIpOYTeHMe MOHOJIOTOB MOJDKHO CJIOMaTh CTeHy
MeX][ly COBpeMeHHBIM 3puTesieM U TekcToM Ilekcrpa.

(Dnu3so0, koeda I'amaem wumaem MoHoA02 nocae Bcmpenu ¢ akmepamu)

Ho T'amster, B mcnonsenmy Manma ['mbcoHa, cvmkoM peTus 1 «Oe3ymeH». B
lamszeTe KMIUT gpocTHas >XKaXKda MeCTH, THeB, OTYasiHVe, HeHaBVCTb, HO OH
BBIHYKIIEH cIepXmBaTh cedsi. Ho uTo ke BuamT 3puTests Ha sKpaHe? Permanms,
SIPOCTHBIVL OP, HIPVIALOYHBIV CMEX, PHIK.

KonopurHo noman obpas mpmHIIa: 3acajleHHasl HePSIIUIMBAsL OfeX/Ia, MEIIKM
oI IJla3aMy, Ppe3KMe MOpIIMHBIL, HeyXOXeHHas Oopoma. DTO  Bce
CBUETEJIbCTBYeT O TOM, 4YTO €My HeT [iejla IO CBOeVl BHEIIHOCTH, ero
TIOJTHOCTBIO TIOTJIOTVWIUIM KaXk[a MeCTM WM CKOpOb: «SI Mor OBl 3aMKHYTBHCS B
OPEexOBOVI CKOPJIyIIe U CUMTaTh ceOs IlapeM 0eCKOHEYHOTO ITPOCTPAHCTBa, eCIIN
ObI MHe He CHWIVICH Iy PHBIE CHBL»
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XodeTcsd MHOAUEPKHYTb: KOJIOPUT 3I0XM, SMOLVMOHAJIBHBI HAOpBIB WU
THeTyIIlee KeJlaHVe OTOMCTUTb, 3JI0CTh IOAUMHLIONIAs pa3syM IOMUHUpPYeT B
SKpaHM3aIMy, OCTaB/Isid KojleDaHMs, pasgyMbs W IIepBOHAYaIBHYIO
HeyBepeHHOCTb ['amsieTa Oe3 BHUMaHMS.

I'amsier morm®, HO Tormb OH PM3MYECKY, TYXOBHO Xe OH OymeT XuTb. VI xus
OH OyZeT POBHO IO TexX IIOp, IOKa UeJIOBeK HaxXOOWUTCS B IIOVICKe VICTMHEBL,
pelliasi BeYHBIV BOIIPOC: « DBITh 1111 He OBITH?».

KnsHeHHas IIpaBlla, He CIVIaXX€HHasaA aBTOPCKMM BMeEIIAaTe/IbCTBOM, a
HaO60pOT IoagvyepKrBaeMast SKCIUVIMIIVTHBIM aBTOPCKVM
KOMMEHTapT/IEM/ IIpUCyTCTBMIEM, KOMW3M, I’paHT/Ian_IT/IT?I C I'POTECKOM: TaKOBBIL
OCHOBHbI€ UEPTHI pPOMaHOB AHIJINTVICKOW ITMCaTEeJIbHUITBI )_—_[,)KEVIH OcTmH.

Jane Austen is a well-known and much-loved English author. Her prose is
focused on common people, describing the subtlest work of human mind and
emotions in everyday life. She herself said that her writing was like carving on
small ivory plaques. Her plots are very simple, formed upon the most rigid
view of probabilities, excluding everything romantic or surprising, or
calculated to produce a very powerful emotion, and including only such
events as occur in everyday life. No novelist perhaps ever employed more
unpromising materials, and by none have those materials been more
admirably treated. In 1795 she had started writing the book we now know as
“Pride and Prejudice”.

“It is a truth universally acknowledged, that a single man of a good fortune
must be in want of a wife“®. This is the first sentence of the book, a very
modest-looking statement that sums up the chief conflicting forces in the book.
What we read is the opposite - a single woman must be in want of a man with
a good fortune - and at once we are inducted into Austen language, the
ironical Austen attack, and the energy, peculiar to an Austen novel. Her blend
of ironic wit and drama may be seen in its simplest form in the first chapter of
the novel, in the dialogue between Mr. and Mrs. Bennet on the topic of Mr.
Bingley’s leasing Netherfield Park.

Instead of the whole interest of the tale hanging upon one or two characters, as
is generally the case in novels, the fair author of this novel introduces us, at
once, to a whole family, every individual of which excites the interest, and
very agreeably divides the attention of the reader. Mr. Bennet, the father of the
family, is represented as a man of abilities, but of a sarcastic humour, and
combining a good deal of caprice and reserve in his composition. Mrs. Bennet
is “a woman of mean understanding, little information, and uncertain temper.
When she is discontented, she fancied herself nervous. The business of her life
was to get her daughters married, its solace was visiting and news.”

Since the advent of motion pictures, her novels have been turned into films.
Transforming Jane Austen’s intricate, subtly satiric novels into suitable screen
fare is not an easy accomplishment, but the five-hour BBC version of her most-
loved work makes the transition from page to screen brilliantly. Jennifer Ehle
perfectly captures Elisabeth’s lively sense of humour and keen intelligence,
while Colin Firth (as Mr. Darcy) persuasively portrays a man whose surface
reserve masks violent emotions. It is rare to find a Jane Austen dramatisation
that comes so near to being perfect on every level and that stays so true to the
original novel. It is its faithfulness to the original that makes this drama so
good. Its series of climaxes make the novel difficult to put down; just as one
plot-line reaches its climactic conclusion, another is building. The greater part

39Austen, 1998.
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of the dialogue in the series is Jane Austen's own and every scene is included
and follows the same chronological order.

The drama departs from the novel in only two instances. In order to extend
our knowledge of the characters of Darcy (Colin Firth), and Mr. Collins (David
Bamber), two scenes are added; to demonstrate that Darcy is not just an effete
aristocrat but a real man worthy of Elizabeth's love we are shown him
indulging in manly pursuits; fencing, and swimming in his private lake and to
demonstrate that Mr. Collins is an idiotic, narrow- minded prude we are
shown him trembling with embarrassment and horror when he happens to
come across Lydia.

And the duel of wits and sharp dialogue between Darcy and Elizabeth
(Jennifer Ehle) as they get to know each other is entrancing. And then comes
that moment. She is at the piano befriending Darcy's sister, Georgiana (Emilia
Fox), when he holds her gaze with a silent declaration of his love and
admiration. This involved a fine piece of editor-timing; a split second either
way, either too long or too short, and the poignancy of that moment would
have been lost. Worth noticing is that one of the most common verbs in the
novel is “observe”. It means both “to gaze attentively” and “to make a verbal
pronouncement”. The text is hypersensitive to the gaze or the averting of the
gaze, to the inadvertent movement of the eyes or the deliberate stare. These
moments of visual perception are remarkably well showed in the film.

There is also another version: the 2005 Knightley version, but it felt like a
drama, while Jane Austen’s writing is meant to be light, humorous and
satirical, with a dose of excellently handled complex themes woven in. The
main female character seemed to be silly and teenasgerish next to the Ehle’s
deeper performance. Moreover she did not behave in an extremely “ladylike”
manner, which is of course one of the traits of Elisabeth in the novel. This
version is a much condensed one and a lot of details and scenes are left out.
The 1995 version released by BBC is the best one to watch. Since it's a
miniseries, not a movie, it is much longer.

Some notes concerning the differences and similitudes between the book

and the film:

¢ The dialogues, in which Jane Austen excelled, are wonderful represented in
the film. Her spirited conversations are never bookish - they are just what
might have been said, and they are eminently characteristic. Every thing
that is said, however short and simple, belongs peculiarly to the person by
whom it is uttered, and it is indicative of their situation, or turn of mind.

¢ The movie portrays Elizabeth as being musically deficient. She says she
plays very poorly, refuses to play for Lady Catherine, etc. In the book, she
plays and sings towards the beginning. She's not amazing, but she's not
“poor” either. That's one minor difference.

¢ The Wickham-Elizabeth-Darcy triangle has a lot more focus in the book.

e Mary plays a bit of a bigger role in the book, but not by much. She's
basically just a plot device to show the moral implications of the situation.
She doesn't really do that in the movie, but the movie does do a good job of
showing the juxtaposition between Mary's personality and the personalities
of Lydia and Kitty.

¢ The movie didn't show the gardens of Netherfeild where most of the
talking took place, or the gardens of Langbourn.

¢ Near the end of “Pride and Prejudice”, Elisabeth discusses with Darcy an
important document in their shared history: his letter to her, in which he
finally unmasked Wickham’s treachery and suggested some painful truths
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about her family. This part is missing from the film, that ends with the
marriage of the two sisters. In this way the ending of the film in particular
creates a sense of graceful ease and lightness which tempts one, as comedy
so often does, to believe that all is unproblematically resolved.
But Pride and Prejudice is not an unproblematical novel, in spite of its
superficially glittering surface. It opens up questions of great complexity, it
was even interpreted as a Bildungsroman.
I recommend to all of you to enjoy both the novel and the ecranization. I hope
you'll be lured into its magic.

Vcropuueckme coObiTMst eyt B ocHOBY mipomssemeHms A.C. Ilymikuaa
«Kammranckas pouka». Ha wmx done pasBuBaioTcsd XapakKTepbl IJIaBHBIX
repoes, OHU COBEPIIEHCTBYIOTCS 1280071 CTAHOBSITCS HOCUTEeISIMU
paspylInTesIbHOTO Hadaja. B pomaHe IIoKasaHO BiIMSAHME VCTOPUYECKO
HAEVICTBUTEIBHOCTMI Ha CyApOBl JIOfer, B OCOOEHHOCTV — OKa3aBIIVIXCS
BOBJIEUEHHBIMM B HMX KaK II0 CBOEV BOJIe TaK U BOIIPEKU €. B3anmonerictBue
VICTOPUMYECKNX IIPOIIECCOB VI JIMYIHOVI/ YaCTHOV CyAbOBI VI CBSI3aHHBIX C HVIMW
HPaBCTBEHHBIX BOIIPOCOB PelllaeTcs IVcaTeIeM-peaiCTOM B ITOJIb3y 3aKOHOB
COBECTW, a He TOCYyJapCTBeHHOTO JOJITa.

Pycckme mmcaTenn Bcerga oOpalljayiiCh B CBOMIX IIPOM3BEHEHVISX TaKMX KaK
«Bovtaa n mup», «Tuxmi noH», «Cym>6a yejioBeKa», «Ilocimequumt nedp ViBaHa
HeHvicoBnda», «A 30pu 30ech TuxXue» M Op. K IpobiiemMe 4ecT M MOpPaIn.
MoXXHO TIepeXXnTb MHOTVe OeIbl M HEeB3rOAbl, HO, MOXaJTyVl, HV OAVH Hapo[
Ha 3eMJle He CMUPUTICS C pa3jiokeHWeM HpaBcTBeHHoCTH. OO 3TOM
cBueTeibcTByeT poMaH Astekcangpa Cepreesuua [lymikmba «Kanmranckas
JOYKa».

B  HamyrctBum  chiHYy — ['puHEB-cTapmmii = 0COOEHHO  ITOOUEpPKMBAET
HeoOXommMocTh coOmomerns: decti: «CIIyXM BepHO, KOMY IIpHUCSTaelllb,
CfIyInavics Ha4daJbHMKOB; 3a WX JIaCKOWI He TOHANCS; Ha CIyxO0y He
HaIIpalBarcs; OT CJIy)KObl He OTTOBapMBarics M IIOMHM IIOCJIOBUILY: Oepern
IUIaThbe CHOBY, a 4ecTb cmoJiofy». CileflyeT IOOYepKHYTb, YTO peXuccep
OIIyCTWJI MOMEHT IIpOIIlaHMs OTIIa C ChIHOM, KOTOPBIVI IIOKa3blBaeT KakKoe
BOCIIMTaHMe noiyunt IleTp B oTueM JoMe, KTO ero poAauTesin, a B YaCTHOCTU
oTell, KOTOPBIV ChIIpajl PeLIaloIlylo poib B POPMIUPOBAHNN B3IVISA0B ChIHA.
OT10 HanyTcTBMe oTla ['prHEB 3arioM1HaeT Ha BCIO XM3Hb 1 OHO IIOMOTraeT eMy
He cOMTBCS ¢ IpaBwIbHOrO IyTH. Tak, orer; I'pmHEBa 1 ero BepHBIN CiIyra
CaBenmbya, BocrmTamn B [leTpe nBOpsiHMHA, He CUYMTAIOIIero mIsi cels
BO3MOXXHBIM M3MEHUTH IIPUCSTe U IIepeT Ha CTOPOHY Bpara, pajy CBOero
Omara.

ITepsemt pas Ilérp I'puHEB IOCTymwI COIVIAaCHO 3aKOHaM YeCTW, BEpHYB
KapTO4HBIVI J0Jr, x0T CaBeslbud yroBapuBaeT €ro YKJIOHUTBbCA OT pacuéTa.
Ho Omaropoacrso B3si16 Bepx. Kasasmock Obl, HUMYeM He IpMMedaTeIbHBIV
CJIydart, HO VIMEHHO TaK/e MOMEHTBI OCOOeHHO BaXHBI I (DOPMMPOBaHMIS
xapakTepa m yOexmeHmMy IJWMYHOCTH. UYesloBeK dYecTn Bcerma no0p m
OeckopbicTeH B cBOMX HaumHaHMAX. Tak, Ilétp I'pmnéB, HecMoTpss Ha
HeroBONIbCTBO CaBerlbitda, oTOIarogapmil Opomsary 3a ycoIyry, HofapuB eMy
3as9miI TYJTyTL. DTOT IOCTYIIOK B Oy/yIrieM criac MM o0omM Xu3HU. (Dnu300, 6
Komopom [lemp omdaem myayn He3HAKOMUY).

OnnxonorruanmH ['punésa 1IBaOpmH — ero IoiHas IPOTUBOIOIOKHOCTE. OH
— YeJIOBeK KOPBICTHBIV U He6narozxaprH7L Pagm avaHbIX Hesien H_[Ba6pVIH
TOTOB COBEPIINUTH JIFOOOVI OeCYeCcTHBIVI IIOCTYIIOK. DTO IPOSBIISIETCS BO BCEM.
Tax, BO BpeMs IIoeMHKa OH He ITOTHYIIaJICA BOCIOJIB30BaThCs CUTyallVien v
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HAHOCUT IIPOTMBHUKY IIOIJIBIN YAAP.

(Onus00, 6 xkomopom Iemp cpaxcaemcsa co LL1Babpunsim Ha winaeax).

B kxoHIIe pomaHa, KOIJla IJIaBHOTO repos ocykpatoT, llIBabpuH roBoput, 4ro
oH cry>xw1 [TyradeBy v OBUI €r0 IIIIVIOHOM, IJISIZISI €MY B IV1a3a, pacKpbIBasi TeM
CaMbIM BCIO HM30CTh CBOEVI HaTyPBbI.

(Dnuso0, 8 komopom Ilemp co LBadbpurvim 6 kamepe).

CiieoBaTeIbHO, BHEIIHSS KYJIBTYpa MajIo TOBOPUT O JIMYHOCTY VI XapakKTepe
uverioBeka. Bernp [lIBaOpwu Obul  OOpasoBanHee ['pmHEBa: OH uMTal
dpanIy3ckme pomaHsbl, CIIBUT YMHBIM cobeceguHmkoM. Vimenno IlIBaGpuH
npucrpactiil ['prHEBa K ureHMo. O4UeBMIHO, YTO BAXHOE 3HAUYEHVE VIMeeT 1
TOT (PaKT, B KAKOVI CEMbe BOCIIUTHIBAJICS UeJIOBEK.

B permarorniit MOMEHT Iiepert reposiMy CTOUT BBIOOP: «C 9ecThio TIOVIIEITh 10
XKV3HW — yMmpémb. [IpoTuB dWecTm mnoviments — XuB Oymemnb». PereHue
VIMEHHO 3TOW 3aJlauil aBTOP IIPeHOCTaBIIgeT OOMTATeIIsIM KPeIloCTi, B TOM
umcite I'punéBy u [1IBabpuHy. Bo Bpems [lyrauésckoro OyHTa 0cOOeHHO SIpKO
NPOSIBWIVICH BBICOKME HpaBCTBEHHBIE KadecTBa OFHMX IepoeB poMaHa U
HM30CTh Apyrmx. Kanuras MupoHOB 11 ero keHa IIpedIiowIn CMepTh, HO He
CIJICh Ha MWIOCTh BoccTaBimx. [1IBabprH nepemén Ha ctopony Ilyrauésa,
HO clejlajJl 3TO He IO WIeVHBIM yOeXIeHMsSM: OH PacCUMTHIBAII COXPaHWUTh
CBOIO XXM3HB, HaflesyIcs B cIydae ycrexa [lyrauésa coernaTh IIpy HEM Kapbepy.
['prHEB, B OTIMUMe OT CBOETO OBIBIIIErO Ipyra, IIpedriodes cMepThb. Takoe
peliieHVe Teposi 0OyCIIOBJIEHO €ro BO3BBIIIEHHBIMY MOPAIBHBIMI VIeaIaM.
['prHEB He MOr IMPeCTYHUTh IMpaBWI KOIeKca YeCTU ¥ JIOBOJIbCTBOBATHCS
y4acTbIO IIpefaTesIs.

Ilyraués B paBHOV cTelleHM olleHW I B ['prHEBe ero 671aropocTBoO 11 BEpHOCTH
nonry. Benb n caM mpeaBoaMTeNIb HAPOIHOTO BOCCTAHMS CTaBIWI IIepert co0om
OrraropozHble et — OCBOOOXKIIeHVe KPeIIOCTHBIX KPecThsIH 1 OOprOy 3a mx
JIMYHYIO He3aBUCUMOCTb. [ToaToMy mprxonym K BeIBOAY, uTO ITyraués He Obu1
qy>KJI IIOHATHAM decTn. BoT uto on mymaetr o I'punese: «A Beap oH npas! On
4esioBeK decTy. He BakHO, UTO OH eIlé MOJIOf, a ITIaBHOe, OH He II0 HeTCKM
omleHMBaeT >XM3Hb!» CyIecCTBEHHBIM JOKa3aTeJIbCTBOM BepHOCTM ['puHeBa
JOJITY TIpeficTaBiIsgercs ero Oecena ¢ ITyragesemm. Korma «mrape» OyHTOBIIKOB
npemiaraer Iletpy AnHmpeeBuMdy CIIy>XXWUThb IIOJ €r0 HadaJoM, TaK KaK TOT
YeJIOBEK JOCTOVIHEWIIINI, YeJIOBEK CO CTepXXHEM ¥ YeJIOBEK YeCTw, FpMHeB
OTKas3bIBaeT IIPEIBOANTEITI0 HAPOIHOTO BOCCTAHVIS, PUCKYSI CBOEVI XKV3HBIO.
(ODnus300, 8 komopom Ilemp becedyem c I1yeaueBoim o dosee dboparuHa).

B ¢dwipme He mokaszaHO IpopoiDKeHMe maHHoro auaiora. Ilpexme uvem
otryctuTh ['pureBa [lyraues cropariBaer ero ciremyrorree: «A KoM OTIIYIILY
TakK ODeIlaelIbCst JIM IO KpavHell Mepe IIPOTUB MeHsI He CIYXKUTB?» «A Kak
Mory TeOe oOerraTbcsi? CaM 3Haelllb, He MOs BOJIS: BEJIST MATHU IIPOTUB TeOs —
IIOVI/Ty, J[eJlaTh Heudero». ODTOT MOMEHT B OYEpeIHOV pa3 I[IOKa3bIBaeT
HACKOJIBKO CWJIBHO Y I'priHeBa pasBUTO UyBCTBO YECTH ¥ JOJITA.

OKpaHm3aums moBecT 19... Kak Hesb3d JIydllle IepelaeT corepkaHue, a
camoe TyIaBHOe mpero 1 HacTpoeHme mpoussenenns A.C. ITymkuaa. Koneuno
JKe, XOTeJIOCh OBl BUIETh 1 Te HECKOJIBKO MOMEHTOB, KOTOpble OBbUIN OIyIIeHBI
pexmiccepoM pwiibMa, HO BCe Ke HY>KHO OTHATh JJO/DKHOE TOMY, UTO aKTepbl
He IIPOCTO CBITpaIV, a IIPOXMJIV M IIPOYYyBCTBOBAJIM BCe HEB3TOABI M PaJOCTU
cBomx TrepoeB. He 3ps 3TOT PpwiIbM YHOOCTOEH IIepBOV MpeMuu «30JI0TOM
napyc» Ha XII MexnyHapogHoMm kuHodectusaiie B Jlokapuo (Isermapuis,
1959) 1 gumiomos Ha III MexaynaponaoMm kuHodectusaiie B Bankysepe u IV
MexnaynaponaoMm KnHodectmsasie B Monpeasie (Kanama, 1960).

Omnmicaamst Kpacot aukovt mpupornsl CeBepa, a BMecTe C TeM ¥ OIACHOCTEN
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TasIIMXCS B 3TOM Kpae IIOpaXaloT CBOell KOHKPEeTHOCTbIO B IIOBeCTU
aMepukaHckoro mmcarterst JIk.Jlonmona «besbli kiiblk». Ho He ToOiIBKO
IIO3TUYHOCTD OMMCAHMS IIPUPOABL, HO ¥ «OUYeIOBeUYMBaHME» >KMBOTHBIX,
oOWTaroIMX cpeau CKajl ¥ JIbJa, BOJIHYeT uMTaTess WM 3puTesis pwibMa,
MOsBMBIIIErocs BIlepBble Ha 3KpaHe B 1991 rony.

«bermpm1  Kitblk» — 1OBecTb, B KOTOPOW paccKasblBaeTcsi O CyAbOe
IIPUPYYEHHOTO BOJIKA-TIOJIYyKPOBKM. IIpm 3TOM [OBONIBHO OoJIbIIasi YacThb
IIOBEeCTY IIOKa3aHa IJ1a3aMM KMBOTHBIX M B YaCTHOCTM camMoro besoro KiibIka,
KOTOPOMY IIPUIIUIOCH IIPOUTM Uepe3 MHOroe, KakK depe3 JI0O0Bb WU
MaTepUMHCKYIO JIacKy, TaK ¥ dYepe3 O0b, HOPUUMHEHHYIO JIOObMW, WU
IIOTYVIHEHVIE VIM.

IToBecTh OpUTA MHOXECTBO pa3 dKpaHM3MpoOBaHa. [1JIs cOrocTaB/IeHs [IOBECTI
¥ 9KpaHmM3aImm, oopaTMcs K dkpanmsarym 1991 roma, kotopas Obl1a CHSTa B
CIIA pexwnccepom Pamiom Kiarsepom.

«bernbmt Kitbik» — He G110k0Oactep, He 00eBUK, He (PVIIBM y>KacoOB, HO (PWIIBM C
aymort. OH IIepeHOCUT 3pUTeIIs Ty[a, TAe OH OIIyIIaeT cedsi 0ecIroMOITHBIM
Iepes; JKeCTOKMM 3aKOHOM IIpMpombl — B AJIACKy, Kpall HeOOBSTHBIX
CHEXXHBIX IyCTBIHb, OE3MOJIBHBIX TOP M [peMyd4mx JIeCOB. 37IeCh, B 3TOM
CMepTeIPHO OITAaCHOM MeCTe, JIIOM CYMeJIV IIPVUCIIOCOOMUTHCS K JKM3HM, YTOObI
A0OBIBATh 30JI0TO — VICTOYHVK MHOITIX YeJIOBEUECKVX PaOCTell I HECUACTUIA
Msorme w3 HUX, OBVDKMMBIE CTpeMJIeHVeM HAaKOIMTh KaK MOXXHO OoJIblIiie
IIEHHOTO MeTajUla, TepsIOT dYeJIoBeuecKye KadecTBa ¥ CTAaHOBATCS pabamm
3ortota. Ho, X c4acThio, B Mype BCTpedaroTcs M xopomme yonan. VI cpemyt Hux
repovi ¢wibMa — IOHBI 30JI0TOMCKaTelb [Ikek KoHpom wm npyr ero
IOKOMHOro otia Astekc JlapcoH, My)XecTBEHHBIVI, HO HECKOJIBKO YTPIOMBIV
yuesioBeK.

ITonysisipHOCTH (pWITBMa CBUIIETEIIBECTBYET O BEJIMKOJIEITHOW PeXVCCEPCKON
paboTe, XOTSI MOXHO IIPOCIIEAUTH MHOXECTBO PaCXOXIEHUIN C TEeKCTOM
noBecty [Ixeka JIonmoHa. C mepBpIX MUHYT IIPOCMOTpPa KapTUHBI 3aMedaeM,
KaK pa3/INMdHO IIpeicTaBIeHO HadaJlo JIeVICTBIS B (PVIIbME U B KHUTE.

Knwura: ,Dark spruce forest frowned on either side the frozen waterway. The
trees had been stripped by a recent wind of their white covering of frost, and
they seemed to tean toward each other, black and ominous, in the fading light.
A vast silence reigned over land. The land itself was a desolation, lifeless,
without movement, so lone and cold that the spirit of it was not even that of
sadness. There was a hint in it of laughter more terrible than any sadness — a
laughter that was mirthless as the smile of the Sphinx, a laughter cold as the
frost and partaking of the grimmness of infallibility. It was the masterfull and
incommunicable wisdom of eternity laughing at the futility of life and the
efford of life. It was the Wild, the savage, frozen-hearted Northland Wild.

But there was life, abroad in the land and defiant.” [London, 99]

(Dnu300: neizax u nosbrenue e1abroeo 2eposi)

B mpercTaBiieHHOV ClieHe BBIBEIIEHHI ITIaBHBIE Tepont ruIbMa: desioBek [Ikek
Konporn 1 xusotHoe besbii Kitbik.

B xaure B kauvectBe maBHOro repos BbiBefleH benbnn Kibik. IlocTemennoe
BO3MYJ)KaHIE BOJIKA-TIOJIYKpoBKM B CeBepHOV IIyIIV C IIEPBBIX JHEW ero
KVI3HU

B xmmre B xauectBe miaBHOro repost BeicTymaeT bembnn Kibik. Tak xe B
MIPOV3BEIeHNN ITOKa3aHO, KaK IIPOVICXOAUT B3POCJIeHVE VI pa3BUTHE BOJIKa-
IOJTYKpOBKM B CeBepHOVI ITIyIIN C IEePBhIX JHEV ero XusHu. B Havane on —
IIIEHOK, Oe33alVITHBIV, He IIPVCIIOCOOIEHHBIN K XKVM3HM, HO KeCTOKVe yCIIOBVIS
OoOMTaHMS OVIKTYIOT CBOVI CYPOBBIE€ 3aKOHBI VI, TIOB3POCJIEB, BOJIK-IIOJIYKPOBKA
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nprobpeTaeT HaBBIKV HEOOXOIMMbIe /1Sl BBDKMBaHMSL.

I';maBHBIM 3aKoHOM 1151 bertoro Kiibika cra 3akoH fgo0brum: «Llesp xusHm —

noberua. CyTh XusHM — AoObda. JKusHb nmTaercss Xu3HBIO. Bce B Mupe

JeIUTLCS Ha TeX, KTO eCT, M TeX, KOro efdT. V1 3aKOoH 3TOT rOBOpWI: elllb MJIN

CheIAT Tebst caMoro».

DTOT MOMEHT sBJIsieTCsl OTHUM 13 HanOoJlee BasKHBIX B rosecTit. Ho B prteme

peXuccep OITyCKaeT ero U He aklleHTUpyeT BHUMaHUe 3puUTells Ha Iepuose

YCBOEHWSI 3aKOHOB BbLKVBaHWS B IVIKOVI ITPUPOZIE.

IlepeuniciiiM elrie HeCKOJIBKO (POPMaIbHBIX pas/Iiumii MeX1ly SKpaHW3alyen

VI XyJO)KeCTBeHHBIM ITpOM3BeleHVeM:

e He cxopgarca mMeHa repoeB. VICKIIOWeHWS COCTaBIIAIOT WMeHa BOXISI
nnpevickoro wiemenu Ceporo bobpa 1 rasaoro repos bestoro Kiibika.

* B npomssenenvm maTh bertoro Kiteika — Kiran, mosiBiisteTcst B cBope cobak
70 ero poXaeHus, a B dwiIbMe IeJIbI0 3TUX ITOXOJO0B ABJIeTCd efa JJId
BOJTYOHKA.

e B dwibMe miaBHBIM Tepom [Kek IIOsiB/IsieTCs B IIePBBIX Kajgpax, a B
IIpOoM3BeIeHNI aBTOP IpeICTaBIIsieT ero HaM B cepefiyiHe IIOBECT.

e Marp besntoro Kibika Kuam ymupaer or pykm 4esioBeKa, a B IIOBECTU Yy
Kuant mocie bertoro Kiibika poxpaeTcs elrje HeCKOJIBKO BBIBOIKOB.

® B knwure besnbn Kiblk npuiiiesn K jiofsM caM, a B GuiibMe ero IoviMasiu B
KaIlKaH.

BakHBIM 3113010M B IIOBECTM 1 B 9KpaHM3allUN SBJIgeTcs 3HaKOMCTBO [ keka

¢ besev Kiteikom. Ho 11 B 30echk ITpociieXXmBaroTcs pacxoXKIeHVIs:

Bo-niepBbix, B kHMre CkorT win B dpuibMe [Ixek crnacaer beroro Kibika ot

cMeptu B 60e ¢ Oysborom, a B prieMe [Ixek 3HaKOMUTBCS ¢ berrbiv Kiteikom,

KOIZIa TOT ObUI elre IIIeHKOM.

Bo-Broperix, [Ixek n benpmi KiTbIk criacaroT gpyr Opyry Ku3HM, HO B KHUTe U B

dwIbMe 3TH ClieHBI BOCIIPOM3BeleHbl / IpecTaB/IeHbl II0-Pa3HOMY .

CB43b uestoBeKa VI IPUPOAHI SBJIAeTC BaXKHEeWIIeVl TeMOV ITPOM3BeNeHs. JTO

yTBepXXaeHve TonaTBepxxaaeT XusHb Kuan m benoro Kieika B mHperickom

IUIeMeHV, VX IIOBMHOBeHMe JIOIsM, KOTOpble ObUIM Il HUX «boramm»

HecMOTpsI Ha MX BHYTPeHHWUV 30B, 30B Ipupopbl. B dwibme ke pexuccep

IepedyepKHYJI 3Ty CBsi3b, Korjga ObUla yowuTa Kuum. DTuM OH mokasasl, 4To

4eJIoBeK BJIacTeH Ha/l IPUPOION.

Bce xe B KoHIIe dmIbMa CBSA3b UesIoBeKa U IIPUPO/Ibl, KOTOpask BOIUIOTWIACEH B

npyx0e [Ixeka 1 bertoro Kiteika, Bo3oOHOBIIsIeTcs. [Ikek He MOXKeT paccTaTbCs

C Ipupopov, B yacTHOCTU ¢ bertbim KitbikoMm, 11 Bce cTpemsieHms: K 6oraTtcTBy

CTaHOBSATCH Il HET'O HUYTOXXHBIMW 10 CPaBHEHUIO C IIPUTATaTeIbHOV CUJION

IPUPOHOTA.

(Onus00, 8 xomopom beaviii kavik Bo3Bpawaemca k Ixexy)

Ho pexwccep He pasBuBaeT croXkeTHYyIO JiMHMIO bestoro Kiibika, oH cTaBuT Ha

3TOM TOuKy. B To Bpems, kak misa [Dkeka JIonjona BaXXHO IIOKa3aTh

NIPUBA3aHHOCTb, 0JIarOpOJICTBO, BEPHOCTh BOJIKA-TIOJIyKPOBKM, KOTOpbIe

3apoXXIaroTcs B cepjille XMBOTHOTO IIOf BIIMSIHVEM HOOPOTHI ero Xo3suHa, U

BHOBb  IpOOyXHaloOIylocss ~ HeHaBUCTb, IpW  BuUie  IMPeCcTyIIHUKa,

3aMBIIIISAIONIero HefmoOpoe.

XKusHeHHO BepHO mepefaH KOJIOPUT MaJIEHBKOIO IIPOBUHIIMAIBHOTO
PYMBIHCKOTO ropopka B Ilbece «Steaua fdrd nume» («be3pIMsIHHas 3Be3fa»).
Masienbkme pagocTy, OrpaHVMYeHHBIe VHTepPeCchl, HeM3MeHHas, CTaBIlas
HEBBIHOCVIMOVI MOHOTOHHOCTb VI YCTAaHOBMBILA:ACS Pa3sMEPEHHOCTb JKM3HU
3ax0JIyCThsl ITPOHM3BIBAIOT aTMoOcdepy ropoja, paclojIoXeHHOro Ha IIyTu
carepoBanus noesga  «byxapect — Cumasg». HeBO3MOXHOCTBE COXpaHWUTH
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CcYacTbe U JII0OOOBb HaAoJIro ItpeBelaeT IpaMaTUUeCKyIO pa3BiA3Ky.

Stingandu-se din viatd la numai 38 de ani, Mihail Sebastian a dat literaturii
romane o operd publicisticd masivd, proze valoroase si lucrari dramatice.
Piesele lui M. Sebastian sunt niste ,farse intelectualizate”, de o implicatie
sociald si morala profundd, in care evadarea din realitatea platd intr-o lume
iluzorie, a imaginatiei, devine solutia — chiar numai vremelnicdi — pentru
salvarea conditiei umane individuale.

,Steaua fard nume” este cea mai solid3 lucrare din teatrul lui M. Sebastian — o
constructie clasica simpla si sobrd, care propune totdeauna un spectacol usor si
gratios. Inteligenta subtild, spiritul ascutit si calitatile poetice ale scriitorului au
creat o comedie spirituald, in care nu se recurge, nici pentru un moment, la
lucruri si locuri comune, la frivolitati sau vulgaritdti — cum le cere, uneori,
genul de comedie-farsa.

Piesa se impune prin atmosfera de lirism pastelat, umor cu sclipiri ironice,
inscendri cuceritoare si jocuri cu madsti ale iluziei, in care realul tern este
contrazis printr-un ideal poetic, cotidianul este travestit oniric, iar salvarea din
prizonieratul existentei telurice se implineste prin aventuri ale gandirii.

In piesa lui M. Sebastian, apar si alte personaje cu existente ciuntite intr-o lume
prozaicd fara orizont: ratatul profesor de muzica Udrea, domnisoara Cucu,
batrana si rea, care are — mai ales cétre final — momente de umanizare, de
efuziune tragica, apoi — o eleva ,de-a sasea”, mereu terorizatd de rigoriile
scolii — existente mdrunte, care nu indraznesc sa ridice ochii spre cerul instelat
al vreunui vis frumos.

Filmul pe care Mihail Kozacov l-a produs in acord cu piesa lui M. Sebastian,
este o opera deosebit de sensibild, lipsita de orice artificialitate, si strdind de
orice exagerare. Preocupat de respectarea tonului piesei, M. Kozacov a preferat
dialogul viu si tactul unei flecdreli distractive si unor siretlicuri de punere in
scenad.

Drama profesorului de matematica Miroiu (jucat de actorul Igor Kostolevschi)
se consumd in decorul cenusiu si apasdtor al unui targ din zona ,locurilor
unde nu se intdAmpla nimic”. Aceastd scanteie de frumusete umand —
profesorul visator si mistuit de ndzuinta nobild a cunoasterii — este
amenintatd permanent sad aiba soarta comuna a concetdtenilor sdi: afundarea in
malul banalitdtii si deznddejdii, proprii unei lumi populate de automatisme,
ridicold si tragicd incompatibilitate cu adevarul, frumosul si aventura
imaginatiei. Miroiu este urmarit, suspectat, barfit si chiar dusmanit pentru
inadaptibilitatea sa la o existentd comunda, pentru spiritul de daruire
frumosului si ideilor inalte.

Privirile spioane din dosul perdelelor, atacurile domnisoarei Cucu, reprosurile
moralizatoare ale sefului de gard nu-l pot impiedica, totusi, sd se avante,
iremediabil, in fiecare noapte, in cutezatoare si emotionante caldtorii ale
gandului in spatii, comunicand cu stelele, indltdndu-si cugetul deasupra lumii
searbede din jurul siu. In aceastd insuld de puritate si gandire, soseste, pe
neasteptate, Mona (jucatd de Anastasia Vertinscaia), ,naufragiata” din marea
statuta si farad limanuri a inaltelor cercuri aristocratice bucurestene.

(Epizodul: Mona este cobordtd din tren)

Aspirand la puritate, Mona este adversara declaratd a suficientei si a vidului
intenor al universului saturat si insipid al Capitalei. Astfel, ea se lasad cucerita
si ametitd de farmecul fantasticei evaziuni in lumea de miracole a profesorului
Miroiu. Cei doi evadati se intdlnesc in Ursa Mare, pentru ca ambele lumi — a
targului sordid si a Capitalei insipide — agreseazd egal existentele lor,
infruntdnd tentativele incrancenatei domnisoare Cucu si ale usuratecului
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seducdtor Grig de a se opune incercarilor lor de a sfarama gratiile sufocante ale
unei existente lipsite de frumusete si idealuri. Cei doi trdiesc, fascinati, o
noapte de vis si de dragoste, dar lumina zilei aduce destrdmarea magiei, prin
sosirea lui Grig. Cdzutd ca o stea in banalul imens al vietii lui Miroiu, al
gradinii sale cu flori de pastarnac, ,steaua fara nume” ii lumineaza o singura
noapte, dar nu are curajul sd se desprindd pentru totdeauna de , galaxia” unei
lumi fard iesire si opteazd pentru continuarea legdturii cu mondenul Grig,
poetizand acest deznodamant: , Nici o stea nu se abate din drumul ei”.

Finalul lasa perspectiva intretinerii iluziei in suflete, ca o luminita tainica sau
un fir de balsam existential.

(Epizodul: Mona isi ia bun rdmas de la Miroiu)

Astfel, poezia este spulberatd, sublimul este sacrificat, evadarea este
descoperita si sanctionatd ca atare, impunand concluzia cd ea este, totdeauna,
imposibila. Visul de o noapte al astronomului amator Miroiu nu se
concretizeazd, pentru cd traiectoriile stelelor si ale oamenilor nu pot fi
modificate niciodata.

HeectecTBeHHO-HeNPaBIOIIOA00HON KaKeTcs UMTaTeIo IIelb TparmdecKmx
COOBITHUII, OIMICAHHBIX IIBeMIIapcKMM mucatesieM Makcom dpuiieM B poMaHe
«Homo Faber». Ho riryboko mpodyBCTBOBaHHBI reposiMi BOCXUIILIEHVe IIepe]]
IIpeKpacHbBIM, CO3JaHHBIM PYKaMM deJloBeKa, yTpaTa OJIM3KOro, HecTupaeMoe
YYBCTBO BVHBI 11 HECITOCOOHOCTB TIOBEPHYTh BPEM:I B CIISITb.

Max Frisch, romancier, dramaturg si arhitect elvetian, unul dintre cei mai
reprezentativi scriitori de limbd germand, a dezvaluit, in opera sa, criza
spirituald a societdtii contemporane, nesiguranta si lipsa de sens ale existentei
umane.

Ceea ce i-a adus lui Max Frisch un renume mondial, sunt cele trei romane ale
sale: Eu nu sunt Stiller (1954), Homo faber (1957) si Numele meu fie Gantenbein
(1964).

Romanul ,Homo Faber” aduce, in prim plan, eroul rational, a carui viziune
tehnicistd a lumii il impiedica sd vada ca viata se compune din intamplari care
scapd, deseori, legilor logicii. Personajul principal Walter Faber, un arhitect
elvetian de vreo 50 de ani, considerd cd ,epoca romanticd demult s-a
terminat”, iatd de ce ,,homo faber”-ul, adicd omul creator, devine idealul sdu.
Walter Faber se descrie in felul urmator: ,Sunt inginer si m-am deprins sa vad
lucrurile asa cum sunt”. Ins& dupd un accident de avion, o intdlnire incredibila
cu fratele celui mai bun prieten al sdu, cateva sdptdmini in Mexico si
indragostirea tarzie, Faber realizeaza cd lucrurile se prezinta in alt mod, mai cu
seamd, dupd ce caldtoria planificatd in detalii isi schimba mersul, iar fata de
care se indragosteste nu este altcineva decat fiica lui, despre care nu stie nimic.
Evenimentele enumerate mai sus, care par sa tind de domeniul romanului de
aventuri, aratd cum Walter Faber incearca sa trdiasca astfel, cum viata lui se
elibereaza de logicd, in timp ce succesiunea de intampldri incredibile lasa
impresia de un ,asa i-a fost soarta”: “Ich glaube nicht an Fiigung und
Schicksal, als Techniker bin ich gewohnt mit den Formeln der
Wabhrscheinlichkeit zu rechnen. Wieso Fiigung? Ich gebe zu: Ohne die
Notlandung in Tamaulipas (26. IIl.) wéare alles anders gekommen; ich hdtte
diesen jungen Hencke nicht kennen gelernt, ich hitte vielleicht nie wieder von
Hanna gehort, ich wiisste heute noch nicht, dass ich Vater bin. Es ist nicht
auszudenken, wie anders alles gekommen wiére ohne diese Notlandung in
Tamaulipas. Vielleicht wiirde Sabeth noch leben. Ich bestreite nicht: Es war
mehr als ein Zufall, dass alles so gekommen ist, es war eine ganze Kette von

59



HpenonaBaTenL:

*¥i CTyZIeHT:

IIpernomaBaresin:

Zuféllen. Aber wieso Fligung? Ich brauche, um das Unwahrscheinliche als
Erfahrungstatsache gelten zu lassen, keinerlei Mystik; Mathematik gentigt
mir”,

Desi personajul lui M. Frisch pare se fie un cinic rational, care devine un om al
sldbiciunii, o victimd, cinismul sdu nu e autentic de la inceput, tot asa cum
evenimentele prin care trece nu il schimba radical. Aceste metamorfoze le
putem urmadri chiar si in filmul ,Homo Faber”, produs, cu fidelitate, dupa
lucrarea cu acelasi nume, avandu-1 drept regizor pe Volker Schlondorff.

Din filmul ,Homo Faber” si din lucrarea literard cu acelasi nume, reiese ca
omul creator nu este nimic mai mult decdt o induiosatd ironie. Creator de
circumstante, de obiecte, mai mult sau mai putin necesare, creator de context
sau creator de lumi, omul esueaza in a controla toate acestea.

s 00oOIeHnsT IIpefCTaBIeHHOTO MaTepuala IIpeiylaraeM OTBETUTh Ha
Haim BOIpocel. OHM IIOMOIYT CUHTETU3MPOBATh 3HAHMS, IIOJIyYeHHbIe Ha
HAaIIleM 3aHSTUIAL.

1. MotuBupyWiTe cO3HaTEIBHBIVI OTXOM, peXyccepa OT TeKCTa OpUIVIHaJIa IIpU
IIOCTaHOBKe (pruIbMa IT0 M30paHHOMY IIPOV3BEeIeHMIO!

2. Ha3oBuTe B HECKOIBKMX IHPEJIOKEHMSX COOBITVS, JIeTIIvie B OCHOBY

TEeKCTOB eBaHresIvi!

Yxaxunre Ha K1toueBble MOMeHTHI prytbMa «CTpacTit XpuCTOBBI»!

Hasosure mpnanay, moOyamsIIyio DinekTpy 1 ee Opara Opecta k MecT!

5. IlpoanarmsupyviTe Ha HpUMepax OCHOBHBIe KadecTBa ['amstera, mpmHIia
narckoro B Tpareanm [lekcrvpal

6. Hdoxaxwure Ha npuMmepax, uto B poMaHe A.C.IlymxkuHa wmcropmdecKmi
IUIaH 0OyCIIOB/IMBaEeT YacTHYIO CyapOy!

7. OxapakTepusymnTe cTWIb IncaTesbHNULIBL ket OcTiH!

8. HasoBure oOuH w3 DJIaBHeNMIIMX IIPUHIIAIIOB OIVMCAHWS >KMBOTHBIX,
VICIIONB30BaHHOTO [IkekoMm JIOHTOHOM B TTOBECTU «beIbIl KIThIK»!

9. Ha3zoBute ocHOBHBIe TeMbl ITpousBeeHns «bespiMsiHHad 3Be31a»!

10. OGocHymITeE  HeCOCTOSTENIBHOCTh JIMYHOCTM  Bamprepa @abepa B
npousseneHnn Makca @puira «Homo Faber»!

B »

Hamr cemnnap momoriiest K KOHITy. B 3akimoueHme xoqy IIpOIMTUPOBaTh CJIOBA
Ix. JlongoHa o kwmHeMmarorpade wm creHapucrax: «[lo Mepe TOro kak
K1HeMaTorpad CTaHOBWICS Hanbosiee HOIYJISIPHOV (POPMOVI pa3BiIeueHNs BO
BceM Mupe, 3amac ¢dabys ¥ VHTpWUI, HaKOIUIEHHBIVI  MMPOBOV
0eJUIeTPUCTIKON, CTaJl OBICTPO WMCTOIIATBCA. ... IIOCKOJIBKY Ha CBeTe COTHU
KVHOKOMIIaHWV, HETPYIHO COOOPasnTh, KaK CKOPO OHVI MOTYT CTOJIKHYTBCS C
HeXBaTKOVI ChIPbsi, 113 KOTOPOTro (pabpPUKYIOT KMHOKAPTUHBL.

JEeCATKV TBHICSY CIIEHAPVCTOB PHIIIYT IO JmMTeparype (KaK OXpaHseMOow
aBTOPCKVIMM IIPaBOM, TaK M He OXpaHSeMOV) M XBaTalOT XYPHAJIbI 9y Th JIV He
M3 MalllMHBI, B HaOeXIe IIOXUBUTHCI KaKOVI—HVI6ym> HOBOVI CIIEHKOI,
dpalbyrtont v MCTOPUVIKOVI, TIPVYMAaHHOV X COOPAThSIMI 11O TIEPY».
CeromHst MBI yOeXmaeMcsl B CIPaBeIJIMBOCTM CYXXIEHWMII aMepMKaHCKOTO
IVIcaTesIsl, HO B TOXe BpeMs IIPUXOOVM K BBIBOILY, UTO 3KpaHM3alliy MOTYT M
CTAaHOBATCSL XY[OXXeCTBEHHBIMM IIlefIeBpaMil, €eClIM B HUX JIEUTMOTVMBOM
IIpOC/IeXMBaeTcs ITyOoKas, oblmedertoBeuecKasl MBICIb, €CJIVI WM IIPVCYIIN
€IVIHCTBO (POPMBI U COIIEpPKaHMS, a TaKKe KOMIIO3UIIMIOHHAS 11eJIOCTHOCTh U
KOHEYHO JKe eCJIVI B HMX ITPOSIBIISIETCS] BBICOKOE aKTePCKOe MacTepPCTBO.

Pexomenmariin:
® B paMKax 3aHATMS  11eJIecOOOpasHO  IpOoaHAIM3MPOBATh  TaKXKe
HpousserieHVs PPaHIly3CKIUX IIcaTesIe Y peXICccepoB;
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e mpu mnombope  aKTUUeCKOro MaTepwasla MOXHO  OTPaHWYUTCS
XyJIO)KeCTBeHHBIMM TeKCTaMM U SKpaHM3allsIMM OHOTO BpPeMeHHOIO
IUlaHa/OTpe3Ka  WIM  IIpOU3BEeHMSIMU  JIUTepaTypHBIMU  WIN
PeXMCCepCKIMM, VUTIOCTPUPYIOIIIMU 0CcOOeHHOCTH OITHOW
HaIMIOHAJIbHOVI KYJIETYPBI.

Marepuans! noaroroswn: ['ymenrok Vpuna, I'yny dovna, I'yny Kotammaa, Jpad Muxan,
Enuy Huxonera, Kennx Ammna, Mapkoub DnbBupa, Ilasanua Anacracusi, Ckopnan Muxaena,
Ypcy Mapus, Yeban Kcenns, Sporrenko Mapus.

Ha cemunape mnpucyrcrBoBam: A-p KoHd. B.JII Ckuba, crapmmit mpenogasaTeib
O.B. Cumak, mnpenopasarerib VI.B. Yepnasi, mnpenomasarens T.V.I'peuka u mnpenopasaTesib
T.b. KoHoHoBa.
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